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MOTTO 
 
 
 َنيِِربا َّصلا َعَم َ َّاللَّ َِّنإ ۚ ِةَلَ َّصلاَو ِرْب َّصلِاب اُىنيَِعتْسا اُىنَمآ َنيِذَّلا َاهَُّيأ َاي 
 
“O you who believed, seek help through patience and prayer. Indeed, Allah is 
with the patient.” (Al Baqarah: 153) 
 
 ِمْيِظَعْلا  ِِّيلَعْلا  ِللِاب  َِّلّا  َة َُّىق  َلَّو  َلْىَح  َلّ 
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kebodohan.” 
(Imam Syafi‟i) 
 
“Knowing Is Not Enough; We Must Apply. Wishing Is Not Enough; We Must 
Do.” 
(Johann Wolfgang Von Goethe) 
 
“As you grow older, you will discover that you have two hands, one for helping 
yourself, the other for helping others.” 
(Audrey Hepburn) 
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Nurdiana. 2019. The Effectiveness of Using Story Mapping in Teaching     
Narrative Text toward Students’ Reading Comprehension at Tenth Grade of MAN 
Wonogiri  in the Academic Year of 2018/ 2019. A Thesis. English Language 
Education Program, Cultures and Languages  Faculty. 
 
Advisor : Dr. Rochmat Budi Santoso, S.Pd., M.Pd. 
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This research aimed to know whether the use of story mapping technique 
is effective or not to teach students‟ reading comprehension of narrative text at the 
tenth grade of MAN Wonogiri in the academic year of 2018/ 2019. In teaching 
learning reading activities students have some problems in comprehending an 
English text. The problem are the students were passive in the classroom during 
teaching learning process and they were less in practicing reading English text in 
the classroom even in the form of short or long text. The teacher also have never 
used story mapping in teaching reading comprehension. Using this technique 
could help the students to comprehend the text easily and force the students‟ 
creativity. 
This research was a quantitative research and the design used was a 
Nonequivalent Control Group Design which belongs to Quasi Experimental 
research design. This design meant that the researcher gave pre-test, treatment, 
and also post-test to both of group experiment and control group. To determine 
the subject of the research the researcher used sampling technique namely cluster 
random sampling. The sample was X IPA 2 as the experimental class and X IPA 3 
as the control class, in which each class consisting of 26 students. The data 
collection technique used in this research was test which conducted twice as pre-
test and post-test. The total number of each test was 30 multiple choice items. The 
technique of analyzing the data was t-test. 
The result of this research showed that there was significant difference 
toward students‟ reading comprehension achievement of narrative text after using 
story mapping technique. It could be seen from the mean of students‟ post-test in 
experimental class was 71,577 higher than the students‟ post-test in control class 
which the mean only 62,269. Furthermore, in the table of significant on df = 50 
and in the level of significance 5% the value of degree of significance is 2,008. By 
comparing the value of to higher than tt, that is 2,981 > 2,008, it mean the 
alternative hypothesis (Ha) was accepted and null hypothesis (Ho) was rejected. 
Therefore, based on explanation above the researcher concludes that teaching 
reading by using story mapping technique was effective toward students‟ reading 
comprehension of narrative text at the tenth grade students of MAN Wonogiri in 
the academic year of 2018/ 2019. 
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CHAPTER I 
INTRODUCTION 
 
This chapter gives explanation of what this research deal with. It covers 
the background of the study, identification of the problem, the limitation of the 
study, problem formulation, objecti ves of the study, the benefits of the study and 
the definiton of the key term. 
 
A. Background of the Study 
English is one of international languages that have been used to 
communicate each other over the world. Many countries use English as their 
major language to talk each other, express the feeling, ideas or share 
experiences one another. Differently, in Indonesia through the decision of the 
Minister of Education and Culture in 1967 the English language was set as 
the foreign language that have been given in every level of education. It 
means that Indonesian learners have to master English as well as possible and 
able to use it in daily conversation. Deal with English language, there are four 
skills have to be mastered well, namely listening, speaking, reading and 
writing. Those four skills are closely related one to another. 
Harmer (1983) stated that speaking and writing involve in language 
production, so they are regarded as productive skills. On the other hand, 
listening and reading involve receiving message, so they are regarded as 
receptive skills. Considered as the receptive skill reading is the most crucial 
skill as the way to get much knowledges, many kinds of informations from 
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many sources such textbook, internet, magazine, newspaper, announcement, 
brochure etc. As stated  Grabe (2009: 14) that reading is an activity in order 
to get information and understand the writing text. In line with Grabe, 
Silberstein (1994: 12) said that reading is an active process which engages the 
eye and brain to get meaningful information from the text which is read. 
From both definitions above, it can be concluded that reading is an important 
activity for students to gain much knowledges and informations, and  also to 
comprehend materials at the school. 
The main purpose of reading is comprehension. Reading 
comprehension is an attempt to understand, evaluate, and also recognize the 
author’s ideas of reading text. A reader needs comprehension to catch the 
content of message or information from the text. According to Snow (2002: 
11) reading comprehension is defined as the process of simultaneously 
extracting and constructing meaning through interaction and involvement 
with written language. The process of comprehending involves decoding the 
writer's words and then using background knowledge to construct an 
approximate understanding of the writer's message. 
Comprehension is an active process. Active reading involves 
interacting with the information or creating internal dialogue with the 
material. The reader is expected to be actively engages with the text to 
construct meaning. Kendeou, et al (2007: 28) states that a general component 
in many definitions of comprehension is the interpretation of the information 
in the text, the use of prior knowledge to interpret this information and, 
ultimately, the construction of a coherent representation or picture in the 
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reader’s mind of what the text is about. The important thing students can do 
to improve reading comprehension is to become an active reader. 
Crawley and Merritt (2000: 40) said that the main aim of reading is to 
understand or comprehend the same idea between the reader and the author. 
Nevertheless, some students showed that they only pronounce what they are 
reading, not showed that they are understand about the text. It means that 
reading comprehension ability is not easy to be achieved because there are 
some factors which influence it, such as, the same background, the same 
language, and the same concept in reading. Meanwhile, Sanford (2015: 3-4) 
explained that there are several factors that influence students’ reading 
comprehension, such as, students’ background, students’ vocabulary mastery, 
and students’ ability to save those knowledge into their memory. Whereas 
reading is one of skills that must be mastered by students based on 
Curriculum which is applied in Indonesia.  
Related to the current curriculum, 2013 curriculum in Core 
Competence-Kompetensi Inti (KI) and Basic Competence-Kompetensi Dasar 
(KD) for senior high school level, the main goals of reading skill is the 
students must be able to understand the purpose, general structure, and 
language feature in several kinds of text form. It can be known that 
comprehend the fully part of reading text in several texts consist of the 
meaning, the structure, the purpose or the language feature is the important 
aim of English teaching and learning activity in Indonesia. Based on  syllabus 
for senior high school especially tenth grade of 2013 curriculum, there are 
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several types of text form which must be mastered by students. Those are 
descriptive, recount, and narrative text. 
From all types of the texts which mentioned above, narrative was 
chosen as the object of this research for the tenth grade students of MAN 
Wonogiri in the academic year of 2018/ 2019. It is because story mapping 
consists of story elements in which can only applied to the text which tell 
about story such as narrative text. Based on Core Competence-Kompetensi 
Inti (KI) and Basic Competence-Kompetensi Dasar (KD), the objective of 
reading  narrative text of the tenth grade students is to analyze and 
comprehend social function, text structure, and language feature in the simple 
story whether in written or oral form based on the content. Nevertheless, 
some students found difficulties in comprehending the narrative  text. 
Before writing this research, the researcher conducted pre-research at 
tenth grade students of MAN Wonogiri. MAN Wonogiri is the one of Islamic 
senior high school in Wonogiri sub-district. The researcher conducted the 
data by interviewing the English teacher, namely Mrs. Sri Widayanti, S.Pd. 
She said that in teaching learning process almost all of the students have 
problem in comprehending an English text. The problem are the students 
were passive in the classroom during teaching learning process and also 
difficult to understand and recall the information about the text. As the 
addition, the teacher explained that the students were less in practicing 
reading English text in the classroom even in the form of short or long text.  
Through the pre-research had been done, the researcher also identified 
a problem came from the teacher in teaching learning process. The problem 
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was the teacher only applied one technique in teaching English. It was 
monotonous and caused students’ boredom easily. Technique in teaching also 
gives influence to the students’ achievement in comprehending text. Setiyadi 
(2006) said that the teacher considerably needed to provide the students with 
the right technique, so they were optimally engaged in studying. One of the 
successful keys in teaching learning process may depend much on the method 
or strategy or technique that the teachers employ in the classroom.  
Dealing with the students’ problem above, teacher should take certain 
technique to help the students cover their problem in comprehending the 
texts. One technique must be considered to use continously is story mapping 
technique. Story mapping is a technique can be used during reading the story 
or after a story has been read. This technique can help the students to 
comprehend the text more easily. Idol (1987) states that story map bring the 
readers’ attention to the important point and connecting the parts of narrative 
text. It means that story map is the type of story schemata for organizing and 
categorizing the important story components.  
Story mapping is a technique that uses a graphic organizer to help the 
students learn the elements of a book or story. T. Boulineau, et.al., (2004) 
stated that story mapping provides a visual spatial display for key information 
in narrative text. In addition, according to D. Li (2000) this technique of 
instruction uses a diagram (called a ‘story mapping’) to depict visually the 
setting or the sequence of events and action of story characters. The purpose 
of story mapping is to help students focus on the important elements of 
narrative-theme, characters, setting, problems, plot events, resolution and the 
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relationship among those elements. Story mapping technique also help 
students to organize the information they get from the reading material in 
affective way. By training the students to find keywords of each paragraph 
and write down the information of the keywords provided the opportunities 
for students to recall the detail information and memoryze the important 
information easily from the reading materials.  
Furthermore, nowadays story mapping technique have never used in 
MAN Wonogiri to help students in comprehending English text in the form of 
narrative text. In the interview, the teacher said that she never been applied 
story mapping technique in teaching reading. So, by applying story mapping 
in this research as the one of the way to prevent the students’ boredom and 
force them to think critically in every meeting will help the students in 
comprehending the text. This technique also makes students more interested 
and motivated during learning English, particularly in reading session. It can 
be seen from some advantages and previous studies of story mapping.  
Mendiola (2011: 2) states some advantages of story map reading 
technique are; (1) The story map is a highly effective, practical way to help 
students organize story content into a coherent whole; (2) It is an effective 
strategy for exceptional and low achieving students; (3) Teachers become 
more involved in thinking about the structure of the story they are to teach 
and how each part of the story relates to the others;  (4) These concrete 
representations aid students in visualizing the story; (5) Students can more 
easily see how the story pieces mesh, knowledge they continually apply when 
they predict what might happens next in one story after another; (6) It enables 
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students to store information in their personal schema more efficiently and 
facilitates the recall of story elements more completely and accurately. 
Besides the advantages above, there are the same some previous 
studies that use story mapping technique to increase score and to achieve the 
indicator of reading for the students. The previous studies are two theses and 
two journals. The researchers succeeded in their research in using story 
mapping for teaching reading comprehension. The first previous study is a 
journal conducted by Fitrisya Anggraeyni. The finding of the research 
showed that story mapping strategy was appropriate for teaching reading 
comprehension. Hence, structure organization in story mapping technique 
was effective in helping students to understand the narrative text. The second 
study is a journal conducted by Riza Kisfinata, et. al., (2013). The result of 
this research showed that story mapping technique giving significant effect 
toward eight year students’ reading comprehension achievement. It also 
suggest the English teacher to use the story mapping  technique in teaching 
reading comprehension continuously.  
The third study is from Dewi Nurpitriyani (2015). The result of this 
study showed that there was significant difference toward students’ reading 
comprehension achievement of narrative text after using story mapping 
technique. The fourth study is thesis from Rizka Amalia (2017). Therefore, 
based on the result of data statistical calculation, it can be inferred that the 
value of to was higher than tt. In short, the null hypothesis (Ho) stated that 
“there is no significant difference between the students’ comprehension of 
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narrative text by using story mapping technique and without using story 
mapping technique at eighth grade of SMPN 127 Jakarta”, is rejected. 
Therefore, related to the explanation above, the researcher is  intended 
to conduct experimental research to know whether story mapping technique is 
effective on students’ reading comprehension of narrative text at tenth grade 
students of MAN Wonogiri. Thus, the title of this research is “The 
Effectiveness of Using Story Mapping in Teaching Narrative Text toward 
Students’ Reading Comprehension at Tenth Grade of MAN Wonogiri  in the 
Academic Year of 2018/ 2019”. 
  
B. Identification of the Problem  
Based on the background of the study above, some problems of 
teaching reading at tenth grade students of MAN Wonogiri in the academic 
year of 2018/ 2019 are identified as follow: 
1. The students are less in practice reading English text in the classroom 
and in daily life. 
2. The students are passive learners in learning English text.  
3. The varieties of English reading teaching technique are limit and 
monotonous.  
4. The story mapping technique has never been implemented in this school. 
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C. Limitation of the Problem 
In order to focus on the topic, the researcher makes limitation for both 
the object and the variables of this research. The researcher limits the study 
on the effectiveness of using story mapping in teaching reading 
comprehension at the tenth grade students of MAN Wonogiri in the academic 
year of 2018/ 2019. Based on the syllabus of English lesson for tenth grade in 
MAN Wonogiri, the researcher focussed the object only on narrative text. 
 
D. Problem Formulation 
After determining the limitation of the problem above, the problem 
formulation of this research can be stated as follow:  
“Is using story mapping effective to teach students’ reading 
comprehension of narrative text at the tenth grade students of MAN Wonogiri 
in the academic year of 2018/ 2019?”   
 
E. The Objectives of The Study 
The purpose of this study is to know whether the using of story 
mapping is effective to teach reading comprehension of narrative text at tenth 
grade students of MAN Wonogiri in the academic year of 2018/ 2019. 
 
F. The Benefits of The Study 
The result of this research is expected to give benefits both theoretical 
and practical: 
1. Theoretical Benefit 
10 
 
The researcher hopes that the result of this research can give 
contribution for education areas and also can give positive impact on 
teaching-learning process such cover some problems which arise on 
English teaching-learning, especially for teaching reading skill.  
2. Practical Benefits 
a. For Students 
For the students, the researcher hopes after getting treatment 
from this research the students can apply story mapping technique to 
comprehend other text or use it in learning another material. Besides, 
researcher hopes the finding of this research can gives more 
motivation and support students in learning English. Hence, by using 
story mapping students can have good achievement in English and 
be good in comprehending many texts.  
b. For Teacher 
Practically, the researcher expects the results of this research can 
be additional input in the teaching-learning process related to the use 
of Story Mapping to teach reading comprehension for the teacher in 
Senior High School. Therefore, he or she can help students to 
increase their reading comprehension skill to catch the content of the 
text. 
c. For Researcher 
The research finding will broaden the writer’s knowledge and 
experience on the use of Story Mapping as the one of technique to 
teach English subject at Senior High School, especially for tenth 
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grade students. The researcher hopes the result of the research and 
the process during the research can be the main reference for the 
researcher when she becomes a teacher in the future. 
d. For the other researchers, the researcher hopes the result of this 
research can be used as an additional knowledge, inspiration, 
motivation and reference in further similar research. 
 
G. The Definition of Key Term 
To avoid misunderstanding in the interpretation of the words in this 
research, the researcher gives definition of the words of the terms of this 
research as follow: 
1. Reading Comprehension 
Reading comprehension is an attempt to understand, evaluate, and 
also recognize the author’s ideas of reading text. According to Snow 
(2002:11) reading comprehension is defined as the process of 
simultaneously extracting and constructing meaning through interaction 
and involvement with written language. 
2. Story Mapping 
A story map is a visual depiction of the settings or the sequence of 
major events and actions of story characters. This procedure enables 
students to relate story events and to perceive structure in literary 
selections.  
3. Narrative Text 
12 
 
Narrative text is a piece of writing that tells a story. The story can be 
imaginary or based on a real incident. Mark and Kathy Anderson (2003) 
said that a narrative text is a piece of text which tells a story and, in doing 
so, entertains or informs the reader or listener. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
This chapter gives the explanation of theoritical review related to the 
variables of this research. They are review on related literature of reading, story 
mapping, and narrative text, also previous study, rationale, and hypothesis.  
 
A. Review on Reading 
1. Definition of Reading  
Being active in reading is important to develop students’ 
intellectuality. Through reading, the students could add their knowledges 
because most of informations which are needed by students could be 
retrieved by reading. Reading is a process interrelated with thinking and 
other communication abilities, such as listening, speaking, and writing. 
As stated by Patel and Jain (2008: 113) that reading skill is the most 
useful and important skill for students. The reading skill is more 
important than the speaking skill and writing skill since reading activity 
is a source of joys. According to Brown (1994: 298) reading is the 
process of reconstructing from the printed pattern on the ideas an 
information intended by the author. Moreover, according to Cline (2006: 
2) reading is decoding and understanding text. Readers decode written 
text by translating text to speech, and translating directly to meaning.  
Meanwhile, Spratt, Pulverness, and William (2005: 21) define 
reading as an activity in which the readers respond to and make sense of 
a text being read connected to their prior knowledge. In line with the 
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theory, Westwood (2001:10) states that readers must use information 
have already acquired to filter, interpret, organize, reflect upon and 
establish relationships with the new incoming information on the page. 
There are many aspects to prior knowledge, including knowledge of the 
world, cultural knowledge, subject-matter knowledge, and linguistics 
knowledge (Pang et al., 2003: 13). 
According Grabe (2009: 4) reading is something many of us take 
for granted, students read with what appears to be little effort and little 
plan. It means that the reader’s understanding about the text is the result 
of interaction between their knowledge and the meaning of the texts they 
read. In addition, Nunan (1991: 72) states that reading is the process to 
get, to understand, and to catch the content of the meaning. Moreover, 
Anderson (1985:5) said that reading is the process of constructing 
meaning from written texts. It is complex skill requiring the coordination 
of a number of interrelated sources of information. Furthermore, Richard 
(1990: 127) defined that reading perceives a written text in order to 
understand its context. However, reading is a way in which something 
interpreted or understood. Reading, it does not mean that reading is only 
understands the words or the grammar of the text. It is not just translating 
but also needed to think deeply. 
Reading also engages human brain, emotions, and beliefs as 
Weaver (2009) stated that: 
“Reading is a process which is very much determined by what the 
reader‟s brain and emotions and beliefs bring to the reading: the 
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knowledge/information (or misinformation, absence of information), 
strategies for processing text, moods, fears and joys—all of it.”  
Considering with the theory above, the students could understand 
well what the writer meant in her or his writing. The students would 
dominantly use brain when they read an argumentative or scientific 
writing. They use emotions when they read a letter, a story and other 
texts which dominate feeling. Furthermore, when they are reading a 
newspaper or a religious book, they should use their beliefs in order that 
they can understand the meaning. 
Based on the theories and explanation above, it can be said that 
reading is important skill that have to be mastered as well as possible to 
construct and conclude new meaning of much knowledge and 
information from many sources and also add the experiences.  
2. Component of Reading 
The components of reading are basic to know the content of the 
story, it is very important for the students. According to King and Stanley 
(1989: 330), there are five components of reading that may help students 
to read carefully, they are: 
a. Finding main idea 
Main idea is the main topic that is being discussed in a 
paragraph. Finding main idea is not always in the first sentence. It 
can be in the middle or in the last sentence of paragraph. Main idea 
will help students to guess what the paragraph is about. 
b. Finding factual information 
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Factual information requires students to scan specific detail of 
the text. The factual information questions are generally prepared for 
junior and senior high school students. It usually appears with 
question word. 
c. Guessing vocabulary in context 
It means that the students could develop his/ her guessing ability 
to the word which is not familiar with him/ her by relating the 
meaning of unfamiliar words. 
d. Reference 
Reference word is repeating the same word or phrase several 
times, after it has be used, students can usually refer to it rather than 
repeat it. Reference words will help students to understand the 
reading text. Reference word are usually short and very frequently 
pronouns, such as she, he, it, they, this, her, him and many others. 
e. Inference  
Understanding is the most important reading comprehension 
whether is explicit massages from the text. Therefore, the students 
are expected to make accurate prediction. Prediction can be made by 
correctly interpreting the indicator a writer’s gives. 
From explanation above, the component of reading that can help 
students in understanding the content of the text are; find the topic, scan 
specific detail of the text, classify the words which is familiar or not, 
identify reference and recognize what the message of the text. 
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3. Purpose of Reading 
Reading is an activity that can be done in every time and 
wherever it is. As the activity, particularly in daily life reading has some 
purposes. As stated by Grabe (2009: 8) there are few purposes of reading. 
The first is reading to search for simple information, such as, title, main 
idea,  and so on. The second is to skim quickly. For example the students 
want to search about date of Indonesia independent day. The third is 
reading to learn from text to gain much of information. Furthermore, 
Suparman (2005) in Apriyani (2016: 12) states that there are two major 
reasons for reading. There are reading for pleasure and reading for 
information (in order to find out something or in order to do something 
with the information readers get). 
Meanwhile, Anderson as cited in Nunan (2003: 74) said that there 
are seven aims of reading. They are described as follow: 
a. Reading for details and facts 
Reading for details and facts are reading to get information that 
is done by figure or to solve the problems which are made by figure. 
b. Reading for main ideas 
Reading for main ideas is reading to get the topic, the case of the 
story, something which is learned or experienced, summarize 
something that has been done by the figure. 
c. Reading for squence or organization 
Reading for squence or organization is reading to understand the 
parts of the story from the beginning until the end of the story. 
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d. Reading for inference 
Reading for inference is reading to understand the figure do 
something or author’s mean of the passage. 
e. Reading for classifying 
Reading for calssifying is reading to understand something 
unusual, to find something that is it fact or not. 
f. Reading for evaluating 
Reading for evaluating is reading to evaluate to know the figure 
is success or not, whether we want to imitate what is done by the 
figure in the story. 
g. Reading for comparing of contrast 
Reading to compare is reading to know the differences or 
similarities of two things outside the text. 
The main purpose of reading is to comprehend, thus all that 
purposes above are used for helping readers to understand the content of 
a text. Reader use their own ways to get their purposes in reading, 
because not every one has the same purpose in reading. 
4. Types of Reading 
Considering the assessment procedure, there are several types of 
reading perfomance as stated by Brown (2004: 189-190). The types are 
identified as follow: 
a. Perceptive 
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Perceptive reading tasks involve attending to the components of 
larger stretches of discourse: letters, words, punctuation, and other 
graphemic symbols. 
b. Selective 
This category is largely an artifact of assessment formats. In 
order to ascertain one’s reading recognition of lexical, grammatical, 
or discourse features of language within a very short stretch of 
language, certain typical tasks are used: picture-cued tasks, matcing, 
true/ false, multiple choice, etc. Stimuli include sentences, brief 
paragraphs, and simple charts and graphs. Brief responses are 
intended as well.  
c. Interactive 
Included among interactive reading types are stretches of 
language of several paragraphs to one page or more in which the 
reader must, in a psycholinguistic sense, interact with the text. That 
is, reading is a process of negotiating meaning; the reader brings to 
the text a set of schemata for understanding it, and intake is the 
product of that interaction. Typical genres that lend themselves to 
interactive reading are anecdotes, short narratives and descriptions, 
excepts from longer texts, questionnaires, memos, announcements, 
directions, recipes, and the like. The focus of an interactive tasks is 
to identify relevant features (lexical, symbolic, grammatical, and 
discourse) within texts of  moderately short length with the objective 
of retaining the information that is processed.  
20 
 
d. Extensive  
Extensive reading applies to texts of more than a page, up to and 
including professional articles, essays, technical reports, short 
stories, and books. This means massaged a little in order to 
encompass any text longer than a page. The purposes of assessment 
ussually are to tap into a learner’s global understanding of a text, as 
opposed to asking test-takers to “zoom in” on small details.  
Based on the classification of the types of reading above, it can be 
concluded that every types of reading from Brown have different 
purposes.  
5. Reading Activity 
Before teaching reading in the class, teacher should consider 
some activities. According to Fauziati (2015: 19) there are three stages in 
reading activity in the classroom as described as follow: 
a. Pre-reading 
Pre-reading activities are used to prepare students for reading. 
The activities during pre-reading may serve as preparation in several 
ways, namely: to assess students’ background knowledge of the 
topic and content of the text; the background knowledge is necessary 
for comprehension of the text, or active the existing knowledge that 
the students process; to clarify any cultural information which may 
be necessary to comprehend the passage; to make students aware of 
the type of text they will be read and the purpose for reading; and to 
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provide opportunities for group or collaborative work and for class 
discussion activity. 
b. While-reading 
During while-reading, we have to match the activities to the 
purpose for reading. In while-reading activities, students check their 
comprehension as the read. The purpose for reading determines the 
appropriate type and level of comprehension. Some examples for 
comprehension checking are as follow: 
1) When reading for specific information, students need to ask 
themselves, “Have I obtained the information I was looking 
for?” 
2) When reading for pleasure, students need to ask themselves, 
“Do I understand the story/ sequence of ideas well enough to 
enjoy reading this?” 
3) When reading for through understanding (intensive reading), the 
students need to ask themselves. “Do I understand each main 
idea and how the author supports it? Does what I reading agree 
with my prediction, and, if not, how does it differ?” (Byrnes, 
2002: 5) 
c. Post-reading 
Post-reading activities function as a closing mark for reading 
class. The following are advisable activities for post-reading: 
1) Answering questions to show comprehension of messages to 
multiple-choice or true/ false question. 
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2) Students are given several possible summary-sentences and 
asked to say which of them fits to the text. 
3) Writing as follow up to reading activities related to passages. 
We can also ask students to write a summary with several 
guided question. 
4) Speaking as follow up to reading activities, for example, debate, 
interview, discussion, role-play, etc. Associated with the passage 
they have read. 
6. Reading Comprehension 
The main purpose of reading is to comprehend the content of the 
passage, to understand what the text tells about, to get information about 
the text. Hornby (1995: 235) defines comprehension is the power of 
understanding. Howell (1993: 182) states that comprehension is the act of 
combining information in passages with prior knowledge in order to 
construct meaning. According to (Kennedy, 1981: 192) reading 
comprehension can be defined as a thinking process in which readers 
becomes aware of an idea, understand there is terms of this experimental 
background, and interpret it in relation to their own needs and purposes. 
Comprehension is crucial activity in reading. Richards et al. 
(1985: 54) say that comprehension is the process by which a person 
understands the meaning of written or spoken language. Meanwhile, 
Richards and Renandya (2006: 277) said that reading for comprehension 
is the primary purpose for reading (though this is sometimes overlooked 
when students are asked to read overly difficult texts); raising students 
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awareness of main ideas in a text and exploring the organization of a text 
are essential for good comprehension. Thus, in oder to catch the 
information and the knowledge of the text students are demanded to 
comprehend what they have read, eventhought by reading the text 
repeatedly.  
In addition, Pardo (2004) cited in Sahin (2013: 56) said that 
reading comprehension is the process of meaning construction as a result 
of blending content and message of the text with the readers existing 
knowledge and skills during reader text interaction. Wolley (2011) 
defined that reading comprehension is the process of making meaning 
from text. Javed, Eng, and Mohamed also added a statement from 
Orasanu and Penney (1986) that during reading process, the reader 
extracts meaning from the text by utilizing his/ her previous knowledge 
through employing effective reading comprehension strategies. It means 
that students reading comprehension process need the prior knowledge to 
construct new meaning and conclusion about what they have read. 
Reading and comprehension have relation and both of them cannot be 
separated.  
7. Levels of Reading Comprehension 
Following the types of reading used, Alderson and Urquhart 
(1983) in Richards et al. (1985: 238) state that different types of reading 
comprehension are often distinguished. There are described briefly as 
below: 
a. Literal comprehension 
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Literal comprehension is reading in order to understand, 
remember, or recall the information explicitly contained in a 
passage. 
b. Inferential comprehension 
Inferential comprehension is reading in order to find information 
which is not explicitly stated in a passage, using the readers’ 
experiences and intuition, and by inferring. 
c. Critical or evaluative comprehension 
Critical reading is reading in order to compare information in a 
passage with the readers’ own knowledge and values. 
d. Appreciative comprehension 
Appreciative reading is reading in order to gain an emotional or 
other kind of valued response from a passage. 
As stated by Al Hameed (2012: 140) that reading comprehension 
represents how well readers understand literal comprehension which 
concentrates on explicit meaning and inferential comprehension which 
concentrates on implicit meaning in the reading text. 
Based on the opinion above, the researcher concluded that to 
achieve comprehension of a text the readers/ students must have literal 
and inferential comprehension. Thus, senior high school level have to 
cover both of them in reading class. 
8. The Principal Strategies for Reading Comprehension 
According to Brown (2004: 188), the principal strategies for 
reading comprehension are: 
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a. Identify your purpose in reading a text. 
b. Apply spelling rules and convention for bottom-decoding. 
c. Use lexical analysis (prefixes, roots, suffixes, etc.) to determine 
meaning. 
d. Guess at meaning (of words, idioms, etc.) when you aren’t certain. 
e. Skim the text for the gist and for main ideas. 
f. Scan the text for specific information (names, dates, key words). 
g. Use silent reading techniques for rapid processing. 
h. Use marginal notes, outlines, charts, or semantic maps for 
understanding and retaining information. 
i. Distinguish between literal and implied meanings. 
j. Capitalize on discourse markers to process relationships. 
Pang, et al. (2003: 14) also mentioned about the strategies to 
improve text comprehension and information use: 
a. Instruction can improve comprehension by focusing on concepts and 
the vocabulary used to express them. 
b. Comprehension can also be enhanced by building on students’ 
background knowledge, e.g. by having a group discussion before 
reading. 
c. Teachers can guide students by modeling the actions they can take to 
improve comprehension. These actions include: asking question 
about a text while reading; identifying main ideas; using prior 
knowledge to make predictions. 
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d. Teaching a combination of different strategies is better than focusing 
on one. 
e. Different methods have been found to be effective in reading text 
comprehension. Teachers can use combinations of the following: 
1) Co-operative or group learning. 
2) Graphic organizers (flow charts, words webs). 
3) Asking and answering questions. 
4) Story structures. 
5) Summarizing. 
6) Focusing on vocabulary. 
9. Reading Comprehension for Senior High School 
In the National Education Standard (BNSP), English for Senior 
High School or Madrasah Aliah (SMA/MA) aims at giving the students 
skills on communication competence in the forms of spoken and written, 
in the level of functional literacy (Depdiknas, 2006). One of these 
competences coverage is the students’ ability to comprehend a course 
which is implemented in four skills, namely listening, speaking, reading, 
and writing. 
Reading comprehension means to understand what has been read. 
Reading makes students enjoy their learning process and gives several 
advantages in finding some information that is needed. It is an unlimited 
area that makes students learn about many things, such as education, 
politic, social, culture, religion, and health. All of that information can be 
obtained by reading. At senior high school, teaching reading intends to 
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develop students’ skill in reading comprehension. Based on the basic 
competence of the first grade senior high school, the students are 
expected to comprehend social function, text structure, and language 
features in reading descriptive, narrative, recount, expository texts and so 
on in oral and written form. After reading a text, students are also 
expected be able to comprehend what text tells about even explicitly or 
implicitly.  
 
B. Review on Teaching Reading 
1. Definition of Teaching Reading 
Teaching is showing or helping to learn how to do something, 
giving instruction, guiding the study of something, providing with 
knowledge, causing to know or understand (Brown, 2000: 7). Those 
theory explained that in teaching and learning process teacher has 
responsibility to guide and to help students in learning some subjects in 
the school. Teacher also has to provide knowledge for learners and 
giving instruction as the stimulation to help learners construct new 
knowledge and knowing the thing they do not know before.  
In the other hand Brown (2000: 7) stated that teaching is guiding 
and facilitating learning, enabling the learner to learn, setting the 
condition for learning. According to Goodman (1976: 31), teaching 
reading is the combination of words, recognition, intellect and emotion 
interrelated with prior knowledge to understand the communicated. So, 
can be concluded that teaching reading means teacher have to guide and 
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help students to learn and comprehend what text tells about. In order to 
cover what students need in learning something, the teacher should 
consider some principles of teaching. 
Harmer and Kennedy (1998: 70) suggest six principles in 
teaching reading. They are described as follow: 
a. Reading is not a passive skill. 
The students should be active in reading. They have to guess 
what the word mean, see the picture and understand the arguments. 
Then work out in order that they do not forget it quickly. 
b. The students need to be engaged with what they are reading. 
The students who are not engaged with the reading text and not 
actively interested in what they are doing, they will not get benefit 
from it. Hence, the teacher should select an interesting topic. 
c. The students should be encouraged to respond to the context of 
reading text, not just to the language. 
The students do not only study the number for paragraph but 
also the meaning and the message of the text when studying reading 
texts. The teacher should give the students a chance to respond the 
message of the text. 
d. Prediction is a major factor in reading. 
In reading texts, the students often look at hints, such as the 
content or book cover, photographs, and headline. These hints are 
useful for the students to predict what they are going to read. The 
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teacher should give the students “hints” so that they can predict what 
is coming and build the students’ interest in reading. 
e. Match the task to the topic. 
The teacher should choose the good reading tasks for students, 
in other words the teacher should provide the suitable questions for 
the students, the right kind of questions, engaging and useful 
puzzles, etc.  
f. Good teacher exploit reading texts to fun.  
Good teachers integrate the reading texts into interesting class 
sequences, using the topic for discussion, and further tasks, using the 
language for study activities. 
2. Teaching Reading on Senior High School 
Based on the decision of the Minister of Education and Culture in 
1967 that English language had set as the foreign language that have 
been given in every level of education. It is started from elementary 
school until university level. In senior high school, English language is 
the compulsory subject that has four skills must be learned seriously by 
students, namely listening, speaking, reading and writing. According to 
2013 curriculum, English has core competences (Kompetensi Inti) and 
basic competences (Kompetensi Dasar). This 2013 curriculum covers 
each skill in learning English. However, the researcher only focuses on 
reading skill, namely reading comprehension. 
In 2013 curriculum mentioned that students at tenth grade of 
senior high school have to learn some kind of texts. One of them is 
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narrative text as the focus material in this research. This following are 
two tables of core competences (Kompetensi Inti) and basic competences 
(Kompetensi Dasar) of narrative text at tenth grade students of senior 
high school. 
Table 2.1 Kompetensi Inti 
 
Kompetensi Inti 
1. Menghayati dan mengamalkan ajaran agama yang dianutnya. 
2. Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai), santun, responsive 
dan pro-aktif dan menunjukkan sikap sebagai bagian dari solusi atas 
berbagai permasalahan dalam berinteraksi secara efektif dengan 
lingkungan social dan alam serta dalam menempatkan diri sebagai 
cerminan bangsa dalam pergaulan dunia. 
3. Memahami, menerapkan, menganalisis pengetahuan factual, 
konseptual, procedural berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya, dan humaniora dengan 
wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban 
terkait penyebab fenomena dan kejadian, serta menerapkan 
pengetahuan procedural pada bidang kajian yang spesifik sesuai 
dengan bakat dan minatnya untuk memecahkan masalah. 
4. Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan diri yang dipelajarinya di 
sekolah secara mandiri, dan mampu menggunakan metode sesuai 
kaidah keilmuan. 
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Table 2.2 Kompetensi Dasar 
 
Kompetensi Dasar 
1.1 Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi international uang diwujudkan dalam 
semangat belajar. 
2.3 Menunjukkan perilaku tanggungjawab, peduli, kerjasama, dan cinta 
damai dalam melaksanakan komunikasi fungsional. 
3.9 Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan 
beberapa teks naratif lisan dan tulis dengan memberi dan 
meminta informasi terkait legenda rakyat,sederhana sesuai 
dengan konteks penggunaannya. 
4.15. Menangkap makna teks naratif lisan dan tulis berbentuk legenda 
sederhana. 
 
Based on the tables above, students at the tenth grade of senior 
high school must learn narrative text to comprehend what text tells about 
and also to know the structure organization of narrative text. As stated by 
Ningtyas (2015: 25) learning takes place through the scientific approach. 
The teaching and learning of narrative text in this research employs 
scientific approach consists of observing, questioning, collecting data/ 
information, associating data/ information, communicating. In applying 
those scientific approaches, teacher should carefully help the students in 
construct the knowledge or information about narrative text. Teacher as a 
facilitator in scientific approach have to make the class as learner-
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centered not to be teacher-centered. Thus, teacher has a role to 
proportional supports in whole learning reading skill.  
3. Assessment on Reading 
Brown (2004: 189-218) explains some reading assessment based 
on the types of reading. The explanation as follows: 
a. The design of assessment task for perceptive reading 
At the beginning level of reading a second language lies a set of 
tasks that are fundamental and basic: recognition of alphabetic 
symbols, capitalized and lowercase letter, punctuation, words, and 
grapheme-phoneme correspondences. Assessment of basic reading 
skill may be carried out in a number of different ways: 
1) Reading Aloud 
The test-taker sees separate letters, words, and/or short 
sentences and reads them aloud, one by one, in the presence of 
an administrator. Since the assessment is of reading 
comprehension, any recognizable oral approximation of the 
target response is considered correct. 
2) Written Response 
The same stimuli are presented, and the test-takers task is to 
reproduce the probe in writing. Because of the transfer across 
different skills here, evaluation of the test-takers response must 
be carefully treated. If an error occurs, make sure you determine 
its source; what might be assumed to be a writing error, for 
example, may actually be a reading error, and vice versa. 
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3) Multiple-Choice 
Multiple-choice responses are not only a matter of choosing one 
of four or five possible answers. Other formats, some of which 
are especially useful at the low levels of reading, include same/ 
different, circle the answer, true/ false, choose the letter, and 
matching. 
4) Picture-Cued Items 
Test-takers are shown a picture, such as the one on the next 
page, along with a written text and are given one of a number of 
possible tasks to perform. With the same picture, the test-taker 
might read sentences and then point to the correct part of the 
picture. Or a true/ false procedure might be presented with the 
same picture cue. 
b. The design of assessment task for selective reading 
This category includes what many incorrectly think of as testing 
“vocabulary and grammar”. Here are some of the possible tasks you 
can use to assess lexical and grammatical aspects of reading ability. 
1) Multiple-Choice (for Form-Focused Criteria) 
By far the most popular method of testing a reading knowledge 
of vocabulary and grammar is the multiple-choice format, 
mainly for reasons of practicality: it is easy to administer and 
can be scored quickly. The most straightforward multiple-choice 
items may have little context, but might serve as a vocabulary or 
grammar check. 
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2) Matching Tasks 
At this selective level of reading, the test-takers task is simply to 
respond correctly, which makes matching an appropriate format. 
The most frequently appearing criteria in matching procedures is 
vocabulary. 
3) Editing Tasks 
Editing for grammatical or rhetorical errors is a widely used test 
method for assessing linguistic competence. The TOEFL and 
many other tests employ this technique with the argument that it 
is not only focuses on grammar but also introduces a simulation 
of the authentic task of editing, or discerning errors in written 
passages. It is authenticity may be supported if you consider 
proof reading as a real-world skill that is being tested. 
4) Picture-Cued Tasks 
In the previous section we looked at picture-cued tasks for 
perceptive recognition of symbols and words. Picture and 
photographs may be equally well utilized for examining ability 
at the selective level. Several types of picture-cued methods are 
commonly used: 
(a) Test-takers read a sentence or passage and choose one of 
four pictures that are being described. The sentence or 
sentences at this level is more complex. 
(b) Test-takers read a series of sentences or definitions, each 
describing a labeled part of a picture or diagram. Their task 
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is to identify each labeled items. In the following diagram, 
test-takers do not necessarily know each term, but by 
reading the definition they are able to make an identification. 
(c) Gap-Filling Tasks 
Many of the multiple-choice tasks described above can be 
converted into gap-filling or fill-in-the-blank, items in which 
the test-taker’s response is to write a word or phrase. An 
extension of simple gap-filling tasks is to create sentence 
completion items where test-takers read part of a sentence 
and then complete it by writing a phrase. 
c. The design of assessment task for interactive reading 
Tasks in this level, like in selective tasks, have a combination of 
form-focused and meaning-focused objectives but with more 
emphasis on meaning. Texts are a little longer, from a paragraph to 
as much as a page or so in the case of ordinary prose. Chart, graphs, 
and other graphics may be somewhat complex in their format. 
1) Cloze Tasks 
The test-taker should give the answer to deleting paragraph 
based on their skill in vocabulary. Even, cloze task also made in 
the form of multiple-choice to make rapid scoring. 
2) Impromptu Reading Plus Comprehension Questions 
If cloze testing is the most-researched procedure for assessing 
reading, the traditional “Read a passage and answer some 
questions” technique is undoubtedly the oldest and the most 
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common. Virtually every proficiency test uses the format, and 
one would rarely consider assessing reading without some 
component of the assessment involving impromptu reading and 
responding to questions. Notice that many of them are consistent 
with strategies of effective reading: skimming for main idea, 
scanning for details, guessing word meanings from context, 
inference, using discourse markers, etc. 
3) Short-Answer Tasks 
A popular alternative to multiple-choice questions following 
reading passages is the age-old short-answer format. A reading 
passage is presented, and the test-taker reads questions that must 
be answered in a sentence or sentences. 
4) Editing (Longer Texts) 
The previous section of this chapter (on selective reading) 
described editing tasks, but there are discussion was limited to a 
list of unrelated sentences, each presented with an error to be 
detected by the test-taker. The same technique has been applied 
successfully to longer passages of 200 to 300 words. 
5) Scanning 
Scanning is a strategy used by all readers to find relevant 
information in a text. Assessment of scanning is carried out by 
presenting test-takers with a text and requiring rapid 
identification or relevant bits of information. Scoring of such 
scanning tasks is amenable to specificity if the initial directions 
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are specific. Since one of the purposes of scanning is to quickly 
identify important elements, timing may also be calculated into 
a scoring procedure. 
6) Ordering Tasks 
Students always enjoy the activity of receiving little strips of 
paper, each with a sentence on it, and assembling them into a 
story, sometimes called the “strip story” technique. Variations 
on this can serve as an assessment of overall global 
understanding of a story and of the cohesive devices that signal 
the order of events or ideas. 
d. The design of assessment task for extensive reading 
Extensive reading involves somewhat longer texts than we have 
been dealing with up to this point. Journal articles, technical reports, 
longer essays, short stories, and books fall into this category. The 
purpose of assessment usually is to tap into the learners’ global 
understanding of the text. In addition to those applications are tasks 
that are unique to extensive reading: 
1) Skimming Tasks 
Skimming is the process of rapid coverage of reading matter to 
determine its gist or main idea. It is a prediction strategy used to 
give a reader a sense of the topic and purpose of a text, the 
organization of the text, the perceptive or point of view of the 
writer, its ease or difficulty, and/ or its usefulness to the reader. 
Of course skimming can apply to texts of less than one page, so 
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it would be wise not to confine this type of task just for 
extensive texts. Assessment of skimming strategies usually 
straightforward:  the test-taker skims as text and answer 
questions. 
2) Summarizing and Responding 
One of the most common means of assessing extensive reading 
is to ask the test-taker to write a summary of the text. The task 
that is given to students can be very simply worded. 
3) Note-Taking and Outlining 
A readers’ comprehension of extensive texts may be accessed 
through an evaluation of a process of note-taking and/ or 
outlining. Because of the difficulty of controlling the conditions 
and time frame for both these questions, they rest firmly in the 
category of informal assessment. Their utility is in the strategic 
training that learners gain in retaining informations through 
marginal notes that highlight key information or organizational 
outlines that put supporting ideas into a visually manageable 
framework. 
Based on some kinds of reading assessment in reading by Brown 
above, the researcher choose multiple-choice items to measure 
comprehension of students in reading, especially on narrative text as the 
material in second semester of tenth grade. 
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4. Indicators of Reading 
The syllabus of the tenth grade of senior high school, the students 
understand about the written functional short text in narrative text 
according to their surrounding environment. 
Brown (2004: 206) mentions the question of reading involve 
these features: 
a. Main idea (topic) 
b. Expression/ idioms/ phrases in context 
c. Inference (implied detail) 
d. Grammatical feature 
e. Detail (scanning for specifically stated detail) 
f. Excluding facts not written (unstated details) 
g. Supporting idea (s) 
h. Vocabulary in context. 
5. Teaching Reading of Narrative Text 
Teaching reading narrative text is a process of learning in reading 
to comprehend about narrative text. Pardiyono (2007: 93) states that 
narrative text is a genre of the text for narrating problematic past events 
in order to amuse or entertaint. The generic structure of narrative text 
consists of orientation, complication, sequence of events, resolution and 
coda. On the other hands, Suprapto and Darwis (2006: 38) state that 
narrative deal with problematic events which lead to crisis of turning 
point of some kinds, which in turn finds resolution and entertaint 
listeners or readers with true experience or imaginary one. It means that 
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narrative text has social function to amuse or entertaint the readers or 
listeners.  
Reading is one of important skill for the students because the 
success of their study depends on the greater part of their ability to read. 
As stated at English syllabus for tenth grade students on Kompetensi 
Dasar (Basic Competence) that students must be able to analyze the 
social function, structure of the text and the language features of 
narrative text based on the context. It means, through reading students 
have to success to obtain and comprehend the points of narrative 
material, then apply the social function in real life. The English teacher 
as the facilitator can use many kind of techniques to help students in their 
reading process and also to reach the teaching learning goals based on the 
syllabus. 
 
C. Story Mapping 
1. Definition of Story Mapping 
Before knowing the definition of story mapping, it is better to 
know the origin of story mapping as stated by Farris (2004: 345) as 
follow: 
“The origin of story maps lies within story grammar research. The term 
story grammar refers to the hierarchical rules or psychological 
structures that people use to create and remember stories, the skeleton 
underlying story, so to speak. These are psychological models of 
comprehension formation in their long-term memories.” 
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Mathes, et al. (1997: 21), also said that story mapping is simply 
graphic presentation of story grammar. According to Ibnian (2010: 182), 
story mapping can be seen as a visual of sequence of events and actions 
in the story. Li in Ibnian (2010: 182) viewed story mapping as a graphic 
organizer used to identify the elements of the story in chronological 
order. It is because story mapping technique has some elements which 
includes in a story. The visual schema of story includes identification, 
organization, and analysis of story elements such as beginning, middle, 
and ending (Narkon and Wells, 2012: 232). Story mapping represents the 
elements of narrative text, such as characters, setting, plot, events, 
problem, and resolution (Allison E. Babyak, et al., 2000: 240). Since 
story mapping represents the elements in narrative text, it automatically 
makes the students become easier to read the story in narrative text and 
apply it into story mapping elements.  
According to Dymock (2007: 161) story mapping technique is 
very helpful for the students in comprehending a narrative text since the 
technique provides the structure awareness. Structure awareness here 
means story mapping elements which providing characters, setting, 
problems, and solution based on the story that will make students be 
more aware about the story which they read. Story mapping could help 
students to improve their reading comprehension by showing them the 
story elements, then they fill it into those elements. Students also will be 
more familiar with most story elements by using the story mapping 
(Felber, 1989: 90). 
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As the addition Felber (1989: 90) argued that story mapping is 
effective way to teach reading comprehension at the first or second grade 
students. It is because story mapping technique facilitates students’ 
creativity when they are filling the story mapping elements. Chavez, et 
al., (2015: 100) added that the story mapping cannot only be used for the 
kindergarten or elementary students but also it can be used for the upper 
grade as like junior or senior high school students. Therefore, the story 
mapping sequence elements have to be adjusted with students’ level, 
such as, for kindergarten or elementary students the story elements 
section including the beginning, the middle, and the end of the story 
meanwhile for junior or high school students must be added with 
problem and resolution of the story (Mathes, et. al., 1997: 22).  
From the explanation above, it can be concluded that story 
mapping is a technique that can be used to make students to read story 
easily. Moreover, the story mapping also can be applied for all level 
whether kindergarten, elementary, junior high, or senior high. Therefore, 
the elements of story mapping must be depended on students’ level. The 
story mapping is designed to students in order they could imagine that 
the elements of story have correlation one to another since the story 
mapping provides a visual schema to how most story are organize and 
integrated (Mathes, et. al., 1997: 22). Hence, when the students use story 
mapping, they could know that the story related one to another. If there is 
one element is lost, the story will incomplete. 
Below is the graphic of story mapping: 
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Figure 2.1 Graphic of Story Mapping 
2. Advantages and Disadvantages of Story Mapping 
a. Advantages of Story Mapping  
According to Farris (2004: 512), there are some advantages of 
story mapping that can be very beneficial for the students. The 
advantages are: 
1) Students will be more aware of the story elements since the story 
mapping contains setting, characters, sequence of events, conflict 
and resolution that makes students be more comprehend about the 
story. 
2) Students will be easy to see the story pieces. It is because story 
mapping has elements with good chronological order which make 
students be easier to arrange the story pieces mesh.  
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3) Story mapping provides students’ knowledge in guessing what the 
story is going to tell after another. It means when the students read 
the story using the story mapping elements, they could guess what 
happened in the next by looking at the element of story mapping.  
4) Students will be facilitated to use their personal schema to recall the 
story elements. It means when the students apply story mapping, 
they could engage their prior knowledge to the knowledge after they 
read. 
Mendiola (2011: 2) also states some advantages of story map 
reading strategy as follow: 
1) The story map is a highly effective, practical way to help students 
organize story content into a coherent whole.  
2) It is an effective strategy for exceptional and low achieving students 
(it improves comprehension of materials that are above their 
instructional levels).  
3) Teachers become more involved in thinking about the structure of 
the story they are to teach and how each part of the story relates to 
the others. 
4) These concrete representations aid students in visualizing the story. 
5) Students can more easily see how the story pieces mesh, knowledge 
they continually apply when they predict what might happens next in 
one story after another. 
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6) It enables students to store information in their personal schema 
more efficiently and facilitates the recall of story elements more 
completely and accurately. 
b. Disadvantages of Story Mapping 
On the other hand, there are also some disadvantages of using 
story mapping as stated below:  
1) The lazy or shy students will be more passive, they will just see and 
lazy to explore the map. 
2) The teacher will be busy to manage the class.  
3) It takes a long time to teach a long word and it will difficult for the 
students if they are not understand the meaning of sentence in the text  
According to Faris (2004: 346), story mapping certainly also has 
the disadvantages, such as it can be applied only for the certain texts and 
the map can be applied to story. Since story mapping consists of story 
element hence it can only applied to the text which tell about story such 
as narrative text.  
Based on the advantages and disadvantages of the story mapping 
above, the researcher argues that the story mapping technique will be 
able to help the students to comprehend the text, especially a narrative 
text.  
3. Procedure of Using Story Mapping 
According to Idol (1987) there are some procedures of using story 
mapping such as:  
a. After the students silently read the story, the teacher shows the group 
an overhead transparency of the story map. Each student has a paper 
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copy of the map. With the teacher assistance, the students complete 
the story maps together.  
b. After completing the story map, the students answer 10 
comprehension questions independently. 
c. When the students understand the mapping procedure, they complete 
the story maps without the teacher’s guidance. Upon completion, the 
teacher regroups the children so they can share and correct their story 
maps. 
d. Eventually, students are able to answer the comprehension questions 
without the preceding story map exercise, as they have internal the 
framework of the narrative.  
In addition according to Farris (2004), there are the general 
procedures to follow when preparing a basic story map, they are: 
a. Reading the story. Write a sequenced summary of the main ideas, 
key events, and characters that make up the plot of the story. 
b. Placing the title, theme or topic of the story in the center of the 
graphic story map in a predominant bubble or at the top of semantic 
chart. 
c. Drawing enough ties projecting out symmetrically from the center of 
the map to accommodate the major events of the story’s plot. Attach 
related pieces or second-level information from the summary list to 
these ties in chronological order, moving clockwise around the 
center. 
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d. Drawing additional ties projecting out symmetrically from each 
secondary bubble to accommodate the important details associated 
with the key plot event, adding relevant information from the 
summary list. 
e. Reviewing the final semantic chart or story map for completeness. 
4. Story Mapping Used in Teaching Narrative Text 
In this research, the writer attempts to use story mapping 
technique in teaching reading of narrative text and find out the 
effectiveness of the technique. There are some steps of using story 
mapping to teach narrative text compiled from Farris, those are: 
a. Step 1: Introduce the concept of a story mapping together with what 
the benefits for students are. Tell them that story mapping would be 
helpful to develop their reading comprehension of a story.  
b. Step 2: Explain the major components of story mapping through 
identifying a story first concerning to figure out the title, the theme 
of the story, the important characters and personality traits of 
specific participants of a story, then identifying the orientation or 
significant plot developments. It leads to sequence of action to note 
characters’ attempts in overcoming problems, then evoke, to get the 
solution. A teacher needs to give the interactive instruction for each 
story component clearly. Build questioning to students before or 
after reading to the story to construct their motivation or check their 
comprehension. After students read a story, let them fill out section 
of the story map worksheet. 
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c. Step 3: Direct them when students commit errors to reread the story 
using guidance question even modeling to help them come up with 
an appropriate response. 
d. Step 4: Have students read independently. Encourage them to write 
the answers just using key words while the teacher is still 
questioning such as “Who is the main character? What is he like? 
What does the story take place? etc.” Then give specific praise to 
students’ responses and conference individually with those students 
for appropriately identifying story mapping elements. 
e. Step 5: Ask students through selected stories and complete the 
stories and complete the story map worksheet on theirs after the 
students use the story mapping technique independently. Then, 
check students’ responses and conference individually with those 
students requiring additional guidance and support.  
f. Step 6: Give students an evaluation. It is necessary to check their 
reading comprehension of a story using a printed test to gain 
working individually. 
Before teaching learning of narrative text using story mapping 
applied, the researcher makes a plan of learning namely lesson plan. In 
arranging the lesson plan of the teaching and learning process and the test 
of the research, the researcher used the syllabus as the directive which is 
used by the English teacher. The syllabus itself might include the 
standard of competence, based competence, materials, indicators, time 
location, learning activities and evaluation. 
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From those steps which mentioned above, we could know the 
steps to be applied in teaching and learning activity of narrative text since 
it is appropriate with the condition. The students could be taught in a 
group, then in a pair, and the last individually. 
 
D. Narrative Text 
1. Definition of Narrative Text 
Narrative text is one of type texts have to be learned by students, 
even in junior or senior high school. Based on the syllabus of tenth grade, 
narrative text has to be learned at second semester. Narrative is a text 
which tells a story. The story can be realistic, fantastic or combination 
between realistic and fantastic (Sarwoko, 2014: 109). According to 
Anderson (2003: 8) narrative text is a piece of text which tells a story 
and, in doing so, entertains or informs the reader listener. 
In other definition, Siahaan and Shinoda (2008: 73) stated that 
narrative is any written English text in which the writer wants to amuse, 
entertain people, and to deal with actual or vicarious experience in 
different ways.  
2. The Function of Narrative Text 
Siahaan and Shinoda (2008: 73) states the function of narrative 
text is to amuse, entertain, and to deal with actual or vicarious experience 
in different ways; narrative deal with problematic events which lead to a 
crisis or turning point of some kind, which in turn finds a resolution. It 
50 
 
means, narrative text has function to entertain or to amuse the reader 
about imaginative experience in the text. 
Basith (2010: 91) stated that the purpose of narrative text as 
follows:  
a. To tell a story about something or someone, 
b. To amuse or entertain the readers or listeners, 
c. To obey the moral lesson from the story.  
3. Generic Structure of Narrative Text 
In a narrative text, there are generic structures which arrange the 
paragraph become a good narrative text. The generic structures are 
described as follows: 
a. Orientation 
Orientation introduces the character, setting of the story, such as; 
where the story takes place, when it is.  
b. Complication  
Complication means conflicts. It means in this element the main 
character revolves around conflicts or problems that influence the 
setting, time or characters. The main character is not allowed to 
reach his/her goal. A problem or series of problems complicate the 
character’s life. A number of problems create a suspenseful 
complication.  
c. Series of events 
This element contains events whether it is expected or unexpected 
action that affects setting, character, or time. 
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d. Resolution 
It also can be called anti-climax element since in this element all 
problems which appear in complication are solved.  
Additionally, Anderson and Anderson (2003) also mentioned that 
narrative text has schematic structures including orientation, 
complication, sequence of events and coda. The schematic structures are 
described briefly as follows:  
a. Orientation 
Orientation tells about the beginning of the story. It also introduces 
the character of the story, and the place where the story is happening. 
b. Complication 
Complication tells about problems which are happening in the story. 
It is usually confronted by the main character. Complication has 
main role in the narrative text. It makes the narrative text be more 
alive. 
c. Sequence of events  
Sequence of events tells about the main character’s reaction related 
to the problem which he/she is facing. It can be showed by an action. 
The sequence of events can be told systematically or not.  
d. Resolution 
Resolution tells about how those problems in the complication is 
solved whether it is happy or sad ending.  
e. Coda.  
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Coda means value that can be taken from the story. Actually, coda is 
an option since sometimes coda is explicit from the text.  
From both explanations above it can be known that narrative text 
has the generic structure including orientation, complication, sequence of 
events, resolution and coda (optional).  
4. Language Features of Narrative Text 
Joyce & Feez (2000) also suggest that narratives have some 
linguistic features as listed below:  
a. Specific often individual participants with defined identities. Major 
participants are human, or sometimes animal with human 
characteristic. 
b. Mainly use action verb (material processes), that describe what 
happens.  
c. Many narratives also use thinking verbs (mental processes) that 
gives us information about what participants are thinking or feeling, 
such as wondered, remembered, thought, felt, disliked.  
d. Normally use past tense  
e. Dialogue often includes and uses a number of saying verb (verbal 
process) such as said, asked, and replied. The tense may change to 
the present or future in the dialogue. Sometimes these saying verbs 
also indicate how something is said.  
f. Descriptive language is use to enhance and develop the story by 
creating image in the reader’s mind.  
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g. Can be written in the first person (I, We) or third person (he, she, 
they).  
5. Types of Narrative Text 
There are many different types of narrative text. According to 
Anderson (2003: 8) there are ten types of narrative text, including: 
a. Humor 
b. Romance 
c. Crime 
d. Real-life fiction 
e. Historical fiction 
f. Mystery 
g. Fantasy 
h. Science fiction 
i. Diary-novels 
j. Adventure  
 
E. Previous Study 
In order to conduct this research, the researcher investigates some 
previous studies. They are journals and theses which are in line with the 
effectiveness of using story mapping toward students’ reading comprehension 
in this research. The first previous study is a journal conducted by Fitrisya 
Anggraeyni. She did the research using story mapping in teaching narrative 
text to find out the elements of the story and to improve students’ reading 
comprehension. The researcher applied classroom action research as the 
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research method with the eight grade students of SMPN 3 Manis Mata as the 
participants of the research. The finding of the research showed that story 
mapping strategy was appropriate for teaching reading comprehension. After 
the treatment using story mapping students were able to classify the narrative 
text elements. Hence, structure organization in story mapping technique was 
effective in helping students to understand the narrative text. 
The second research is a journal that was conducted by Riza Kisfinata, 
et. al (2013). They did a research about the effect of using Story Mapping 
Technique on reading comprehension achievement at MTs. Negeri 
Bangsalsari. Through Story Mapping, the students were helped to 
comprehend the English text more easily. In this research, two classes were 
chosen as the experimental and control group. The quantitative data gathered 
from the result of the mean difference from both of groups to answer the 
question “Is there any significant effect of using story mapping technique?”. 
The result of the research proved that “There is a significant effect of using 
Story Mapping Technique on reading comprehension achievement of the 
eighth year students at MTs. Negeri Bangsalsari”. The findings of the 
research suggested the English teacher to apply Story Mapping Technique in 
teaching reading comprehension to help and improve students’ ability in 
comprehending the text, so that it gives positive impact for students’ learning 
achievement. 
 The third study is from Dewi Nurpitriyani (State Islamic University 
Syarif Hidayatullah Jakarta, 2015). She conducted study entitled “The 
Effectiveness of Story Mapping Technique toward Students’ Reading 
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Comprehension of Narrative Text at Tenth Grade Students of SMAN 1 Kota 
Tangerang Selatan in the Academic Year of 2014/2015”. The method used in 
this study was a quantitative method and the design used was a quasi-
experimental design. In deciding sample she used a sampling technique, 
namely was purposive sampling technique. In this study, two classes were 
chosen as experimental class and control class, in which each class consisting 
of 43 students. To collect the data in this study she used test which conducted 
twice as pre-test and post-test. To analyze the data she used data analysis 
technique called as t-test. From the data analysis, it can be concluded that 
story mapping technique was effective and had significant effect toward 
students’ reading comprehension of narrative text at the tenth grade students 
of SMAN 1 Kota Tangerang Selatan in the Academic Year of 2014/2015. 
The fourth study is thesis from Rizka Amalia (2017). She did the 
study which the objective is to find out the effectiveness of using story 
mapping technique on students’ reading comprehension of narrative text. This 
study used quantitative method with quasi-experimental as the design. It 
means that there are an experimental class and a control class which were 
given pretest and posttest. The sample of this research was 70 the eighth 
grade students of SMPN 127 Jakarta. The technique used in data collection 
was test, which was 25 items of multiple choice reading tests to measure the 
understanding of students on narrative text. The data were analyzed by using 
t-test formula. Therefore, based on the result of data statistical calculation, it 
can be inferred that the value of to was higher than tt. In short, the null 
hypothesis (Ho) stated that “there is no significant difference between the 
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students’ comprehension of narrative text by using story mapping technique 
and without using story mapping technique at eighth grade of SMPN 127 
Jakarta”, is rejected. 
The previous studies before are used as reference for the reseacher in 
this research. From the four studies, the researchers used mapping technique, 
namely story mapping technique in teaching reading comprehension. This 
research is quantitative research which uses cluster random sampling 
technique. In this study takes two classes as experimental group and control 
group. The control group will be taught reading comprehension by using 
textbook, whereas the experimental group will be taught reading 
comprehension using story mapping technique. This study will use pre-test 
and post-test to know the effectiveness of using story mapping technique in 
teaching reading comprehension. The instrument of this study is reading test 
in multiple choices. So, the effectiveness of using story mapping technique 
can be seen from the increasing of students’ post-test scores. 
 
F. Rationale 
 Reading and comprehension are two things that cannot be separated, 
because in reading contains comprehension process. A readers need 
comprehension because by reading and comprehension process, readers get 
information, knowledge, enjoyment, new vocabularies, new experience, and 
etc. However, in reading practice most of students face difficulties in 
comprehending the text. It is caused of many factors, such as students low 
vocabulary mastery and also teacher’s technique in teaching reading.  
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Technique in teaching has important role to help students in 
comprehending the text. It should be interested and various to avoid students’ 
boredom in reading class. One different technique can be used is story 
mapping technique. This technique can help students in comprehending the 
text especially for narrative text, because story mapping provided elements or 
structures which exist in the text such as characters, setting, plot, events, 
problem, and resolution. Thus, by using story mapping technique students can 
classify the text into each part of structures or elements of narrative text. 
Felber (1989: 90) mentioned that story mapping is an effective way to teach 
reading with the basic story elements. It is because story mapping has story 
elements that very appropriate to be applied in reading story text such as in a 
narrative text, so that it will be effective to teach reading.  
 
G. Hypothesis 
Hypothesis is a temporary answer to the research problem, until 
proven by data collected (Arikunto, 2010: 110). There are two types of 
hypothesis: the null hypothesis and the alternative hypothesis. 
a. Alternative Hypothesis (Ha) 
“there is significant differences of students’ reading comprehension on 
narrative text between students who are taught by using story mapping 
and without using story mapping at tenth grade students of MAN 
Wonogiri in the academic year of 2018/2019”.   
b. Null Hypothesis (Ho) 
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“there is no significant differences of students’ reading comprehension 
on narrative text between students who are taught by using story mapping 
and without using story mapping at tenth grade students of MAN 
Wonogiri in the academic year of 2018/2019”. 
Based on the basic assumption above, the hypothesis of this research 
can be formulated as: the use of story mapping technique is effective to teach 
reading comprehension of narrative text  at tenth grade students of MAN 
Wonogiri in the  academic year of 2018/ 2019. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter includes research method, setting of the study, subjects of the 
research, data collection technique and data analysis technique. 
 
A. Research Method 
The research design that used by the researcher in this study was a 
Nonequivalent Control Group Design which belong to Quasi Experimental 
research design. This design meant that the researcher gave pre-test, 
treatment, and also post-test to both of group experiment and control group. 
Arikunto (2010: 9) stated that experiment is one way to look for a causal 
relationship between two factors that are intentionally inflicted by researchers 
with a way to eliminate or reduce other factors that disturb. Meanwhile, 
according to Creswell (2008: 299) experiment is test an idea (or practice or 
procedure) to determine whether it influences an outcomes or the dependent 
variable. 
As the addition, Creswell (2012: 13) describes the characteristics of 
quantitative research are as follow: 
1. Describing a research problem through a description of trends or a need 
for an explanation among variables. 
2. Providing a major role for the literature through suggesting the research 
questions to be asked and justifying the research problem and creating a 
60 
 
need for the direction (purpose statement and research questions or 
hypothesis) of the study. 
3. Creating purpose statements, research questions, and hypotheses that are 
specific, narrow, measurable, and observable. 
4. Collecting numeric data from a large number of people using instruments 
with preset questions and responses. 
5. Analyzing trends, comparing groups, or relating variables using 
statistical analysis, and interpreting results by comparing them with prior 
predictions and past research. 
6. Writing the research report using standard, fixed structures and 
evaluation criteria, and taking an objective, unbiased approach. 
In this research, the sample students divided into two groups, the 
students in experimental group was taught reading comprehension in 
narrative text by using story mapping as the treatment. However, the students 
in control group was taught about reading comprehension in narrative text by 
using questioning technique based on the textbook as the daily handbook in 
teaching learning.  
According to Fred Kerlinger as cited by Arikunto (2010: 162), all 
experiments have one fundamental idea behind them, to test the effect of one 
or more independent on a dependent variable (it is possible to have more than 
one dependent variable in experiment). In this research the researcher used 
two variables, they were as follow: 
61 
 
1. The independent variable is that influences or those to be cause of change 
the dependent variable (Sugiyono, 2006: 61). The independent variable in 
this research is story mapping. 
2. The dependent variable is variable that is affected or that be the result 
because of the existence of the independent variable (Sugiyono, 2006: 
61). The dependent variable of this research is students’ reading 
comprehension in narrative text. 
 
B. Setting of the Study 
1. Place of the research 
The data of this research was conducted at the tenth grade students of 
MAN Wonogiri in the academic year of 2018/ 2019. This school is 
located on Jl. R.M Said No.57652, Tlogorejo, Pare, Selogiri, Wonogiri, 
Jawa Tengah 57652. 
2. Time of the research 
This research was conducted at the tenth grade students of MAN 
Wonogiri on April until August 2019. There were four stages in this 
research. The stages were preparation, giving the treatment to collect the 
data, analysis of the data and the last activity was report writing of the 
research. Schedule planning of the research would be as follow: 
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Table 3.1 Schedule of Research 
Activities 
2019 
Jan  Feb  Mar   Apr May Jun Jul Aug 
Title Consultation x         
Observation 
Permission 
x         
Proposal Draft 
Consultant 
 x  x        
Research 
Permission 
   x      
Research     x  x     
Data Analysis      x  x   
Research Report        x  
 
 
 
C. Subject of the Study 
1. Population 
Sugiyono (2006: 297) stated that population is a region consisting 
of generalization, object/ subject that has certain qualities and 
characteristics are determined by the investigator to be studied and then 
draw conclusions. According Arikunto (2006: 130), population can be 
defined as the subject of research including all the people or items.  
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The population in this research was tenth grade students of MAN 
Wonogiri in the academic year of 2018/ 2019. There are three programs 
at tenth grade of this school which are divided into seven classes. The 
programs are; science class which consists of three classes, social class 
which consists of three classes and the last is religious class which 
consist only one class. The total number of the population at tenth grade 
of MAN Wonogiri are 193 students. The population of this research can 
be distributed as follow: 
a. X IPA 1 class consists of 24 students. 
b. X IPA 2 class consists of 26 students. 
c. X IPA 3 class consists of 26 students. 
d. X IPS 1 class consists of 25 students. 
e. X IPS 2 class consists of 32 students. 
f. X IPS 3 class consists of 32 students. 
g. Religious class consists of 28 students. 
2. Sample 
According to Ricard (1985: 249) sample is any group of 
individuals which is selected to represent a population. A sample is a 
small proportion of a population selected for observation an analysis.  
From the statement above, the researcher took sample from the 
tenth grade students of MAN Wonogiri in the academic year of 2018/ 
2019. The researcher only took two classes as a sample from the total 
population. The sample has common characteristics of population as 
follows: 
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a. The students at the same school, MAN Wonogiri in the academic 
year of 2018/ 2019. 
b. The students are the same grade, tenth grade students of MAN 
Wonogiri. 
c. The students are from the same program, it is science program. 
d. The students are taught by the same teacher, namely Mrs. Sri 
Widayanti, S.Pd. 
The sample were taken from the population, and then divided into 
two classes. It is science class, namely science class 3 (IPA 3) which 
consists of 26 students as the experimental class was taught by using 
story mapping technique and science class 2 (IPA 2) which consists of 26 
students as the control class was taught by using questioning technique as 
the teacher’s technique. 
3. Sampling  
Taking the number of sample, the researcher should use the 
sampling technique. Sampling is the procedure of selecting a sample 
(Ricard, 1985: 249). A sample which every number of population has an 
equal independent chance of being selected (Richard, 1985: 249). In this 
research the researcher used cluster random sampling. According to Ary, 
Donald et. al (2010: 149), sampling is indispensable to researcher. 
Cluster sampling is widely used because the subject of the study is 
homogeneous. Cluster sampling is sampling technique used to determine 
the sample when the object will be examined or the data source is very 
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wide (Sugiyono, 2009: 121). The procedures of cluster random sampling 
are as follow: 
a. Writing down the name of each class on small piece of paper 
b. Rolling the paper and putting them into a can 
c. Shaking the can well 
d. Dropping two rolled papers and determining them as sample 
e. Taking one rolled paper from the sample, then determine it as an 
experimental class and the other one as a control class. 
The result of this cluster random sampling was ten science class 3 
(IPA 3) which consists of 26 students as the experimental class and ten 
science class 2 (IPA 2) which consists of 26 students as the control class. 
 
D. Technique of Collecting the Data 
Muijs (2004: 10) said that data collection technique is the way or 
procedure to collect data needed to answer the research questions. Thus, the 
researcher used test as a technique of collecting the data. According to Brown 
(2001: 146) test is a method of measuring a person’s ability or knowledge in a 
given domain. Hence, Arikunto (2010: 192) stated that test is a set of 
questions or exercises and other instrument that use to measure skill, 
intelligence, and ability having by individual or group. The test that used by 
the researcher was pre-test and post-test in multiple-choice form. Pre-test is 
the test which given to know the homogeneity of the experiment and control 
class before the treatment. While post-test is the test which given to know 
whether there is significant result after the treatment done in learning process. 
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The test was used to know the students’ achievement in reading 
comprehension before and after given treatment. Before giving the pre-test 
and post-test to the control and experimental class, the researcher should 
check whether the instrument of the tests were valid and reliable or not by 
using try out to another class beside both of control and experimental class. 
The try out was held to the X IPA 1 class that consists of 24 students. The 
result of the try out test was analyzed to know the instruments’ validity and 
reliability and to know whether any items should be revised or not. 
In the process of conducting the try out test, the students were 
assigned to answer the questions in multiple-choice form. The genre text used 
in test of this research was narrative text. Choosing the genre of text was 
based on the syllabus of Curriculum 2013 for tenth grade students in senior 
high school which stated that students have to comprehend narrative text. The 
items of try out test were 50 questions. Then, from the result of the try out test 
the researcher took the valid and reliable instruments as the pre-test and post-
test items. The item of pre-test and post-test were 30 questions. The post-test 
was held after the researcher giving the treatment at the experimental class 
and control class in 4 meetings, every meeting was about 45 minutes.  
The formula to test the validity and reliability of the instrument as 
followed: 
1. The Validity of the Instrument 
The validity was probably the single most important aspect of the 
design of any measurement instrument in education research. Validity 
was defined as the extent to which an instrument measured what it 
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claimed to measure (Ary et.al, 2010: 225). Arikunto (2013: 211) states 
that validity is a measure that indicates the levels of validity or validity 
the instrument. The validity of an item could be shown by doing item 
analysis. It was counted using Product Moment formula,as follow: 
 
 畫 =  Ʃ	
Ʃ
ƩƩ	
ƩƩ	
Ʃ  
    (Arikunto, 2013: 213)   
 
Where: 
n = the number of students 
X = the number of the scores of each item 
Y = the number of the scores of each students 
 = the coefficient of correlation between X and Y 
The criteria in this research is, if robserved higher than rtable (rxy> 
rtable), so the item is valid. However, if robserved lower than rtable ((rxy< rtable), 
so the item is invalid. 
2. The Reliability of the Instrument 
Reliability test refers to degree to which a test is consistent and 
stable in measuring what it is intended to measure (Sugiyono, 2006: 174). 
Reliability refers to the stability or the consistency of the test, if the 
instruments is used many times to measure the same objects would be 
give the same result. Beside having high validity, a good test should have 
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high reliability also. Reliability refers to the extend to which test scores 
are free of measurement error (Muijs, 2004: 71).  
In this research, the researcher used Belah Dua method to 
measure the question. This method was chosen because the point that 
used only one device. Belah Dua method is a method of reliability testing 
that is done by dividing the side problems into two parts, next correlating 
the total score of both. The way of splitting the side in this research was 
using butir awal and butir akhir (Purwanto, 2009:160). Spearman-Brown 
formula was used to count the reliability of the instrument, and the 
formula as followed: 
 
 =  .   
 
Where: 
r11 = reliability the item test  
1122 = correlation of product moment between two side of item test 
The criteria in this research is, if robserved higher than rtable (r11 > 
rtable), so the item is reliable. However, if robserved lower than rtable (r11 < 
rtable), so the item is not reliable (Purwanto, 2009: 180). 
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E. Technique of Analyzing the Data 
The strategy of data analysis used statistically analysis. After the 
researcher got the students’ scores of the experimental and control group, the 
score checked for post-test of both groups. The scores from the experimental 
and control class were analyzed by using statistic computation. To analyze 
the data, the researcher used data description, pre-requisite test, and 
hypothesis testing. 
1. Data description 
The data description consists of mean, median, mode, and 
standard deviation of reading text score. The formula of mean, median, 
mode, and standard deviation as follow: 
a. Mean 
Sugiyono (2010: 49) states that mean is everage that obtained 
from the sum of all score and divided with the total of the individual. 
The formul as follow: 
 
 =  ∑  
 
Where: 
 = the mean 
x  = raw score 
  = the number of cases 
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b. Median 
Sugiyono (2010: 48) states that median is a score who limits a 
half of frequency in under distribution from the upper distribution. 
The formula as follow: 
 
 =  +   !" − $%&%' ( 
 
Where: 
 = The lower limit of the interval within which the median 
lies. 
   = Interval (class width) 
$%& = The cumulative frequency in all intervals below the 
interval containing the median 
%' = The frequency of cases within the interval containing the 
median 
c. Mode 
Sugiyono (2010: 47) writes that mode is a score of group 
which has a biggest frequency. To calculate the mode, the formula 
used as follow: 
 
) =  +   * %% +  %+ 
 
Where: 
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  = The lower limit of the interval within which the mode 
lies. 
   = Interval (class width) 
%1 = The frequency of the interval containing more reduced by  
that of the previous interval 
%2 = The frequency of the interval containing more reduced by 
that of the following interval 
d. Standard deviation 
Standard deviation is the distance of an individual value from 
the mean. The formula as follow: 
 
, =  -∑
 − ./ − 1  
 
Where: 
S  = standard deviation 
x  = value of the item 
Ʃ  = mean of students’ score 
  = total number of item 
 
 
 
 
2. Pre-requisite test 
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a. Normality test 
Normality test is used to know the data distribution is normal or 
not. In order to test the normality, the researcher used Liliefors 
formula as follow: 
0 =  1 −2   ;    = Ʃ"   ;  2 =  -Ʃ12−Ʃ1
2
"	          
 
Where: 
X = Students’ score 
3 = The average of students’ score 
n = Sum of students 
Comparing the maximum result of L for each item of questions 
with Ltable and the normality test could be found. If Lmax > Ltable the 
distribution of the test did not run normally, but if Lmax ≤ Ltable the 
distribution of the test run normally. 
b. Homogeneity test 
Homogeneity is used to to find out whether the variances of 
scores in control and experimental group are homogeneous or not. In 
order to test the homogeneity, the researcher use formula as follow: 
 
5 =  ℎ 7ℎ2/ 8. .$9)'2/ 8. .$  
 
The criteria in this test is to compare the F count with F table. 
Where if Fobserved lower or equal with Ftable (Fo < Ft), so Ho is 
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accepted and Ha is rejected. Ho accepted means homogeneous 
variance (Sugiyono, 2015: 276) 
3. Hypothesis Testing 
Hypothesis test was used to prove whether the hypothesis was 
accepted or not. To measure the hypothesis used t-test to know the 
significance differences in teaching reading by using Story Mapping. To 
determine t-test result was in below: 
 
/ =   − :;
1−1,12+
2−1,22 1+2−2 < 11 + 12=
  
 
Where: 
t    = the effectiveness of the treatment (the t-value) 
    = the average of group 1 (experimental group) 
:    = the average of group 2 (control group) 
,1  = the deviation from the individual in group 1 
,2  = the deviation from the individual in group 2 
1  = the number of subject in group 1 
2  = the number of subject in group 2 
If tobtained > ttable with the degree of freedom = (n1+ n2 – 1) on the 
significant level 5%, it could be concluded that there was significant 
influence of Story Mapping technique in teaching narrative text toward 
students’ reading comprehension at tenth grade of MAN Wonogiri in the 
academic year of 2018/2019. 
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The significant of hypothesis testing are as follow: 
1) If the signification value > 0.05 so Ho is accepted and Ha is rejected. 
2) If the signification value < 0.05 so Ho is rejected and Ha is accepted. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
This chapter discusses about the result of the research. The result is 
divided as follows: Research finding, data analysis and the discussion. 
 
A. Research Findings 
The researcher conducted a research in MAN Wonogiri in the 
academic year of 2018/ 2019. The purpose of this research was to know 
whether Story Mapping is effective or not to teach reading comprehension of 
narrative text at the tenth grade students of MAN Wonogiri in the academic 
year of 2018/ 2019. The researcher conducted this research by comparing 
between teaching students’ reading comprehension by using story mapping 
technique and teaching students’ reading comprehension by using questioning 
technique. Class X IPA 3 as the experimental class was taught narrative text 
by using story mapping technique, while class X IPA 2 as the control class 
was taught narrative text by using questioning technique. 
The data obtained after the pre-test and post-test were given to both of 
groups. Then, the students’ scores were compared using t-test to prove 
whether there is any significant difference between the two groups and to find 
which group has higher scores. Before the test (pre-test and post-test) were 
given to the students, the researcher have to check the instrument test by 
doing try out test to another class, in this research the class was X IPA 1. Try 
out test aimed to know the validity and the reliability of the instruments.  
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1. Try Out Result 
In order to get a valid and reliable instrument, try out test was 
conducted in class X IPA 1 which consists of 24 students. The reading 
test consists of 50 items number. The result of the try out test would be 
used as the pre-test and post-test instrument in experimental and control 
class. The validity computation is consulted with Product Moment 
formula. 
Table 4.1 Valid items based on Tryout Test 
Criteria Number of items Total 
Valid 
1, 3, 4, 5, 7, 8, 9, 10, 12, 14, 16, 18, 19, 21, 22, 23, 
25, 26, 27, 28, 30, 31, 33, 35, 37, 39, 40,43, 44, 47, 
48, 50   
32 
Invalid 
2, 6, 11, 13, 15, 17, 20, 24, 29, 32, 34, 36, 38, 41, 42, 
45, 46, 49 
18 
Total 50 
 
From the distribution above, it can be concluded that the try out 
instrument resulted on 32 valid items and 18 invalid items. Based on the 
valid items result, the researcher took 30 valid items for pre-test. The list 
of the validity can be seen in appendix.  
 
Table 4.2 Reliability Statistics 
r hitung = r1/2.1/2 =   0.647068 
r11 =    0.785721 
r tabel (α =0,05) =   0.404 
keputusan =   RELIABEL 
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By using Belah Dua method, it found out that the reliability of the 
instrument is 0,785721 with the α = 0,05. From the reliability statistic 
table can be seen that robserved is higher than rtable (r11 > rtable) = (0,785721 > 
0,404), so can be concluded that the try out instrument was reliable and 
could be used as the pre-test instrument to get the intended data. 
 
Table 4.3 Valid items based on Tryout Test 
Criteria Number of items Total 
Valid 
1, 2, 3, 5, 6, 7, 8, 9, 10, 12, 13, 15, 16, 17, 18, 21, 
23, 25, 27, 30, 31, 32, 33, 34, 36, 37, 38, 41, 42, 
43, 44, 47, 48, 50   
34 
Invalid 
4, 11, 14, 19, 20, 22, 24, 26, 28, 29, 35, 39, 40, 
45, 46, 49 
16 
Total 50 
 
From the distribution above, it can be concluded that the try out 
instrument resulted on 34 valid items and 16 invalid items. As the post-
test instruments, the researcher took 30 valid items from total 34 valid 
items. The list of the validity can be seen in appendix.  
 
Table 4.4 Reliability Statistics 
r hitung = r1/2.1/2 =   0,55006 
r11 =    0,70973 
r tabel (α =0,05) =   0,404 
keputusan =   RELIABLE 
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By using Belah Dua method, it found out that the reliability of the 
instrument is 0,70973 with the α = 0,05. From the reliability statistic 
table can be seen that robserved is higher than rtable (r11 > rtable) = (0,70973 > 
0,404), so can be concluded that the try out instrument was reliable and 
could be used as the post-test instrument to get the intended data. 
2. Data Description 
The objective of this research is to check the effectiveness of 
using story mapping as the media to teach reading. The researcher used 
two classes as the sample of the research; there were X IPA 2 and X IPA 
3. Class X IPA 3 as the experimental class consisted of 26 students, while 
the control class was X IPA 2, consisted of 26 students. The researcher 
gave pre-test to experimental class and control class to know that both 
classes were homogeneous. After that, the researcher gave treatment and 
then post-test. The results of the post-test of both classes were compared 
by using t-test. The data of two classes can be seen as follow:  
a. Data Pre Test in Experimental Class (X1) 
The experimental class is a class that was taught by using 
story mapping. The experimental class consists of 26 students. They 
have done the test presented by the researcher. The data is obtained 
from pre-test score of experimental class. The pre-test score of 
experimental class is provided in the table below: 
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Table 4.5 Score of Pre-test in Experimental Class 
No Student's Name N. Pre-test 
1 A I F 63 
2 A R K 47 
3 A D L 80 
4 A T W 60 
5 A S 63 
6 D M 60 
7 D A F A 50 
8 F M 43 
9 H I F 57 
10 I S W 33 
11 I R A 63 
12 I A S 80 
13 I Q R 70 
14 K F A 30 
15 L R S 53 
16 M I S  47 
17 N I W 43 
18 Q N C M 63 
19 R P W 60 
20 R A P 40 
21 S P 70 
22 S D R 43 
23 S M M 83 
24 T A R 57 
25 T M Y 77 
26 Y E P 43 
 
The data presented above is the students’ score of pre-test in 
experimental class. The data of the test showed that the highest score 
of pre-test was 83, while the lowest was 30. The mean of the scores 
was 56,8, the median was 60, and the mode was 60. Standard 
deviation of the data was 14,54. The frequency distribution of pre-
test in experimental class was presented at the table 4.6 and the 
histogram is presented in figure 4.1.  
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Table 4.6 Frequency Distribution of Pre-test in Experimental Class 
Pre Test Experiment 
No Score Frequency  
Frequency 
Cumulative 
1 30 1 1 
2 33 1 2 
3 40 1 3 
4 43 4 7 
5 47 2 9 
6 50 1 10 
7 53 1 11 
8 57 2 13 
9 60 3 16 
10 63 4 20 
11 70 2 22 
12 77 1 23 
13 80 2 25 
14 83 1 26 
 
 
 
 
 
 
 
 
 
 
 
Figure 4.1 The Histogram of Frequency Distribution of Pre-test 
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b. Data Post Test in Experimental Class (X1) 
Table 4.7 Score of Post-test in Experimental Class 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The data presented above is the students’ score of post-test in 
experimental class. The data of the test showed that the highest score 
of post-test was 90, whereas the lowest was 50. The mean of the 
scores was 71,12, the median was 73, and the mode was 85. 
Standard deviation of the data was 11,3. The frequency distribution 
No Student's Name N. Post-test 
1 A I F 83 
2 A R K 50 
3 A D L 87 
4 A T W 63 
5 A S 80 
6 D M 70 
7 D A F A 67 
8 F M 57 
9 H I F 63 
10 I S W 50 
11 I R A 80 
12 I A S 90 
13 I Q R 80 
14 K F A 57 
15 L R S 80 
16 M I S  77 
17 N I W 63 
18 Q N C M 77 
19 R P W 73 
20 R A P 60 
21 S P 80 
22 S D R 70 
23 S M M 87 
24 T A R 70 
25 T M Y 80 
26 Y E P 67 
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of post-test in experimental class was presented at the table 4.8 and 
the histogram is presented in figure 4.2.  
 
Table 4.8 Frequency Distribution of Post-test in Experimental Class 
Post Test Experiment 
No Score Frequency  
Frequency 
Cumulative 
1 50 2 2 
2 57 2 4 
3 60 1 5 
4 63 3 8 
5 67 2 10 
6 70 3 13 
7 73 1 14 
8 77 2 16 
9 80 6 22 
10 83 1 23 
11 87 2 25 
12 90 1 26 
 
 
 
 
 
 
 
 
 
 
 
Figure 4.2 The Histogram of Frequency Distribution of Post-test 
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c. Data Pre Test in Control Class (X2) 
The control class is X IPA 2 that consists of 26 students. 
They have performed test presented by the researcher. Before the 
post-test was given, the students in control class were given pre-test 
and treatments. 
Table 4.9 Score of Pre-test in Control Class 
No Student's Name N. Pre-test 
1 A I F 63 
2 A N K 50 
3 A M F 67 
4 A S R 47 
5 A F S 43 
6 A K A 80 
7 A N A 50 
8 A A 63 
9 B N I 60 
10 E A S 60 
11 E T R  63 
12 G B T 37 
13 H A P 50 
14 I A R P 57 
15 I N I 73 
16 K R 67 
17 K D O 77 
18 M G A 57 
19 M I R A 47 
20 N A S 57 
21 R B  43 
22 R R S 57 
23 R K 70 
24 R A 37 
25 S A S 73 
26 S B T S 47 
The data in the table above is the result of students’ score of 
pre-test in control class. The data of the test showed that the highest 
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score of pre-test was 80, whereas the lowest score was 37. The mean 
of the scores was 57,5, the median was 57, and the mode was 73. 
Standard deviation of the data was 11,947. The frequency 
distribution of pre-test in control class was presented at the table 
4.10 and the histogram is presented in figure 4.3. 
Table 4.10 Frequency Distribution of Pre-test in Control Class 
Pre Test Control 
No Score Frequency 
Frequency 
Cumulative 
1 37 2 2 
2 43 2 4 
3 47 3 7 
4 50 3 10 
5 57 4 14 
6 60 2 16 
7 63 3 19 
8 67 2 21 
9 70 1 22 
10 73 2 24 
11 77 1 25 
12 80 1 26 
 
 
 
 
 
 
 
 
 
 
Figure 4.3 The Histogram of Frequency Distribution of Pre-test 
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d. Data Post Test in Control Class (X2) 
Table 4.11 Score of Post-test in Control Class 
No Student's Name N. Post-test 
1 A I F 80 
2 A N K 70 
3 A M F 60 
4 A S R 57 
5 A F S 57 
6 A K A 87 
7 A N A 60 
8 A A 63 
9 B N I 67 
10 E A S 80 
11 E T R  70 
12 G B T 50 
13 H A P 43 
14 I A R P 63 
15 I N I 70 
16 K R 57 
17 K D O 70 
18 M G A 67 
19 M I R A 50 
20 N A S 67 
21 R B  50 
22 R R S 43 
23 R K 67 
24 R A 47 
25 S A S 67 
26 S B T S 57 
 
The data in the table above is the result of students’ score of 
post-test in control class. The data of the test showed that the highest 
score of post-test was 87, whereas the lowest score was 43. The 
mean of the scores was 62,269, the median was 63, and the mode 
was 78. Standard deviation of the data was 11,209. The frequency 
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distribution of pre-test in control class was presented at the table 
4.12 and the histogram is presented in figure 4.4. 
 
Table 4.12 Frequency Distribution of Post-test in Control Class 
Post Test Control 
No Score Frequency 
Frequency 
Cumulative 
1 43 2 2 
2 47 1 3 
3 50 3 6 
4 57 4 10 
5 60 3 13 
6 63 2 15 
7 67 5 20 
8 70 3 23 
9 80 2 25 
10 87 1 26 
 
 
 
 
 
 
 
 
 
 
Figure 4.4 The Histogram of Frequency Distribution of Post-test 
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3. Pre-requisite Test 
The data obtained from both of experimental and control group 
are used to be analysed to reveal the difference between experimental and 
control group. In this research, the researcher used T-test to reveal the 
difference. T-test requires normality and homogeneity. The normality test 
is to reveal that the samples are in normal distribution. The homogeneity 
test is to reveal that both samples of experimental group and control 
group are homogeneous.  
a. Normality Test 
Normality test was used to test that the data distribution was 
normal or not. The normality testing that used in this research was 
Liliefors test. The sample was on normal distribution if Lobtained (Lo) 
is lower than Ltable (Lt) at the level of significance α = 0,05. The 
explanation of normality test was presented at the table 4.13 as 
follow: 
Table 4.13 Normality Testing 
No Data 
Number 
of 
Sample 
Lobtained 
(Lo) 
Ltable 
(Lt) 
Distribution 
of  
Population 
1 
Pre-Test of 
Experimental Class 26 0,1018 0,152 Normal 
2 
Post-Test of 
Experimental Class 26 0,0834 0,152 Normal 
3 
Pre-Test of Control 
Class 26 0,1195 0,152 Normal 
4 
Post-Test of 
Control Class 26 0,1298 0,152 Normal 
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The table above showed the result of normality test. The 
samples were in normal distribution because the Lo were lower than 
Lt. The pre-test scores in experimental class with the total number of 
sample 26 students showed that Lo = 0,1018 was lower than Lt = 
0,152. In the post-test, Lo = 0,0834 was lower than Lt = 0,152. It 
could be concluded that the samples in experimental class were 
normal. 
Furthermore, the pre-test scores in control class with the total 
number of sample 26 students showed that Lo =0,1195 was lower 
than Lt = 0,152. In the post-test, the Lo = 0,1298 was lower than  Lt = 
0,152. It could be concluded that the samples in control class were 
normal. 
b. Homogeneity Test 
Homogeneity test was used to know whether the data was 
homogeneous or not. If (Xo)
2 was lower than (Xt)
2, it meant the data 
was homogeneous. The explanation of homogeneity test was 
presented in the table 4.14 as follow: 
 
Table 4.14 Homogeneity Testing 
Data (Xo)
2 (Xt)
2 α Verb 
Pre-Test 1,655643 1,955447 0,05 Homogeneous 
Post-Test 1,136061 1,955447 0,05 Homogeneous 
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Based on the table above, it could be seen that the (Xo)
2 in 
pre-test of experimental and control class 1,655643 was lower than 
(Xt)
2 = 1,955447 at the level significance (α) 0,05. Meanwhile, the 
result of (Xo)
2 in post-test of experimental and control class was 
1,136061 was lower than (Xt)
2 = 1,955447 at the same level of 
significance 0,05. It could be concluded that both of the data were 
homogeneous. 
4. Hypothesis Testing 
Hypothesis test could be done after the result of normality and 
homogeneity test were fulfilled. The researcher used T-test to analyse 
whether there is any significant difference of the reading comprehension 
between the students taught by using Story Mapping and those taught by 
using question and answer technique. Ho is rejected if t > ttable it means 
that there are differences. The following bellow is the calculation of the t-
test:  
a. Calculating Mean 
Mean of Experimental group (Xe) 
 =  ∑  
 = 186126   
 =   71,577 
Mean of Control group (Xc) 
 =  ∑  
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 =  161926  
 = 62,269 
b. Calculating Variance 
Variance (standard deviation) of Experimental group 
1 =  ∑ − 2 − 1  
1 =  3192,325  
1 = 127,69 
1 = 11,3 
Variance (standard deviation) of Control group 
2 =  ∑ − 2 − 1  
2 =  3141,125  
2 =  125,64 
2 = 11,209 
c. Calculating tobserved 
 =   − 1−112+2−122 1+2−2  11 + 12!
 
 =  71,577 − 62,269"#$%%%,&'( "#$%%%,")*%'"#("#$"  %"# + %"#!
 
 =  9,308"+%",,#*("+%"+,#--+) 0,03846 + 0,03846
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 =  9,308&%*","+(&%-%,%+) 0,07692
 
 =  9,308#&&&,&++)  0,07692
 
 =  9,308126,667 0,07692 
 =  9,3089,74322564 
 =  9,3083,1214140449 
 = 2,981981841 
The result of t computation (t-test) stated that tobserved is 2,98 and ttable 
is 2,008 with the degree of freedom is 50 and the level of significance is 
0,05. From the result calculation t-test, t = 2,98 and ttable =2,008. As the 
value 2,98 > 2,008. It means that Ho is rejected and Ha is accepted.  
Value of t is higher than ttable. The alternative hypothesis (Ha) is 
accepted and the null hypothesis (Ho) is rejected. There is significant 
difference between the mean scores of the experimental class and those of 
the control class. It can be concluded that Story Mapping Technique is 
effective to use in teaching reading comprehension at the tenth grade of 
MAN Wonogiri. 
 
  
B. Discussion 
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Using Story Mapping technique in teaching students reading 
comprehension can help the students to find out the important information in 
the text and organize the information well. The data are obtained from the 
students’ achievement score of the test of reading comprehension on narrative 
text. The data of the mean scores of the experimental class and the control 
class were appeared. The mean scores of both classes were computed to know 
whether each class was significantly different or not. The average score of 
pre-test for experimental class was 56,6 and the average score of post-test was 
71,12. The difference of the mean score between the pre-test and post-test in 
the experimental class was 14,2. While in the control class, the average score 
of pre-test was 57,5 and the average score of post-test was 62,269. The 
difference mean of the score between pre-test and post-test were 4,769. The 
mean of post-test in experimental class 71,12, which was higher than the 
mean of pos-ttest on the control class 62,269.   
The second findings prevailed was before giving the treatment, 
researcher checked the equality of students’ prior ability of both groups. The 
data used to test the equality was the score of pre-test. Analysis of prior data 
was conducted through normality test that aimed at showing whether the data 
is on normally distributed or not. This can be seen from the normality test 
with liliefors formula, where Lobtained < Ltable, α = 0,05. The normality test of 
pre-test in experimental class can be seen Lobserved (0,1018) < Lt (0,152) and 
the control class Lobserved (0,1195) < Ltable (0,152). It means the data of pre-test 
was distributed normally. The homogeneity test shows Fobserved (1,655) < Ftable 
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(1,955), from the result can be concluded that the both of groups, 
experimental and control class is homogeneous. 
The result of normality test of post-test in experimental class was 
Lobserved (0,0834) < Ltable (0,152) and the control class Lobserved (0,1298) < Ltable 
(0,152). The post-test result demonstrate that the data of post-test in both of 
group is on normal distribution. The result of Fobserved (1,136) < Ftable (1,955), 
it means that the two groups was homogeneous. The last phase of t-test, it is 
obtained tobserved = 2,98 and ttable =2,008 with the level significance is 0,05. As 
the value tobserved (2,98) > ttable (2,008). It means that Ho is rejected and Ha is 
accepted.  
Based on the data calculation, the researcher concluded that there was 
a significant difference on the reading comprehension achievement of the 
students taught by using Story Mapping technique and those who taught by 
using Questioning technique. The use of Story Mapping technique could help 
the students to achieve better outcomes in reading comprehension of English. 
It could be clarified with the related theories that had been discussed in 
chapter II that story mapping technique is very helpful for the students in 
comprehending a narrative text since the technique provides the structure 
awareness (Dymock, 2007: 161). Another theory is from Chavez, et al., 
(2015: 100) that stated the story mapping cannot only be used for the 
kindergarten or elementary students but also it can be used for the upper 
grade as like junior or senior high school students. 
From the data calculation, it can be concluded that the use of Story 
Mapping technique was effective to teach reading comprehension on 
94 
 
 
narrative text at the tenth grade of MAN Wonogiri in the academic year of 
2018/ 2019. It is proven by the significant different on students’ mean score 
of post-test. The mean score of post-test in experimental class was 71,57 and 
the mean score of post-test in control class was 62,269. It means that the 
result of experimental class is higher than the result of control class.  
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CHAPTER V 
CONCLUSION, IMPLICATION AND RECOMMENDATION 
 
In this chapter presented the conclusion, implication, and 
recommendation based on the research findings that discussed in the previous  
chapter. 
 
A. Conclusion 
The objective of this research is to know whether the use of story 
mapping technique is effective or not in teaching narrative text at the tenth 
grade students of MAN Wonogiri. In order to gain the objective of the 
research, the researcher conducted an experimental research. After 
conducting the data of the research, the researcher found out the results. The 
result of t-test computation showed that tobtained (to) was 2,98 and ttable was 
2,008 with the degree of freedom (n1 + n2) was 50 and the level of 
significance was 0,05. From the result calculation t-test, t = 2,98 and ttable = 
2,008, where the value of tobserved was higher than ttable (2,98 > 2,008). It meant 
that the null hypothesis (Ho) is rejected and the alternative hypothesis (Ha) is 
accepted.  
From the data analysis result, it can be concluded that there was 
significant difference in reading comprehension on narrative text achievement 
between students taught by using story mapping technique and students 
taught by using questioning technique. Another result of the data analysis 
found that the mean score of post-test in experimental class was 71,57 and the 
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mean score of post-test in control class was 62,26. From the post-test mean 
score of both groups, experimental and control group can be concluded that 
the experimental class has higher mean score than the control class. It proved 
that the use of Story Mapping technique in teaching reading narrative was 
effective. 
 
B. Implication 
The result of the research showed that the students taught by using 
Story Mapping technique could reach better achievement in reading 
comprehension on narrative text than students taught by using questioning 
technique. It meant that Story Mapping technique is appropriate to be applied 
in teaching reading comprehension on narrative text for the students in MAN 
Wonogiri, especially at the tenth grade in the academic year of 2018/ 2019.  
The conclusion has some implication as follow:  
1. Teaching narrative text using Story Mapping technique can be applied to 
the students of senior high school especially for the tenth grade students.  
2. Teaching using Story Mapping force the students to read more deeply 
and think critically about the text. It also motivate the students to explore 
their creativity in expressing their idea which  related to the text.  
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C. Recommendations 
Based on the conclusion above, the researcher gives some suggestions 
as follows:  
1. For the teachers  
a. English teacher should use various technique such Story Mapping 
technique as the innovation in teaching reading of narrative text. 
b. English teacher should monitor the application of Story Mapping 
technique and also have to help and guide the passive students to be 
active during learning activity. 
c. English teacher must always give motivations  for students to learn 
English well 
2. For the students  
a. The students are suggested to be active reader, to read many kind of 
text to enrich the vocabulary mastery. It can help the students in 
comprehending a new text and improve their achievement in 
English. 
b. The students should be more active in practicing English involve all 
of the skills, particularly in reading activity. 
3. For the other researcher  
a. The other researcher could implement the Story Mapping technique 
in other field, mainly the mapping technique. 
b. The other researcher could use it as one of references for other 
researches. 
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Appendix 01 
SILABUS SMA/MA 
 
Mata Pelajaran :  BAHASA INGGRIS - WAJIB 
Kelas   :  X 
Kompetensi Inti :  
 
KI 1 : Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2 : Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, kerjasama, toleran, damai),  
santun, responsif dan pro-aktif  dan menunjukkan sikap sebagai bagian dari solusi atas berbagai permasalahan dalam 
berinteraksi secara efektif dengan lingkungan sosial dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam 
pergaulan dunia 
KI 3 : Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, dan 
peradaban terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang 
spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah. 
KI 4 : Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang 
dipelajarinya di sekolah secara mandiri, dan mampu  menggunakan metoda sesuai kaidah keilmuan 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
1.1.Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
international yang 
diwujudkan dalam 
semangat belajar   
2.3  Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta damai, 
dalam melaksanakan 
komunikasi fungsional.   
3.9.  Membedakan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan 
beberapa teks naratif lisan 
dan tulis dengan memberi 
dan meminta informasi 
terkait legenda 
rakyat,sederhana sesuai 
dengan konteks 
penggunaannya. 
4.13.  Menangkap makna 
teks naratif lisan dan tulis 
berbentuk legenda, 
Teks naratif lisan 
dan tulis berbentuk 
legenda sederhana. 
Fungsi sosial 
Meneladani nilai-
nilai moral, cinta 
tanah air, 
menghargai budaya 
lain. 
Struktur  
a. Pengenalan tokoh 
dan setting 
b. Komplikasi 
terhadap tokoh 
utama 
c. Solusi dan akhir 
cerita 
Unsur kebahasaan 
(1) Kata-kata 
terkait  karakter, 
watak, dan setting 
dalam legenda 
(2) Modal 
Mengamati 
• Siswa menyimak berbagai 
contoh teks legenda  yang 
diberikan/ diperdengarkan 
guru  
• Siswa mengamati fungsi 
sosial, struktur dan unsur 
kebahasaannya  
• Siswa mengamati 
keteladanan dari cerita 
legenda 
• Siswa belajar menemukan 
gagasan utama, informasi 
rinci dan informasi tertentu 
dari teks legenda  
Mempertanyakan (questioning) 
• Dengan bimbingan dan 
arahan guru, siswa 
mempertanyakan antara lain 
perbedaan antar berbagai 
teks naratif yang ada dalam 
bahasa Inggris, perbedaan 
teks dalam bahasa Inggris 
dengan yang ada dalam 
Kriteria penilaian: 
• Pencapaian fungsi sosial 
• Kelengkapan dan  
keruntutan struktur teks 
naratif 
• Ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, tekanan 
kata, intonasi, ejaan, dan 
tulisan tangan 
• Kesesuaian format 
penulisan/ penyampaian 
Unjuk kerja  
• Melakukan monolog 
dalam bentuk teks naratif 
dalam kelompok / 
berpasangan/ didepan 
kelas  
• Menggunakan struktur 
teks dan unsur kebahasaan 
dalam teks naratif 
Pengamatan (observations):  
Bukan penilaian formal 
6 x 2 JP • Audio CD/ 
VCD/DVD 
• SUARA 
GURU 
• Koran/ 
majalah 
berbahasa 
Inggris 
• www.dailye
nglish.com 
• http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
• http://learne
nglish.britis
hcouncil.or
g/en/ 
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sederhana  auxiliary verbs.  
(1) Ejaan dan 
tulisan tangan dan 
c etak yang jelas 
dan rapi 
(5) Ucapan, 
tekanan kata, 
intonasi, ketika 
mempresentasikan 
secara lisan 
(6) Rujukan kata  
Topik 
Keteladanan tentang 
perilaku dan nilai-nilai 
luhur dan budaya. 
 
bahasa Indonesia. 
• Siswa mempertanyakan 
gagasan utama, informasi 
rinci dan informasi tertentu 
Mengeksplorasi 
• Siswa membaca beberapa 
text legenda dari berbagai 
sumber.  
• Siswa berlatih menemukan 
gagasan utama, informasi 
rinci dan informasi tertentu  
• Siswa melengkapi rumpang 
dari beeberapa teks legenda 
sederhana 
• Siswa secara berkelompok 
menuliskan /menyalin teks 
narrative dengan 
memperhatikan fungsi 
sosial, struktur, dan unsur 
kebahasaan dengan runtut 
• Siswa membacakan teks 
narrative kepada teman 
dengan menggunakan unsur 
kebahasaan yang tepat 
seperti tes, tetapi untuk tujuan 
memberi balikan. Sasaran 
penilaian: 
• Berperilaku tanggung 
jawab, peduli, kerjasama, 
dan cinta damai, dalam 
melakukan Komunikasi 
• Ketepatan dan kesesuaian 
menggunakan strategi       
dalam membaca 
•  
• Kesungguhan siswa dalam 
proses pembelajaran di 
setiap tahapan 
Portofolio 
• Kumpulan catatan 
kemajuan belajar berupa 
catatan atau rekaman 
monolog teks naratif 
• Kumpulan karya siswa 
yang mendukung proses 
penulisan teks naratif 
berupa: draft, revisi, 
editing sampai hasil terbaik 
untuk dipublikasi  
• Kumpulan hasil tes dan 
latihan. 
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Mengasosiasi 
• Secara berpasangan siswa  
menganalisis beberapa teks 
legenda dengan fokus pada 
fungsi sosial, struktur, dan 
unsur kebahasaan 
• Siswa memperoleh balikan 
(feedback) dari guru dan 
teman tentang hasil analisis 
yang disampaikan dalam 
kerja kelompok. 
Mengkomunikasikan 
• Siswa menyampaikan 
informasi fungsi social, 
struktur, dan unsure 
kebahasanyang ditemukan 
setelah membaca teks 
legenda. 
• Siswa menceritakan 
kembali teks legenda 
sederhana yang dibaca 
dengan memperhatikan 
fungsi sosial, struktur dan 
unsur kebahasaannya. 
• Siswa membuat kliping  
teks legenda dengan 
• Catatan atau rekaman 
penilaian diri dan penilaian 
sejawat, berupa komentar 
atau cara penilaian lainnya  
Penilaian Diri dan Penilaian 
Sejawat 
Bentuk: diary, jurnal, format 
khusus,  komentar, atau bentuk 
penilaian lain 
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menyalin dan beberapa 
sumber. 
• Siswa membuat ‘learning 
journal’  
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Appendix 02  
LESSON PLAN 
 
Experimental Class 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Satuan Pendidikan  : MAN Wonogiri 
Materi Pembelajaran : Bahasa Inggris 
Kelas/Semester  : X/ 2 
Materi Pokok  : Teks Narrative  
Alokasi Waktu  : 4  x 45  menit (4 x pertemuan) 
 
A. KOMPETENSI INTI (KI) 
1. Menghayati dan mengamalkan ajaran agama yang dianutnya. 
2. Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai), santun, responsive 
dan pro-aktif dan menunjukkan sikap sebagai bagian dari solusi atas 
berbagai permasalahan dalam berinteraksi secara efektif dengan 
lingkungan social dan alam serta dalam menempatkan diri sebagai 
cerminan bangsa dalam pergaulan dunia. 
3. Memahami, menerapkan, menganalisis pengetahuan factual, konseptual, 
procedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, 
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan procedural pada bidang kajian 
yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah. 
4. Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan diri yang dipelajarinya di sekolah secara 
mandiri, dan mampu menggunakan metode sesuai kaidah keilmuan. 
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B. KOMPETENSI DASAR (KD) DAN INDIKATOR PENCAPAIAN 
KOMPETENSI 
Kompetensi Dasar Indikator Pencapaian Kompetensi 
3.9 Membedakan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
naratif lisan dan tulis dengan 
memberi dan meminta 
informasi terkait legenda 
rakyat,sederhana sesuai 
dengan konteks 
penggunaannya. 
3.9.1 
 
 
3.9.2 
 
 
 
 
3.9.3 
Menentukan fungsi sosial 
Menjelaskan fungsi sosial teks 
naratif 
Menentukan struktur teks 
• Orientasi 
• Komplikasi 
• Resolusi 
• Orientasi ulang 
Mengidentifikasi unsur 
kebahasaan 
• Kalimat-kalimat 
dalamsimple past tense, 
past continuous, dan 
lainnya yang relevan 
• Kosa kata: terkait  karakter, 
watak, dan setting dalam 
legenda 
• Adverbia penghubung dan 
penujuk waktu 
• Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
4.15 Menangkap makna secara 
kontekstual terkait fungsi 
sosial, struktur teks,dan 
unsur kebahasaan teks 
naratif lisan dan tulis 
4.15.1 
 
 
 
Menangkap makna teks 
narrative lisan. 
• Menemukan informasi 
tertentu. 
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berbentuk legenda, 
sederhana terkait legenda 
rakyat. 
4.15.2 Menangkap makna teks 
narrative tulis. 
• Menemukan makna kata 
dalam teks narrative sesuai 
dengan konteks. 
• Menemukan rujukan kata. 
• Menemukan gagasan utama 
pada paragraf. 
• Menemukan informasi rinci 
pada teks. 
• Menemukan informasi 
tertentu pada teks. 
• Menemukan pesan tersirat 
pada teks. 
• Memperkirakan isi teks/ 
gambaran umum. 
 
C. TUJUAN PEMBELAJARAN 
Melalui serangkaian pembelajaran, siswa dapat: 
1. Memahami dan menunjukkan sikap santun dan peduli dalam 
berkomunikasi dengan masyarakat di lingkungan sekitar baik di rumah 
maupun di sekolah. 
2. Menggunakan bahasa Inggris dalam berkomunikasi dengan baik dan 
benar. 
3. Menemukan makna kata, rujukan kata, informasi rinci pada teks, 
informasi tertentu pada teks.  
4. Menemukan gagasan utama paragraf, gambaran umum/ isi teks, pesan 
tersirat pada teks.  
5. Mengidentifikasi struktur teks. 
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D. MATERI PEMBELAJARAN 
1. Fungsi sosial 
a. Melaporkan, mengambil tindakan, membanggakan. 
2. Struktur teks narrative 
a. Orientasi 
b. Komplikasi 
c. Resolusi 
d. Orientasi ulang 
3. Unsur kebahasaan 
a. Kalimat-kalimat dalam simple past tense, past continuous, dan 
lainnya yang relevan. 
b. Kosa kata: terkait  karakter, watak, dan setting dalam legenda. 
c. Adverbia penghubung dan penujuk waktu: once upon time, long time 
ago dan sebagainya. 
d. Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
e. Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 
4. Topik 
Cerita legenda yang dapatmenumbuhkan perilaku yang termuat di KI 
 
E. METODE PEMBELAJARAN 
Pendekatan : Scientific Approach 
Teknik  : Story Mapping 
 
F. MEDIA PEMBELAJARAN 
1. Media : Penjelasan Guru, Whiteboard, Teks Narrative 
2. Alat  : Boardmarker, Laptop, LCD Proyektor danWorksheet. 
 
G. SUMBER BELAJAR 
1. Internet  
2. LKS “Belajar Praktis Bahasa Inggris SMA/MA Kelas X Semester 2” 
3. Kamus bahasa inggris 
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H. LANGKAH-LANGKAH PEMBELAJARAN 
Pertemuan I 
Langkah 
Pembelajaran 
Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan 1. Guru mengucapkan salam dan tegur sapa. 
2. Berdoa. 
3. Guru memperkenalkan diri. 
4. Guru mengecek kehadiran siswa. 
5. Guru menyampaikan materi yang akan 
dipelajari. 
5’ 
Mengamati 1. Siswa mendengarkan guru menjelaskan 
pengertian narrative text. 
2. Siswa mendengarkan guru menjelaskan ciri-ciri 
narrative text. 
3. Siswa mendengarkan guru menjelaskan tentang 
pengertian, konsep dan manfaat story mapping. 
4. Siswa mengamati teks narrative yg berjudul 
“The Legend of Aji Saka” yang telah disediakan 
oleh guru. 
5. Siswa mengamati jenis tense yang digunakan 
dalam narrative text tersebut. 
6. Siswa mengamati main idea dan supporting idea 
dari narrative text tersebut. 
7. Siswa mengamati generic structure dari 
narrative text. 
8. Siswa mengamati unsur intrinsik atau elemen 
dalam narrative text. 
9. Siswa mengamati contoh bentuk story mapping. 
30’ 
Menanyakan 1. Guru meminta siswa menyampaikan main idea 
dan supporting idea dari narrative text tersebut. 
2. Guru menanyai dan meminta siswa untuk 
menyebutkan jenis tense dan ciri-ciri narrative 
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text. 
3. Guru menanyakan struktur teks dan unsur 
intrinsik dari narrative text tersebut. 
4. Guru menanyakan gambaran umum/ isi teks 
tersebut dengan kalimat-kalimat membimbing. 
5. Guru menanyakan informasi rinci dari narrative 
text tersebut dengan kalimat-kalimat 
membimbing. 
6. Guru menanyakan kepada siswa mengenai 
bagian-bagian dari contoh story mapping yang 
telah tersedia. 
Mengumpulkan 
informasi 
1. Guru meminta siswa untuk menyampaikan kata, 
kalimat atau bagian dari teks yang dirasa sulit. 
2. Guru menggunakan kalimat-kalimat 
membimbing mengarahkan siswa agar 
mengetahui makna dari kata, kalimat atau 
bagian dari teks. 
3. Guru menggunakan kalimat-kalimat 
membimbing mengarahkan siswa untuk 
memahami bentuk dan bagian-bagian dari 
contoh story mapping yang tersedia.  
Mengasosiasi 1. Guru meminta siswa untuk membaca narrative 
text yang tersedia.  
2. Siswa menyimpulkan isi dari narrative text 
tersebut. 
3. Siswa mengelompokkan bagian-bagian dari teks 
ke dalam elemen narrative text. 
4. Siswa membuat story mapping sederhana sesuai 
kreativitas masing-masing berdasarkan elemen-
elemen teks yang telah dikelompokkan. 
Mengkomunikas
ikan 
1. Guru meminta siswa untuk menunjukkan hasil 
kerja mereka di depan kelas secara bergantian. 
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2. Guru meminta siswa untuk menjawab 
pertanyaan yang telah tersedia berdasarkan teks 
yang dipelajari. 
3. Siswa memperoleh feedback dan apresiasi dari 
guru maupun teman. 
Penutup  1. Siswa dan guru membahas kesulitan dalam 
aktivitas pembelajaran. 
2. Guru memberi umpan balik. 
3. Guru menutup pembelajaran dengan 
mengucapkan salam. 
10’ 
 
 
Pertemuan II 
Langkah 
Pembelajaran 
Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan 1. Guru mengucapkan salam dan tegur sapa. 
2. Berdoa. 
3. Guru mengecek kehadiran siswa. 
4. Guru menyampaikan materi yang akan 
dipelajari. 
5’ 
Mengamati 1. Guru membagikan sebuah narrative text yang 
berjudul “Rapunzel”. 
2. Siswa mengamati teks narrative yg berjudul 
“Rapunzel” yang telah disediakan oleh guru. 
3. Siswa mengamati main idea dan supporting idea 
dari narrative text tersebut. 
4. Siswa mengamati generic structure dari 
narrative text. 
5. Siswa mengamati unsur intrinsik atau elemen 
dalam narrative text. 
30’ 
Menanyakan 1. Guru menanyakan apakah siswa pernah 
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membaca cerita yang berjudul “Rapunzel”. 
2. Guru menanyai dan meminta siswa 
menyampaikan main idea dan supporting idea 
dari narrative text yang berjudul “Rapunzel” 
tersebut. 
3. Guru menanyai dan meminta siswa untuk 
menyebutkan jenis tense dan ciri-ciri narrative 
text. 
4. Guru menanyakan struktur teks dan unsur 
intrinsik dari narrative text tersebut. 
5. Guru menanyakan gambaran umum/ isi teks 
tersebut dengan kalimat-kalimat membimbing. 
6. Guru menanyakan informasi rinci dari narrative 
text tersebut dengan kalimat-kalimat 
membimbing. 
Mengumpulkan 
informasi 
1. Guru meminta siswa untuk menyampaikan kata, 
kalimat atau bagian dari teks yang dirasa sulit. 
2. Guru menggunakan kalimat-kalimat 
membimbing mengarahkan siswa agar 
mengetahui makna dari kata, kalimat atau 
bagian dari teks. 
3. Dengan kalimat membimbing, guru meminta 
siswa untuk menentukan bagian-bagian dari teks 
yang berjudul “Rapunzel”. 
Mengasosiasi 1. Guru meminta siswa untuk membaca narrative 
text yang tersedia.  
2. Siswa menyimpulkan isi dari narrative text 
tersebut. 
3. Siswa membuat story mapping sederhana sesuai 
kreativitas masing-masing berdasarkan elemen-
elemen teks yang telah dikelompokkan. 
Mengkomunikas 1. Guru meminta siswa untuk mengumpulkan hasil 
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ikan kerja mereka. 
2. Guru meminta siswa untuk menjawab 
pertanyaan yang telah tersedia berdasarkan teks 
yang dipelajari. 
3. Siswa memperoleh feedback dan apresiasi dari 
guru maupun teman. 
Penutup  1. Siswa dan guru membahas kesulitan dalam 
aktivitas pembelajaran. 
2. Guru memberi umpan balik. 
3. Guru menutup pembelajaran dengan 
mengucapkan salam. 
10’ 
 
 
Pertemuan III 
Langkah 
Pembelajaran 
Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan 1. Guru mengucapkan salam dan tegur sapa. 
2. Berdoa. 
3. Guru mengecek kehadiran siswa. 
4. Guru menyampaikan materi yang akan 
dipelajari. 
5’ 
Mengamati 1. Guru membagikan sebuah narrative text yang 
berjudul “Sangkuriang”. 
2. Siswa mengamati teks narrative yg berjudul 
“Sangkuriang” yang telah disediakan oleh guru. 
3. Siswa mengamati main idea dan supporting idea 
dari narrative text tersebut. 
4. Siswa mengamati generic structure dari 
narrative text. 
5. Siswa mengamati unsur intrinsik atau elemen 
dalam narrative text. 
30’ 
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Menanyakan 1. Guru menanyakan apakah siswa pernah 
membaca cerita yang berjudul “Sangkuriang”. 
2. Guru menanyai dan meminta siswa 
menyampaikan main idea dan supporting idea 
dari narrative text yang berjudul “Sangkuriang” 
tersebut. 
3. Guru menanyai dan meminta siswa untuk 
menyebutkan jenis tense dan ciri-ciri narrative 
text. 
4. Guru menanyakan struktur teks dan unsur 
intrinsik dari narrative text tersebut. 
5. Guru menanyakan gambaran umum/ isi teks 
tersebut dengan kalimat-kalimat membimbing. 
6. Guru menanyakan informasi rinci dari narrative 
text tersebut dengan kalimat-kalimat 
membimbing. 
Mengumpulkan 
informasi 
1. Guru meminta siswa untuk menyampaikan kata, 
kalimat atau bagian dari teks yang dirasa sulit. 
2. Guru menggunakan kalimat-kalimat 
membimbing mengarahkan siswa agar 
mengetahui makna dari kata, kalimat atau 
bagian dari teks. 
3. Dengan kalimat membimbing, guru meminta 
siswa untuk menentukan bagian-bagian dari teks 
yang berjudul “Sangkuriang”. 
Mengasosiasi 1. Guru meminta siswa untuk membentuk 
kelompok yang beranggotakan 3-4 orang siswa. 
2. Guru meminta siswa membaca narrative text 
yang tersedia bersama teman kelompoknya. 
3. Siswa bersama teman kelompoknya masing-
masing membuat kesimpulan dari isi narrative 
text tersebut. 
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4. Siswa membuat story mapping sederhana sesuai 
kreativitas kelompok masing-masing 
berdasarkan elemen-elemen teks yang telah 
dikelompokkan. 
Mengkomunikas
ikan 
1. Guru meminta siswa untuk mengumpulkan hasil 
kerja mereka. 
2. Guru meminta siswa untuk menjawab 
pertanyaan yang telah tersedia berdasarkan teks 
yang dipelajari. 
3. Siswa memperoleh feedback dan apresiasi dari 
guru maupun teman. 
Penutup  1. Siswa dan guru membahas kesulitan dalam 
aktivitas pembelajaran. 
2. Guru memberi umpan balik. 
3. Guru menutup pembelajaran dengan 
mengucapkan salam. 
10’ 
 
 
Pertemuan IV 
Langkah 
Pembelajaran 
Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan 1. Guru mengucapkan salam dan tegur sapa. 
2. Berdoa. 
3. Guru mengecek kehadiran siswa. 
4. Guru menyampaikan materi yang akan 
dipelajari. 
5’ 
Mengamati 1. Guru membagikan sebuah narrative text yang 
berjudul “Why the Sea Is Salty?” 
2. Siswa mengamati teks narrative yg berjudul 
“Why the Sea Is Salty?” yang telah disediakan 
oleh guru. 
30’ 
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3. Siswa mengamati main idea dan supporting idea 
dari narrative text tersebut. 
4. Siswa mengamati generic structure dari 
narrative text. 
5. Siswa mengamati unsur intrinsik atau elemen 
dalam narrative text. 
Menanyakan 1. Guru menanyakan apakah siswa pernah 
membaca cerita yang berjudul “Why the Sea Is 
Salty?” 
2. Guru menanyai dan meminta siswa 
menyampaikan main idea dan supporting idea 
dari narrative text yang berjudul “Why the Sea 
Is Salty” tersebut. 
3. Guru menanyai dan meminta siswa untuk 
menyebutkan jenis tense dan ciri-ciri narrative 
text. 
4. Guru menanyakan struktur teks dan unsur 
intrinsik dari narrative text tersebut. 
5. Guru menanyakan gambaran umum/ isi teks 
tersebut dengan kalimat-kalimat membimbing. 
6. Guru menanyakan informasi rinci dari narrative 
text tersebut dengan kalimat-kalimat 
membimbing. 
Mengumpulkan 
informasi 
1. Guru meminta siswa untuk menyampaikan kata, 
kalimat atau bagian dari teks yang dirasa sulit. 
2. Guru menggunakan kalimat-kalimat 
membimbing mengarahkan siswa agar 
mengetahui makna dari kata, kalimat atau 
bagian dari teks. 
3. Dengan kalimat membimbing, guru meminta 
siswa untuk menentukan bagian-bagian dari teks 
yang berjudul “Why the Sea Is Salty”. 
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Mengasosiasi 1. Guru meminta siswa untuk membaca narrative 
text yang tersedia.  
2. Siswa menyimpulkan isi dari narrative text 
tersebut dengan teman sebangku. 
5. Siswa membuat story mapping sederhana sesuai 
kreativitas masing-masing berdasarkan elemen-
elemen teks yang telah dikelompokkan. 
Mengkomunikas
ikan 
4. Guru meminta siswa untuk mengumpulkan hasil 
kerja mereka. 
5. Guru meminta siswa untuk menjawab 
pertanyaan yang telah tersedia berdasarkan teks 
yang dipelajari. 
6. Siswa memperoleh feedback dan apresiasi dari 
guru maupun teman. 
Penutup  4. Siswa dan guru membahas kesulitan dalam 
aktivitas pembelajaran. 
5. Guru memberi umpan balik. 
6. Guru menutup pembelajaran dengan 
mengucapkan salam. 
10’ 
 
 
 
 
I. PENILAIAN 
Penilaian 
1. Sikap Spiritual 
a. Teknik : Observasi 
b. Intrumen : Lembar Observasi/ Jurnal 
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No. Waktu 
Nama 
PD 
Catatan 
Perilaku 
Butir 
Sikap 
Ket. Ttd. 
Tindak  
Lanjut 
        
        
        
 
2. Sikap Sosial 
a. Teknik : Observasi 
b. Intrumen : Lembar Observasi/ Jurnal 
 
No. Waktu 
Nama 
PD 
Catatan 
Perilaku 
Butir 
Sikap 
Ket. Ttd. 
Tindak  
Lanjut 
        
        
        
 
3. Pengetahuan 
a. Teknik : Tes tertulis 
b. Bentuk : Essay 
 
4. Keterampilan  
a. Teknik : Tes lisan/ membaca 
Aspek Keterangan Skor 
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Pelafalan • Sangat jelas sehingga mudah dipahami. 
• Mudah dipahami meskipun pengaruh bahasa ibu 
dapat dideteksi. 
• Ada masalah pengucapan sehingga pendengar 
perlu konsentrasi penuh. 
• Ada masalah pengucapan yang serius sehingga 
tidak bisa dipahami. 
4 
3 
 
2 
 
1 
Tata bahasa • Tidak ada atau sedikit kesalahan tatabahasa. 
• Kadang-kadang ada kesalahan tetapi tidak 
mempengaruhi makna. 
• Sering membuat kesalahan sehingga makna sulit 
dipahami. 
• Kesalahan tatabahasa sangat parah sehingga 
tidak bisa dipahami 
4 
3 
 
2 
 
1 
Kosakata • Menggunakan kosakata dan ungkapan yang 
tepat. 
• Kadang-kadang menggunakan kosakata yang 
kurang tepat sehingga harus menjelaskan lagi. 
• Sering menggunakan kosakata yang tidak tepat. 
• Kosakata sangat terbatas sehingga percakapan 
tidak mungkin terjadi. 
4 
 
3 
 
2 
1 
Kelancaran • Sangat lancar. 
• Kelancaran sedikit terganggu oleh masalah 
bahasa. 
• Sering ragu-ragu dan berhenti karena 
keterbatasan bahasa. 
• Bicara terputus-putus dan terhenti sehingga 
percakapan tidak mungkin terjadi. 
4 
3 
 
2 
 
1 
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5. Pedoman Penskoran: 
NA = Skor Perolehan : Skor maksimal x 4 
Konversi Kompetensi Pengetahuan, Keterampilan, dan Sikap 
Predikat 
Nilai Kompetensi 
Pengetahuan Keterampilan Sikap 
A 4 4 
SB 
A- 3,66 3,66 
B+ 3,33 3,33 
B B+ 3 3 
B- 2,66 2,66 
C+ 2,33 2,33 
C C+ 2 2 
C- 1,66 1,66 
D+ 1,33 1,33 
K 
D- 1 1 
 
 
 
Mengetahui, 
Guru Mata Pelajaran,     Praktikan, 
 
 
Sri Widayanti, S.Pd.     Nurdiana 
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Lampiran Materi Pembelajaran 
 
Narrative Text 
A. Definisi dan fungsi narrative text. 
Narrative text adalah suatu jenis teks yang berupa cerita khayalan, kisah 
nyata yang direkayasa, atau dongeng. Narrative text menceritakan suatu cerita 
yang memiliki rangkaian peristiwa kronologis yang saling terhubung. Tujuan 
dari narrative text adalah untuk menghibur pembacanya. 
B. Struktur teks (generic structure). 
Adapun struktur dari narrative text adalah sebagai berikut: 
• Orientation: pendahuluan atau pembuka yang berupa pengenalan tokoh, 
waktu, dan tempat. 
• Complication: pengembangan konflik atau pemunculan masalah pada 
cerita. 
• Resolution: penyelesaian konflik atau langkah yang diambil untuk 
merespons masalah. 
• Re-orientation: ungkapan – ungkapan penutup yang menunjukan 
berakhirnya suatu cerita. Re-orientation bersifat opsional atau tidak selalu 
ada pada narrative text. 
• Coda: perubahan yang terjadi pada tokoh dan pelajaran/ nilai moral yang 
bisa dipetik dari cerita. Coda juga bersifat opsional.  
C. Unsur kebahasaan 
Pada umumnya, narrative text memiliki unsur kebahasaan sebagai berikut: 
• Noun: digunakan sebagai kata ganti orang, hewan, atau benda dalam 
cerita, misalnya stepmother, the dwarfs, carriage, dan lain-lain. 
• Past tense: narrative text menggunakan kata kerja bentuk lampau (verb 2), 
misalnya went, ate, met, dan lain-lain. 
• Time connective: merupakan kata penghubung waktu untuk mengurutkan 
kejadian, misalnya after, before, after that, dan lain sebagainya. 
• Action verbs: kata kerja yang menunjukan peristiwa atau kegiatan, 
misalnya stayed, climbed, wrote, dan lain-lain. 
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Story Mapping 
Story mapping is a visual of sequence of events and actions in the story 
which applied after reading a text and sometimes need a much of creativity. 
Beside that story mapping also can be said as graphic organizer used to identify 
the elements of the story in chronological order.  
 
Example of story mapping as follow:  
Gambar 1     Gambar 2 
 
  Gambar 3     Gambar 4 
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Materi I 
Activity 1 
Read the following text! 
The Legend of Aji Saka: Java, Indonesia 
In the Kingdom of Medang Kamulan, in Java, came a young man, by the 
name of Aji Saka to fight Dewata Cengkar, the cruel King of the Country who had 
a habit to eat human flesh of his own people. Aji Saka himself he came from 
Bumi Majeti. 
One day he told his two servants, by the name of Dara and Sembodo, that he 
was going to Java. He told them that while he was away, both of them have to 
guards his Heirloom/ Pusoko. No one except Aji Saka himself allowed to take the 
Pusoko. In the big battle, Aji Saka could successfully push Dewata Cengkar to 
fall to the South Sea. Dewata Cengkar did not die, he became a Bajul Putih 
(White Crocodile). Aji Saka became a ruler of Medangkamulan. 
Meanwhile a woman of the village of Dadapan, found an egg. She put the 
egg in her Lumbung (Rice Barn). After a certain period the egg vanished, instead 
a snake found in the rice barn. The villagers would like to kill the snake, but the 
snake said: “I’m the son of Aji Saka, bring me to him”. 
Aji Saka told the snake, that he would be recognized as his son, if he could 
kill the Bajul Putih in the South Sea. After a long stormy battle which both sides 
demonstrating physical strength and showing skillfull ability of fighting, the snake 
could kill Bajul Putih. 
As had been promised the snake was recognized as Aji Saka’s son and he 
was given a name Jaka Linglung (a stupid boy). 
In the palace Jaka Linglung greedily ate domestic pets of the palace. He was 
punished by the King, expelling him to live in the Jungle of Pesanga. He was 
tightly roped until he could not move his head. He was instructed only to eat 
things which fall to his mouth. 
One day, a group of 9 (nine) village boys were playing around in that 
Jungle. Suddenly it was raining heavily. They had to find a shelter, luckily there 
was a cave. Only 8 (eight) boys went inside the cave, the other one who was 
suffering from very bad skin disease, sting and dirty, he had to stay out of the 
cave. All of a sudden, the cave was falling apart. The 8 (eight) boys vanished, 
only the one who stayed outside was safe. The cave in fact was the mouth of Jaka 
Linglung. 
   
Activity 2  
Identify the story elements above and make the story mapping! 
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Activity 3 
Answer the question below! 
1. Who was Dewata Cengkar? 
Answer: 
2. Where did Dewata Cengkar die? 
Answer: 
3. What condition did Aji Saka could accept the snake as his son? 
Answer: 
4. Why did the king punish Jaka linglung to live in the jungle of Pesanga? 
Answer: 
5. How did Jaka Linglung could eat after being punished? 
Answer: 
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The example of student’s Story Mapping 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
130 
 
 
Materi II 
Activity 1 
Read the following text! 
Rapunzel 
(German Fairy Tale) 
Long, long time ago in a house that overlooked a beautiful garden, there 
lived a couple who had no child. They prayed to God every day to bless them with 
a child. One day, they found that God had answered their prayer. They were at last 
going to have a baby. 
Their days passed in happiness. However, the wife fell ill. She would eat 
nothing and the husband was worried that she would waste away. He tried to 
tempt her with many good things, but she refused everything. “But you must eat 
something, my dear,” he begged her. “There is a herb called Rapunzel in the 
garden next door. I will feel better if I can eat that,” she said. The husband’s heart 
sank when he heard her. This garden was owned by a wicked witch who would let 
no one enter. But he loved his wife very much and so with a pounding heart, he 
decided to go into the garden at a time when the witch was away. One day, 
finding an appropriate time he went into the garden. He had managed to pluck the 
herb but as he was about to leave, the wicked witch came back. “You, thief! How 
dare you enter my garden?” she screamed. She threatened to put a curse on him. 
He fell at her feet and begged, “Please don’t curse me. If my wife doesn’t eat this 
herb, she will die. She is going to have a baby and is very ill.” The witch stopped 
to think a while. “I will let you go on one condition. You will give me the baby 
after it’s born.” The poor man had no other way out but to agree. 
He took the herb to his wife and miraculously she soon recovered and gave 
birth to a beautiful girl. But as per the agreement the witch came to take the baby 
away. She took Rapunzel – for that’s what she named her – far away and locked 
her in a high tower. The tower had no doors or stairs. There was only window on 
top. The only person whom Rapunzel ever saw was the wicked witch. Rapunzel 
grew up to become beautiful with pretty eyes, a beautiful voice, and her golden 
hair grew very, very long. All day long, when Rapunzel was alone, she would sing 
and weep. 
Every day, the wicked witch came to the tower with food. She stood at the 
bottom of the tower and shouted, “Rapunzel! Rapunzel! Let your hair down!” 
Rapunzel would drop her long, braided hair through the window. The witch used 
the hair as a rope to climb into the tower. 
One day, a handsome prince was passing by and heard her sing. He fell in 
love with her voice and unknown to all came to the tower every day to hear her 
sing. One day, the prince saw the witch climbing up the tower using Rapunzel’s 
hair. 
131 
 
 
The next day, the prince too called out to Rapunzel. “Let down your hair!” 
he said. The prince climbed to the top of the tower. After that, the prince came to 
meet Rapunzel every night. 
Alas! The witch soon discovered the prince with Rapunzel. She pushed him 
from the tower onto a thorny bush, making him blind. She banished Rapunzel into 
the desert far away. 
Many years passed. The blind prince wandered alone and finally reached the 
same desert. One day, he heard familiar voice singing. Following the sound, he 
found her. They hugged each other in joy. Tears of happiness rolled down 
Rapunzel’s cheek. As the tears fell on the prince’s eyes. He regained his vision. 
The prince took Rapunzel to his kingdom and they lived happily ever after. 
 
Activity 2  
Identify the story elements above and make the story mapping! 
 
Activity 3 
Answer the question below! 
1. Where does the tale above come from? 
Answer: 
2. What could cure the wife’s illness? 
Answer: 
3. What condition did the poor man agree so that the wicked witch didn’t curse 
him? 
Answer: 
4. How did the witch give the food to Rapunzel? 
Answer: 
5. What made the prince could see again? 
Answer: 
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The example of student’s Story Mapping 
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Materi III 
Activity 1 
Read the following text! 
SANGKURIANG 
A long time ago, the ancient land of Sunda was ruled by a king and queen 
who had but a single daughter. Her name was Dayang Sumbi. She was beautiful 
and clever but also pampered and spolited. 
One day as she was weaving in her pavilion, she became moody and 
distracted, which caused her to keep dropping her shuttle on the floor. Once when 
it fell she exclaimed she would marry the one who gave it back to her. At that 
very moment her dog Tumang, a demigod possessing magic powers, came up to 
her with the shuttle in his mouth. Dayang Sumbi had to marry him. 
They lived happily together, and Dayang Sumbi gave birth to a baby boy, 
human in appearance but endowed with his father’s magic powers. She named 
him Sangkuriang. As the boy grew up, he was always guarded by the faithful dog 
Tumang, whom he knew only as a companion and not as his father, Sangkuriang 
became handsome and brave. 
One day his mother asked him to go hunting with the dog and bring her 
venison for a feast. After hunting all day without success, Sangkuriang worried 
about facing his mother empty-handed. Desperate, he took an arrow and shot the 
dog. He returned home and handed over the meat to his pleased mother. Soon 
after the feast, however, Dayang Sumbi questioned her son about the absence of 
Tumang. At first he evaded her queries but finally told her what had happened. 
She was horrified and struck her son so hard on the temple that he collapsed. For 
that, the old king banished his daughter from the court and she was made to roam 
around the kingdom. Sangkuriang recovered with a large scar on his temple, and 
he too left the court to wander about the world. 
Years later, Sangkuriang met a beautiful woman and instantly fell in love 
with her. It was his own mother-they did not recognize each other. He proposed to 
her and she agreed to marry him. On the day before the wedding, as she was 
caressing her fiancee’s hair, Dayang Sumbi detected the scar on the temple. 
Horror struck her, for she was about to marry her own son, Sangkuriang. Without 
revealing the whole truth to him, she tried unsuccessfully to dissuade him. 
Desperate to avoid the marriage, she set conditions she thought impossible to 
meet. Sangkuriang had to make a lake that filled the whole valpley and build a 
boat for the couple to sail in, all before dawn. 
Sangkuriang started to work. His love gave him extraordinary strength, and 
he used his magic powers to summon the spirits to help him. With boulders and 
mud they dammed the river in the valley and the water rose and began to form a 
lake. In the early morning hours he chopped down a huge tree in the forest and 
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began hollowing it out to make a boat. When Dayang Sumbi saw that he was 
about to accomplish what she has thought impossible, she called on the gods to 
bring the sun up early and thwart Sangkuriang. 
The cock crowed, the sun rose much earlier than usual, and Sangkuriang 
realized he had been deceived. In a fit of fury he caused Dayang Sumbi and 
kicked the half-finished boat back into the forest. There it lies upside down today, 
forming the mountain Tangkuban Perahu (Upturned Boat). Not far away is the 
stump of the tree Sangkuriang had felled, now called Bukit Tinggi. The dam 
Sangkuriang had built caused the valley to become a lake, where both 
Sangkuriang and Dayang Sumbi drowned themselves. They were never heard of 
again. 
  
Activity 2:  
 Make a group consists of 3 or 4 students! 
 Identify the story elements above and make the story mapping in the 
blank paper have provided! 
 
 
Activity 3 
Answer the question bellow! 
1. Who is Dayang Sumbi husband? 
Answer: 
2. Why did she marry her dog, Tumang? 
Answer: 
3. Why did Sangkuriang kill his dog? 
Answer: 
4. What did Dayang Sumbi do after she knew about Tumang? 
Answer: 
5. What did Sangkuriang have to do to marry Dayang Sumbi? 
Answer: 
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The example of student’s Story Mapping 
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Materi IV 
Activity 1 
Read the following text! 
Why the Sea Is Salty? 
Long time ago, the sea was not salty. People got their salt from the 
mountain of salt across the sea. One day, the villagers ran out of salt. They could 
not set out of the sea because the waves were high and the wind was strong. 
Needing salt very badly, the villagers remembered Ang-ngalo. Ang-ngalo was a 
huge giant who lived in a mountain close to the village. When Ang-ngalo was 
fishing, the water was only up to his knees. When he walked around the 
mountains, the highest mountain stood no higher than his angkles. 
One day, the villagers went to see the giant. They begged him, “Ang-ngalo, 
we are running out the salt. The mountain of salt is across the sea, but we could 
not use our small boats because of the strong winds. Please allow us to use your 
legs as bridge to cross the sea.” Ang-ngalo was a kind giant. He was willing to 
help them, so he went the other side of the sea and sat by its shore. He extended 
his legs which reached the island where the people waited. The villagers with their 
empty sacks and pails climbed on his legs and walked toward the mountain of 
salt. 
Unknown to Ang-ngalo, his heel landed on a hill of red ants. Ang-ngalo was 
afraid of ants. He trembled with fear at the sight of the ants. He closes his eyes 
and waited until the last villager reached the other side of the shore. Then he 
quickly bent his knee and washed the red ants with seawater. Ang-ngalo was 
relieved. 
Soon the villagers came back with their sacks and pails full of salt. “Put 
back your leg down, Ang-ngalo. We are ready to go home,” said a villager. But 
Ang-ngalo was overcome with his fear of the bites of ants, so he refused to stretch 
his leg. “Please, Ang-ngalo. We need salt to dry fish and meat. Without salt, all 
our food will get spoiled,” pleased the women. Ang-ngalo pitied the villagers, so 
he stretched his leg again and said, “Hurry! The red ants might crawl on my leg 
again.” The villagers laughed and talked as they walked slowly on the giant’s leg. 
“Hurry! Hurry! Shouted Ang-ngalo. “Such a big man who’s afraid of ants,” 
laughed the men. “Hurry! Hurry! The ants are biting me now!” But the villagers 
didn’t listen to him. They still walked slowly. 
Ang-ngalo’s leg was full of ants now. They started biting him and his leg 
was burning with itchiness. At last, the giant could not help lifting his leg. He 
dipped his itchy leg in the water to get rid of the biting ants. 
The villagers were caught off guard. They fell into the sea with their bags 
and pails of salt. Ang-ngalo then saved their life. But the villagers dropped all 
dissolved salt in the water. That is why to this day the sea is salty. 
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Activity 2:  
Identify the story elements above and make the story mapping in the blank 
paper have provided! 
 
 
Activity 3 
Answer the question bellow! 
1. Where did the villagers get salt at first? 
Answer: 
2. Why could the villagers not set out to sea? 
Answer: 
3. How did Ang-ngalo help the villagers? 
Answer: 
4. Why did Ang-ngalo ask the villagers to walk hurrily? 
Answer: 
5. What made the sea salty? 
Answer: 
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Control Class 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Satuan Pendidikan  : MAN Wonogiri 
Materi Pembelajaran : Bahasa Inggris 
Kelas/Semester  : X/ 2 
Materi Pokok  : Teks Narrative  
Alokasi Waktu  : 4  x 45  menit (4 x pertemuan) 
 
A. KOMPETENSI INTI (KI) 
1. Menghayati dan mengamalkan ajaran agama yang dianutnya. 
2. Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai), santun, responsive 
dan pro-aktif dan menunjukkan sikap sebagai bagian dari solusi atas 
berbagai permasalahan dalam berinteraksi secara efektif dengan 
lingkungan social dan alam serta dalam menempatkan diri sebagai 
cerminan bangsa dalam pergaulan dunia. 
3. Memahami, menerapkan, menganalisis pengetahuan factual, konseptual, 
procedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, 
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan procedural pada bidang kajian 
yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah. 
4. Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan diri yang dipelajarinya di sekolah secara 
mandiri, dan mampu menggunakan metode sesuai kaidah keilmuan. 
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B. KOMPETENSI DASAR (KD) DAN INDIKATOR PENCAPAIAN 
KOMPETENSI 
Kompetensi Dasar Indikator Pencapaian Kompetensi 
3.9 Membedakan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
naratif lisan dan tulis dengan 
memberi dan meminta 
informasi terkait legenda 
rakyat,sederhana sesuai 
dengan konteks 
penggunaannya. 
3.9.1 
 
 
3.9.2 
 
 
 
 
3.9.3 
Menentukan fungsi sosial 
Menjelaskan fungsi sosial teks 
naratif 
Menentukan struktur teks 
• Orientasi 
• Komplikasi 
• Resolusi 
• Orientasi ulang 
Mengidentifikasi unsur 
kebahasaan 
• Kalimat-kalimat 
dalamsimple past tense, 
past continuous, dan 
lainnya yang relevan 
• Kosa kata: terkait  
karakter, watak, dan 
setting dalam legenda 
• Adverbia penghubung dan 
penujuk waktu 
• Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan tangan 
4.15 Menangkap makna secara 
kontekstual terkait fungsi 
sosial, struktur teks,dan 
unsur kebahasaan teks 
naratif lisan dan tulis 
4.15.1 
 
 
 
Menangkap makna teks 
narrative lisan. 
• Menemukan informasi 
tertentu. 
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berbentuk legenda, 
sederhana terkait legenda 
rakyat. 
4.15.2 Menangkap makna teks 
narrative tulis. 
• Menemukan makna kata 
dalam teks narrative 
sesuai dengan konteks. 
• Menemukan rujukan kata. 
• Menemukan gagasan 
utama pada paragraf. 
• Menemukan informasi 
rinci pada teks. 
• Menemukan informasi 
tertentu pada teks. 
• Menemukan pesan tersirat 
pada teks. 
• Memperkirakan isi teks/ 
gambaran umum. 
 
 
C. TUJUAN PEMBELAJARAN 
Melalui serangkaian pembelajaran, siswa dapat: 
1. Memahami dan menunjukkan sikap santun dan peduli dalam 
berkomunikasi dengan masyarakat di lingkungan sekitar baik di rumah 
maupun di sekolah. 
2. Menggunakan bahasa Inggris dalam berkomunikasi dengan baik dan 
benar. 
3. Menemukan makna kata, rujukan kata, informasi rinci pada teks, 
informasi tertentu pada teks.  
4. Menemukan gagasan utama paragraf, gambaran umum/ isi teks, pesan 
tersirat pada teks.  
5. Mengidentifikasi struktur teks. 
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D. MATERI PEMBELAJARAN 
1. Fungsi social 
a. Melaporkan, mengambil tindakan, membanggakan. 
2. Struktur teks narrative 
a. Orientasi 
b. Komplikasi 
c. Resolusi 
d. Orientasi ulang 
3. Unsur kebahasaan 
a. Kalimat-kalimat dalam simple past tense, past continuous, dan 
lainnya yang relevan. 
b. Kosa kata: terkait  karakter, watak, dan setting dalam legenda. 
c. Adverbia penghubung dan penujuk waktu: once upon time, long time 
ago dan sebagainya. 
d. Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
e. Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 
4. Topik 
Cerita legenda yang dapatmenumbuhkan perilaku yang termuat di KI 
 
E. METODE PEMBELAJARAN 
Pendekatan : Scientific Approach 
Teknik  : Questioning 
 
F. MEDIA PEMBELAJARAN 
1. Media : Penjelasan Guru, Whiteboard, Teks Narrative 
2. Alat  : Boardmarker, Laptop, LCD Proyektor. 
 
G. SUMBER BELAJAR 
1. Internet  
2. LKS “Belajar Praktis Bahasa Inggris SMA/MA Kelas X Semester 2” 
3. Kamus bahasa inggris 
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H. LANGKAH-LANGKAH PEMBELAJARAN 
Pertemuan I 
Langkah 
Pembelajaran 
Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan 1. Guru mengucapkan salam dan tegur sapa. 
2. Berdoa. 
3. Guru memperkenalkan diri. 
4. Guru mengecek kehadiran siswa. 
5. Guru menyampaikan materi yang akan 
dipelajari. 
5’ 
Mengamati 1. Siswa mendengarkan guru menjelaskan 
pengertian narrative text. 
2. Siswa mendengarkan guru menjelaskan ciri-ciri 
narrative text. 
3. Siswa mengamati teks narrative yg berjudul 
“The Legend of Aji Saka” yang telah disediakan 
oleh guru. 
4. Siswa mengamati jenis tense yang digunakan 
dalam narrative text tersebut. 
5. Siswa mengamati main idea dan supporting idea 
dari narrative text tersebut. 
6. Siswa mengamati generic structure dari 
narrative text. 
7. Siswa mengamati unsur intrinsik atau elemen 
dalam narrative text. 
30’ 
Menanyakan 1. Guru meminta siswa menyampaikan main idea 
dan supporting idea dari narrative text tersebut. 
2. Guru menanyai dan meminta siswa untuk 
menyebutkan jenis tense dan ciri-ciri narrative 
text. 
3. Guru menanyakan struktur teks dan unsur 
intrinsik dari narrative text tersebut. 
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4. Guru menanyakan gambaran umum/ isi teks 
tersebut dengan kalimat-kalimat membimbing. 
5. Guru menanyakan informasi rinci dari narrative 
text tersebut dengan kalimat-kalimat 
membimbing. 
Mengumpulkan 
informasi 
1. Guru meminta siswa untuk menyampaikan kata, 
kalimat atau bagian dari teks yang dirasa sulit. 
2. Guru menggunakan kalimat-kalimat 
membimbing mengarahkan siswa agar 
mengetahui makna dari kata, kalimat atau 
bagian dari teks. 
Mengasosiasi 1. Guru meminta siswa untuk membaca narrative 
text yang tersedia.  
2. Siswa menyimpulkan isi dari narrative text 
tersebut. 
3. Guru meminta siswa untuk menjawab 
pertanyaan yang telah tersedia berdasarkan teks 
yang dipelajari. 
Mengkomunikas
ikan 
1. Guru bersama dengan siswa membahas 
pertanyaan-pertanyaan yang telas dikerjakan 
oleh siswa. 
2. Siswa memperoleh feedback dan apresiasi dari 
guru maupun teman. 
Penutup  1. Siswa dan guru membahas kesulitan dalam 
aktivitas pembelajaran. 
2. Guru memberi umpan balik. 
3. Guru menutup pembelajaran dengan 
mengucapkan salam. 
10’ 
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Pertemuan II 
Langkah 
Pembelajaran 
Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan 1. Guru mengucapkan salam dan tegur sapa. 
2. Berdoa. 
3. Guru mengecek kehadiran siswa. 
4. Guru menyampaikan materi yang akan 
dipelajari. 
5’ 
Mengamati 1. Guru mengulas kembali materi yang telah di 
bahas pada pertemuan sebelumnya. 
2. Siswa mendengarkan penjelasan guru. 
3. Siswa mengamati teks narrative yg berjudul 
“Rapunzel” yang telah disediakan oleh guru. 
4. Siswa mengamati main idea dan supporting idea 
dari narrative text tersebut. 
5. Siswa mengamati generic structure dari 
narrative text. 
6. Siswa mengamati unsur intrinsik atau elemen 
dalam narrative text. 
30’ 
Menanyakan 1. Guru menanyakan apakah siswa pernah 
membaca cerita yang berjudul “Rapunzel”. 
2. Guru menanyai dan meminta siswa 
menyampaikan main idea dan supporting idea 
dari narrative text yang berjudul “Rapunzel” 
tersebut. 
3. Guru menanyakan struktur teks dan unsur 
intrinsik dari narrative text tersebut. 
4. Guru menanyakan gambaran umum/ isi teks 
tersebut dengan kalimat-kalimat membimbing. 
5. Guru menanyakan informasi rinci dari narrative 
text tersebut dengan kalimat-kalimat 
membimbing. 
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Mengumpulkan 
informasi 
1. Guru meminta siswa untuk menyampaikan kata, 
kalimat atau bagian dari teks yang dirasa sulit. 
2. Guru menggunakan kalimat-kalimat 
membimbing mengarahkan siswa agar 
mengetahui makna dari kata, kalimat atau 
bagian dari teks. 
Mengasosiasi 1. Guru meminta siswa untuk membaca narrative 
text yang tersedia.  
2. Siswa menyimpulkan isi dari narrative text 
tersebut. 
3. Guru meminta siswa untuk menjawab 
pertanyaan yang telah tersedia berdasarkan teks 
yang dipelajari. 
Mengkomunikas
ikan 
1. Guru bersama dengan siswa membahas 
pertanyaan-pertanyaan yang telas dikerjakan 
oleh siswa. 
2. Siswa memperoleh feedback dan apresiasi dari 
guru maupun teman. 
Penutup  1. Siswa dan guru membahas kesulitan dalam 
aktivitas pembelajaran. 
2. Guru memberi umpan balik. 
3. Guru menutup pembelajaran dengan 
mengucapkan salam. 
10’ 
 
Pertemuan III 
Langkah 
Pembelajaran 
Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan 1. Guru mengucapkan salam dan tegur sapa. 
2. Berdoa. 
3. Guru mengecek kehadiran siswa. 
4. Guru menyampaikan materi yang akan 
5’ 
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dipelajari. 
Mengamati 1. Guru membagikan sebuah narrative text yang 
berjudul “Sangkuriang”. 
2. Siswa mengamati teks narrative yg berjudul 
“Sangkuriang” yang telah disediakan oleh guru. 
3. Siswa mengamati main idea dan supporting idea 
dari narrative text tersebut. 
4. Siswa mengamati generic structure dari 
narrative text. 
30’ 
Menanyakan 1. Guru menanyakan apakah siswa pernah 
membaca cerita yang berjudul “Sangkuriang”. 
2. Guru menanyai dan meminta siswa 
menyampaikan main idea dan supporting idea 
dari narrative text yang berjudul “Sangkuriang” 
tersebut. 
3. Guru menanyakan struktur teks dan unsur 
intrinsik dari narrative text tersebut. 
4. Guru menanyakan gambaran umum/ isi teks 
tersebut dengan kalimat-kalimat membimbing. 
5. Guru menanyakan informasi rinci dari narrative 
text tersebut dengan kalimat-kalimat 
membimbing. 
Mengumpulkan 
informasi 
1. Guru meminta siswa untuk menyampaikan kata, 
kalimat atau bagian dari teks yang dirasa sulit. 
2. Guru menggunakan kalimat-kalimat 
membimbing mengarahkan siswa agar 
mengetahui makna dari kata, kalimat atau 
bagian dari teks. 
Mengasosiasi 1. Guru meminta siswa membaca narrative text 
yang tersedia bersama teman kelompoknya. 
2. Siswa bersama teman sebangkunya berdiskusi 
membuat kesimpulan dari isi narrative text 
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tersebut. 
3. Guru meminta siswa untuk menjawab 
pertanyaan yang telah tersedia berdasarkan teks 
yang dipelajari. 
Mengkomunikas
ikan 
1. Guru bersama dengan siswa membahas 
pertanyaan-pertanyaan yang telas dikerjakan 
oleh siswa. 
2. Siswa memperoleh feedback dan apresiasi dari 
guru maupun teman. 
Penutup  4. Siswa dan guru membahas kesulitan dalam 
aktivitas pembelajaran. 
5. Guru memberi umpan balik. 
6. Guru menutup pembelajaran dengan 
mengucapkan salam. 
10’ 
 
Pertemuan IV 
Langkah 
Pembelajaran 
Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan 1. Guru mengucapkan salam dan tegur sapa. 
2. Berdoa. 
3. Guru mengecek kehadiran siswa. 
4. Guru menyampaikan materi yang akan 
dipelajari. 
5’ 
Mengamati 1. Guru membagikan sebuah narrative text yang 
berjudul “Why the Sea Is Salty?” 
2. Siswa mengamati teks narrative yg berjudul 
“Why the Sea Is Salty?” yang telah disediakan 
oleh guru. 
3. Siswa mengamati main idea dan supporting idea 
dari narrative text tersebut. 
4. Siswa mengamati generic structure dari 
30’ 
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narrative text. 
Menanyakan 1. Guru menanyakan apakah siswa pernah 
membaca cerita yang berjudul “Why the Sea Is 
Salty?” 
2. Guru menanyai dan meminta siswa 
menyampaikan main idea dan supporting idea 
dari narrative text yang berjudul “Why the Sea 
Is Salty” tersebut. 
3. Guru menanyakan struktur teks dan unsur 
intrinsik dari narrative text tersebut. 
4. Guru menanyakan gambaran umum/ isi teks 
tersebut dengan kalimat-kalimat membimbing. 
5. Guru menanyakan informasi rinci dari narrative 
text tersebut dengan kalimat-kalimat 
membimbing. 
Mengumpulkan 
informasi 
1. Guru meminta siswa untuk menyampaikan kata, 
kalimat atau bagian dari teks yang dirasa sulit. 
2. Guru menggunakan kalimat-kalimat 
membimbing mengarahkan siswa agar 
mengetahui makna dari kata, kalimat atau 
bagian dari teks. 
Mengasosiasi 1. Guru meminta siswa untuk membaca narrative 
text yang tersedia.  
2. Siswa menyimpulkan isi dari narrative text 
tersebut dengan teman sebangku. 
3. Guru meminta siswa untuk menjawab 
pertanyaan yang telah disediakan berdasarkan 
teks yang dipelajari. 
Mengkomunikas
ikan 
1. Guru bersama dengan siswa membahas 
pertanyaan-pertanyaan yang telas dikerjakan 
oleh siswa. 
2. Siswa memperoleh feedback dan apresiasi dari 
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guru maupun teman. 
Penutup  1. Siswa dan guru membahas kesulitan dalam 
aktivitas pembelajaran. 
2. Guru memberi umpan balik. 
3. Guru menutup pembelajaran dengan 
mengucapkan salam. 
10’ 
 
 
 
I. PENILAIAN 
Penilaian 
1. Sikap Spiritual 
a. Teknik : Observasi 
b. Instrumen : Lembar Observasi/ Jurnal 
 
No. Waktu 
Nama 
PD 
Catatan 
Perilaku 
Butir 
Sikap 
Ket. Ttd. 
Tindak  
Lanjut 
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2. Sikap Sosial 
a. Teknik : Observasi 
b. Instrumen : Lembar Observasi/ Jurnal 
 
No. Waktu 
Nama 
PD 
Catatan 
Perilaku 
Butir 
Sikap 
Ket. Ttd. 
Tindak  
Lanjut 
        
        
        
3. Pengetahuan 
a. Teknik : Tes tertulis 
b. Bentuk : Essay 
 
 
 
4. Keterampilan  
a. Teknik : Tes lisan/ membaca 
Aspek Keterangan Skor 
Pelafalan • Sangat jelas sehingga mudah dipahami. 
• Mudah dipahami meskipun pengaruh bahasa ibu 
dapat dideteksi. 
• Ada masalah pengucapan sehingga pendengar 
perlu konsentrasi penuh. 
• Ada masalah pengucapan yang serius sehingga 
tidak bisa dipahami. 
4 
3 
 
2 
 
1 
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Tata bahasa • Tidak ada atau sedikit kesalahan tatabahasa. 
• Kadang-kadang ada kesalahan tetapi tidak 
mempengaruhi makna. 
• Sering membuat kesalahan sehingga makna sulit 
dipahami. 
• Kesalahan tatabahasa sangat parah sehingga 
tidak bisa dipahami 
4 
3 
 
2 
 
1 
 
Kosakata • Menggunakan kosakata dan ungkapan yang 
tepat. 
• Kadang-kadang menggunakan kosakata yang 
kurang tepat sehingga harus menjelaskan lagi. 
• Sering menggunakan kosakata yang tidak tepat. 
• Kosakata sangat terbatas sehingga percakapan 
tidak mungkin terjadi. 
4 
 
3 
 
2 
1 
Kelancaran • Sangat lancar. 
• Kelancaran sedikit terganggu oleh masalah 
bahasa. 
• Sering ragu-ragu dan berhenti karena 
keterbatasan bahasa. 
• Bicara terputus-putus dan terhenti sehingga 
percakapan tidak mungkin terjadi. 
4 
3 
 
2 
 
1 
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5. Pedoman Penskoran: 
NA = Skor Perolehan : Skor maksimal x 4 
Konversi Kompetensi Pengetahuan, Keterampilan, dan Sikap 
Predikat 
Nilai Kompetensi 
Pengetahuan Keterampilan Sikap 
A 4 4 
SB 
A- 3,66 3,66 
B+ 3,33 3,33 
B B+ 3 3 
B- 2,66 2,66 
C+ 2,33 2,33 
C C+ 2 2 
C- 1,66 1,66 
D+ 1,33 1,33 
K 
D- 1 1 
 
 
Mengetahui, 
Guru Mata Pelajaran,     Praktikan, 
 
 
Sri Widayanti, S.Pd.     Nurdiana 
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Lampiran Materi Pembelajaran 
Narrative Text 
A. Definisi dan fungsi narrative text. 
Narrative text adalah suatu jenis teks yang berupa cerita khayalan, kisah 
nyata yang direkayasa, atau dongeng. Narrative text menceritakan suatu cerita 
yang memiliki rangkaian peristiwa kronologis yang saling terhubung. Tujuan 
dari narrative text adalah untuk menghibur pembacanya. 
B. Struktur teks (generic structure). 
Adapun struktur dari narrative text adalah sebagai berikut: 
• Orientation: pendahuluan atau pembuka yang berupa pengenalan tokoh, 
waktu, dan tempat. 
• Complication: pengembangan konflik atau pemunculan masalah pada 
cerita. 
• Resolution: penyelesaian konflik atau langkah yang diambil untuk 
merespons masalah. 
• Re-orientation: ungkapan – ungkapan penutup yang menunjukan 
berakhirnya suatu cerita. Re-orientation bersifat opsional atau tidak selalu 
ada pada narrative text. 
• Coda: perubahan yang terjadi pada tokoh dan pelajaran/ nilai moral yang 
bisa dipetik dari cerita. Coda juga bersifat opsional.  
C. Unsur kebahasaan 
Pada umumnya, narrative text memiliki unsur kebahasaan sebagai berikut: 
• Noun: digunakan sebagai kata ganti orang, hewan, atau benda dalam 
cerita, misalnya stepmother, the dwarfs, carriage, dan lain-lain. 
• Past tense: narrative text menggunakan kata kerja bentuk lampau (verb 2), 
misalnya went, ate, met, dan lain-lain. 
• Time connective: merupakan kata penghubung waktu untuk mengurutkan 
kejadian, misalnya after, before, after that, dan lain sebagainya. 
• Action verbs: kata kerja yang menunjukan peristiwa atau kegiatan, 
misalnya stayed, climbed, wrote, dan lain-lain. 
 
155 
 
 
Materi I 
Activity 1 
Read the following text! 
The Legend of Aji Saka: Java, Indonesia 
In the Kingdom of Medang Kamulan, in Java, came a young man, by the 
name of Aji Saka to fight Dewata Cengkar, the cruel King of the Country who had 
a habit to eat human flesh of his own people. Aji Saka himself he came from 
Bumi Majeti. 
One day he told his two servants, by the name of Dara and Sembodo, that he 
was going to Java. He told them that while he was away, both of them have to 
guards his Heirloom/ Pusoko. No one except Aji Saka himself allowed to take the 
Pusoko. In the big battle, Aji Saka could successfully push Dewata Cengkar to 
fall to the South Sea. Dewata Cengkar did not die, he became a Bajul Putih 
(White Crocodile). Aji Saka became a ruler of Medangkamulan. 
Meanwhile a woman of the village of Dadapan, found an egg. She put the 
egg in her Lumbung (Rice Barn). After a certain period the egg vanished, instead 
a snake found in the rice barn. The villagers would like to kill the snake, but the 
snake said: “I’m the son of Aji Saka, bring me to him”. 
Aji Saka told the snake, that he would be recognized as his son, if he could 
kill the Bajul Putih in the South Sea. After a long stormy battle which both sides 
demonstrating physical strength and showing skillfull ability of fighting, the snake 
could kill Bajul Putih. 
As had been promised the snake was recognized as Aji Saka’s son and he 
was given a name Jaka Linglung (a stupid boy). 
In the palace Jaka Linglung greedily ate domestic pets of the palace. He was 
punished by the King, expelling him to live in the Jungle of Pesanga. He was 
tightly roped until he could not move his head. He was instructed only to eat 
things which fall to his mouth. 
One day, a group of 9 (nine) village boys were playing around in that 
Jungle. Suddenly it was raining heavily. They had to find a shelter, luckily there 
was a cave. Only 8 (eight) boys went inside the cave, the other one who was 
suffering from very bad skin disease, sting and dirty, he had to stay out of the 
cave. All of a sudden, the cave was falling apart. The 8 (eight) boys vanished, 
only the one who stayed outside was safe. The cave in fact was the mouth of Jaka 
Linglung. 
   
Activity 2  
Identify the story elements above and make the story mapping! 
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Activity 3 
Answer the question below! 
1. Who was Dewata Cengkar? 
Answer: 
2. Where did Dewata Cengkar die? 
Answer: 
3. What condition did Aji Saka could accept the snake as his son? 
Answer: 
4. Why did the king punish Jaka linglung to live in the jungle of Pesanga? 
Answer: 
5. How did Jaka Linglung could eat after being punished? 
Answer: 
 
Example of student’s worksheet 
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Materi II 
Activity 1 
Read the following text! 
 
Rapunzel 
(German Fairy Tale) 
Long, long time ago in a house that overlooked a beautiful garden, there 
lived a couple who had no child. They prayed to God every day to bless them with 
a child. One day, they found that God had answered their prayer. They were at last 
going to have a baby. 
Their days passed in happiness. However, the wife fell ill. She would eat 
nothing and the husband was worried that she would waste away. He tried to 
tempt her with many good things, but she refused everything. “But you must eat 
something, my dear,” he begged her. “There is a herb called Rapunzel in the 
garden next door. I will feel better if I can eat that,” she said. The husband’s heart 
sank when he heard her. This garden was owned by a wicked witch who would let 
no one enter. But he loved his wife very much and so with a pounding heart, he 
decided to go into the garden at a time when the witch was away. One day, 
finding an appropriate time he went into the garden. He had managed to pluck the 
herb but as he was about to leave, the wicked witch came back. “You, thief! How 
dare you enter my garden?” she screamed. She threatened to put a curse on him. 
He fell at her feet and begged, “Please don’t curse me. If my wife doesn’t eat this 
herb, she will die. She is going to have a baby and is very ill.” The witch stopped 
to think a while. “I will let you go on one condition. You will give me the baby 
after it’s born.” The poor man had no other way out but to agree. 
He took the herb to his wife and miraculously she soon recovered and gave 
birth to a beautiful girl. But as per the agreement the witch came to take the baby 
away. She took Rapunzel – for that’s what she named her – far away and locked 
her in a high tower. The tower had no doors or stairs. There was only window on 
top. The only person whom Rapunzel ever saw was the wicked witch. Rapunzel 
grew up to become beautiful with pretty eyes, a beautiful voice, and her golden 
hair grew very, very long. All day long, when Rapunzel was alone, she would sing 
and weep. 
Every day, the wicked witch came to the tower with food. She stood at the 
bottom of the tower and shouted, “Rapunzel! Rapunzel! Let your hair down!” 
Rapunzel would drop her long, braided hair through the window. The witch used 
the hair as a rope to climb into the tower. 
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One day, a handsome prince was passing by and heard her sing. He fell in 
love with her voice and unknown to all came to the tower every day to hear her 
sing. One day, the prince saw the witch climbing up the tower using Rapunzel’s 
hair. 
The next day, the prince too called out to Rapunzel. “Let down your hair!” 
he said. The prince climbed to the top of the tower. After that, the prince came to 
meet Rapunzel every night. 
Alas! The witch soon discovered the prince with Rapunzel. She pushed him 
from the tower onto a thorny bush, making him blind. She banished Rapunzel into 
the desert far away. 
Many years passed. The blind prince wandered alone and finally reached the 
same desert. One day, he heard familiar voice singing. Following the sound, he 
found her. They hugged each other in joy. Tears of happiness rolled down 
Rapunzel’s cheek. As the tears fell on the prince’s eyes. He regained his vision. 
The prince took Rapunzel to his kingdom and they lived happily ever after. 
 
Activity 2  
Identify the story elements above and make the story mapping! 
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Activity 3 
Answer the question below! 
1. Where does the tale above come from? 
Answer: 
2. What could cure the wife’s illness? 
Answer: 
3. What condition did the poor man agree so that the wicked witch didn’t curse 
him? 
Answer: 
4. How did the witch give the food to Rapunzel? 
Answer: 
5. What made the prince could see again? 
Answer: 
 
Example of student’s worksheet 
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Materi III 
Activity 1 
Read the following text! 
SANGKURIANG 
A long time ago, the ancient land of Sunda was ruled by a king and queen 
who had but a single daughter. Her name was Dayang Sumbi. She was beautiful 
and clever but also pampered and spolited. 
One day as she was weaving in her pavilion, she became moody and 
distracted, which caused her to keep dropping her shuttle on the floor. Once when 
it fell she exclaimed she would marry the one who gave it back to her. At that 
very moment her dog Tumang, a demigod possessing magic powers, came up to 
her with the shuttle in his mouth. Dayang Sumbi had to marry him. 
They lived happily together, and Dayang Sumbi gave birth to a baby boy, 
human in appearance but endowed with his father’s magic powers. She named 
him Sangkuriang. As the boy grew up, he was always guarded by the faithful dog 
Tumang, whom he knew only as a companion and not as his father, Sangkuriang 
became handsome and brave. 
One day his mother asked him to go hunting with the dog and bring her 
venison for a feast. After hunting all day without success, Sangkuriang worried 
about facing his mother empty-handed. Desperate, he took an arrow and shot the 
dog. He returned home and handed over the meat to his pleased mother. Soon 
after the feast, however, Dayang Sumbi questioned her son about the absence of 
Tumang. At first he evaded her queries but finally told her what had happened. 
She was horrified and struck her son so hard on the temple that he collapsed. For 
that, the old king banished his daughter from the court and she was made to roam 
around the kingdom. Sangkuriang recovered with a large scar on his temple, and 
he too left the court to wander about the world. 
Years later, Sangkuriang met a beautiful woman and instantly fell in love 
with her. It was his own mother-they did not recognize each other. He proposed to 
her and she agreed to marry him. On the day before the wedding, as she was 
caressing her fiancee’s hair, Dayang Sumbi detected the scar on the temple. 
Horror struck her, for she was about to marry her own son, Sangkuriang. Without 
revealing the whole truth to him, she tried unsuccessfully to dissuade him. 
Desperate to avoid the marriage, she set conditions she thought impossible to 
meet. Sangkuriang had to make a lake that filled the whole valpley and build a 
boat for the couple to sail in, all before dawn. 
Sangkuriang started to work. His love gave him extraordinary strength, and 
he used his magic powers to summon the spirits to help him. With boulders and 
mud they dammed the river in the valley and the water rose and began to form a 
lake. In the early morning hours he chopped down a huge tree in the forest and 
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began hollowing it out to make a boat. When Dayang Sumbi saw that he was 
about to accomplish what she has thought impossible, she called on the gods to 
bring the sun up early and thwart Sangkuriang. 
The cock crowed, the sun rose much earlier than usual, and Sangkuriang 
realized he had been deceived. In a fit of fury he caused Dayang Sumbi and 
kicked the half-finished boat back into the forest. There it lies upside down today, 
forming the mountain Tangkuban Perahu (Upturned Boat). Not far away is the 
stump of the tree Sangkuriang had felled, now called Bukit Tinggi. The dam 
Sangkuriang had built caused the valley to become a lake, where both 
Sangkuriang and Dayang Sumbi drowned themselves. They were never heard of 
again. 
  
Activity 2:  
 Make a group consists of 3 or 4 students! 
 Identify the story elements above and make the story mapping in the 
blank paper have provided! 
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Activity 3 
Answer the question bellow! 
1. Who is Dayang Sumbi husband? 
Answer: 
2. Why did she marry her dog, Tumang? 
Answer: 
3. Why did Sangkuriang kill his dog? 
Answer: 
4. What did Dayang Sumbi do after she knew about Tumang? 
Answer: 
5. What did Sangkuriang have to do to marry Dayang Sumbi? 
Answer: 
 
Example of student’s worksheet 
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Materi IV 
Activity 1 
Read the following text! 
Why the Sea Is Salty? 
Long time ago, the sea was not salty. People got their salt from the 
mountain of salt across the sea. One day, the villagers ran out of salt. They could 
not set out of the sea because the waves were high and the wind was strong. 
Needing salt very badly, the villagers remembered Ang-ngalo. Ang-ngalo was a 
huge giant who lived in a mountain close to the village. When Ang-ngalo was 
fishing, the water was only up to his knees. When he walked around the 
mountains, the highest mountain stood no higher than his angkles. 
One day, the villagers went to see the giant. They begged him, “Ang-ngalo, 
we are running out the salt. The mountain of salt is across the sea, but we could 
not use our small boats because of the strong winds. Please allow us to use your 
legs as bridge to cross the sea.” Ang-ngalo was a kind giant. He was willing to 
help them, so he went the other side of the sea and sat by its shore. He extended 
his legs which reached the island where the people waited. The villagers with their 
empty sacks and pails climbed on his legs and walked toward the mountain of 
salt. 
Unknown to Ang-ngalo, his heel landed on a hill of red ants. Ang-ngalo was 
afraid of ants. He trembled with fear at the sight of the ants. He closes his eyes 
and waited until the last villager reached the other side of the shore. Then he 
quickly bent his knee and washed the red ants with seawater. Ang-ngalo was 
relieved. 
Soon the villagers came back with their sacks and pails full of salt. “Put 
back your leg down, Ang-ngalo. We are ready to go home,” said a villager. But 
Ang-ngalo was overcome with his fear of the bites of ants, so he refused to stretch 
his leg. “Please, Ang-ngalo. We need salt to dry fish and meat. Without salt, all 
our food will get spoiled,” pleased the women. Ang-ngalo pitied the villagers, so 
he stretched his leg again and said, “Hurry! The red ants might crawl on my leg 
again.” The villagers laughed and talked as they walked slowly on the giant’s leg. 
“Hurry! Hurry! Shouted Ang-ngalo. “Such a big man who’s afraid of ants,” 
laughed the men. “Hurry! Hurry! The ants are biting me now!” But the villagers 
didn’t listen to him. They still walked slowly. 
Ang-ngalo’s leg was full of ants now. They started biting him and his leg 
was burning with itchiness. At last, the giant could not help lifting his leg. He 
dipped his itchy leg in the water to get rid of the biting ants. 
The villagers were caught off guard. They fell into the sea with their bags 
and pails of salt. Ang-ngalo then saved their life. But the villagers dropped all 
dissolved salt in the water. That is why to this day the sea is salty. 
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Activity 2:  
Identify the story elements above and make the story mapping in the blank 
paper have provided! 
 
Activity 3 
Answer the question bellow! 
1. Where did the villagers get salt at first? 
Answer: 
2. Why could the villagers not set out to sea? 
Answer: 
3. How did Ang-ngalo help the villagers? 
Answer: 
4. Why did Ang-ngalo ask the villagers to walk hurrily? 
Answer: 
5. What made the sea salty? 
Answer: 
Example of student’s worksheet 
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Appendix 03 
 
BLUE PRINT 
 
 
BLUE PRINT OF TRYOUT TEST FOR PRETEST 
NO QUESTIONS NUMBER OF QUESTIONS 
1 Main idea/ topic 1, 7, 13, 18, 25 
2 Expression/ idioms/ phrases 10, 23, 39, 49 
3 Inference (implied detailed) 5, 14, 27, 34, 36, 42 
4 Grammatical features 11, 43, 44, 45, 46, 47 
5 
Detail (scanning for a specifically stated 
detail) 
2, 9, 15, 19, 26, 33, 37 
6 
Excluding facts not written (unstated 
detail) 
3, 8, 20, 31, 40, 48 
7 Supporting idea 16, 21, 28, 32, 38 
8 Synonim 4, 12, 17, 22, 30, 50 
9 Opposite 6, 24, 29, 35, 41 
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BLUE PRINT OF TRYOUT TEST FOR POSTTEST 
NO QUESTIONS NUMBER OF QUESTIONS 
1 Main idea/ topic 1, 7, 12, 31, 38, 46 
2 Expression/ idioms/ phrases 11, 14, 30, 44, 48 
3 Inference (implied detailed) 4, 16, 27, 35, 41 
4 Grammatical features 18, 22, 23, 24, 25, 26 
5 
Detail (scanning for a specifically stated 
detail) 
2, 10, 17, 32, 33, 39 
6 
Excluding facts not written (unstated 
detail) 
5, 21, 28, 34, 45, 47 
7 Supporting idea 6, 15, 19, 40, 50 
8 Synonim  3, 8, 20, 37, 43 
9 Opposite 9, 13, 29, 36, 42, 49 
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BLUE PRINT OF PRETEST 
NO QUESTIONS NUMBER OF QUESTIONS 
1 Main idea/ topic 1, 8, 16 
2 Expression/ idioms/ phrases 6, 15 
3 Inference (implied detailed) 3, 9, 18, 22 
4 Grammatical features 27, 28 
5 
Detail (scanning for a specifically stated 
detail) 
10, 13, 17, 21, 23   
6 
Excluding facts not written (unstated 
detail) 
5, 19, 25, 29 
7 Supporting idea 11, 20, 24 
8 Synonim  2, 7, 12, 14, 30  
9 Opposite 4, 26 
 
 
BLUE PRINT OF POSTTEST 
NO QUESTIONS NUMBER OF QUESTIONS 
1 Main idea/ topic 5, 9, 22 
2 Expression/ idioms/ phrases 8, 21, 28 
3 Inference (implied detailed) 3, 12, 25 
4 Grammatical features 14, 17, 18, 19 
5 
Detail (scanning for a specifically stated 
detail) 
1, 7, 13, 23 
6 
Excluding facts not written (unstated 
detail) 
15, 24, 20, 30 
7 Supporting idea 4, 11, 27 
8 Synonim  2, 6, 16 
9 Opposite 10, 26, 29 
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Appendix 04 
INSTRUMENTS OF READING TEST 
 
 
 
The following text is for questions number 1-6 
 
A Woman and the Wolves 
 
A long time ago, very few people lived in the New Territories. There were 
only a few villages. If the people wanted to go from one village to another, they 
often had to pass through wild and unsafe forest.  
One day, a farmer’s young wife went to the next village to visit her own 
mother and brother. She brought along her baby son. When it was time for her to 
leave, her brother said “it is getting dark. Let my son, Ah Tim go with you 
through the forest”.   
So Ah Tim led the way and the young woman followed behind, carrying her 
baby. When they were in the forest, suddenly they saw a group of wolves. They 
began to run to avoid the danger, but Ah Tim kicked against a stone and fell 
down. At once the wolves caught him. The young woman cried to the wolves, 
“please eat my own son instead”. Then, she put her baby son on the ground in 
front of the wolves and took her nephew away. 
Everyone understood that this was because the woman was very good and 
kind. She had offered her own son’s life to save her nephew.  
They ran back to the house and called for help. All men in the village fetched 
thick sticks and went back with her into the forest. When they got there, they saw 
something very strange. Instead of eating the woman’s baby the wolves were 
playing with him. 
 
 
 
LEMBAR SOAL TRY OUT PRE-TEST MEMBACA NARRATIVE TEXT 
BAHASA INGGRIS 
Petunjuk umum: 
1. Tuliskan identitas nama dan kelas pada lembar jawaban yang tersedia. 
2. Bacalah dengan seksama bacaan yang tersedia. 
 
Petunjuk khusus: 
Berilah tanda silang (X) pada huruf A, B, C, D, atua E untuk menjawab 
pertanyaan yang dianggap paling benar pada lembar jawaban yang tersedia. 
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1. The story is about .... 
a. Wild and unsafe forest 
b. A mother who saved Ah Tim  
c. The wolves who killed Ah Tim 
d. A wise mother and the wolves 
e. All men villge killed the 
wolves 
2. What separated between one village to another a long time ago in the New 
Territories?  
a. Another village 
b. Mountains 
c. Forests 
d. Hills 
e. Towers and logs 
3. Who was Ah Tim?  
a. The young woman’s brother 
b. The young woman’s son  
c. The young woman’s brother 
and nephew  
d. The young woman’s brother’s 
son  
e. One of the men who fetched a 
stick 
4. “all men in the village fetched thick stick….” The word fetched has a similar 
meaning to.... 
a. Received  
b. Caught 
c. Got  
d. Hit  
e. Take 
5. From the passage we know that the villages were …. 
a. Located in one huge area  
b. Situated in a large district  
c. Separated by untamed jungles 
d. Wild and unsafe  
e. Dark and very dangerous
6. “So Ah Tim led the way and the young woman followed behind, carrying her 
baby”. The underlined word has the opposite meaning to.... 
a. Outside 
b. Inside  
c. A head 
d. Under  
e. Back  
 
 
The following text is for questions number 7-12 
 
A Beggar 
 
A beggar found a leather purse that someone had dropped in the marketplace. 
Opening it, he discovered that it contained 100 pieces of gold. Then he heard a 
merchant shout, “A reward! A reward to the one who finds my leather purse!” 
Being an honest man, the beggar came forward and handed the purse to the 
merchant says, “Here is your purse. May I have the reward now?” 
“Reward?” scoffed the merchant, greedily counting his gold. “Why the purse 
I dropped had 200 pieces of gold in it. You’ve already stolen more than the 
reward! Go away or I’ll tell the police.”  
“I’m an honest man,” said the beggar defiantly. “Let us take this matter to the 
court.”  
In court, the judge patiently listened to both sides of the story and said, “I 
believe you both. Justice is possible! Merchant, you stated that the purse you lost 
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contained 200 pieces of gold. Well, that’s a considerable cost. But, the purse this 
beggar found had only 100 pieces of gold. Therefore, it couldn’t be the one you 
lost.” And, with that, the judge gave the purse and all the gold to the beggar. 
 
7. The passage mainly tells about …. 
a. A beggar 
b. A stolen purse 
c. An honest beggar 
d. A reward of a stolen purse 
e. A beggar and a merchant 
8. A beggar is …. 
a. A person asked for money for 
living 
b. A person sold something for a 
living 
c. A man stole the purse 
d. A place sold the purse 
e. A very smart person 
9. Why did the beggar return the purse to the mercant? Because of he …. 
a. Had counted the 100 pieces of 
gold 
b. Wanted to get the reward 
c. The man is an honest man 
d. Had opened the purse 
e. Was an unhonest man 
10. “.... who finds my leather purse!” The underlined phrase meant .... 
a. A purse made from cloth 
b. A purse made from leather  
c. A purse made from wool 
d. A purse made from cotton 
e. A purse made from plastic 
11. Therefore, it couldn’t be the one you lost. The underlined word refers to …. 
a. The court 
b. The 200 pieces gold 
c. The beggar 
d. The purse 
e. The 100 pieces gold 
12. … he discovered that it contained 100 pieces of gold. The underlined word 
means…. 
a. Funded 
b. Found 
c. Fixed 
d. Took 
e. Put 
 
The following text is for questions number 13-17 
 
Once upon a time, a rabbit wanted to cross a river but he could not swim. He 
had an idea. He saw a boss of crocodile swimming in the river. The rabbit asked 
the boss of crocodile, “How many crocodiles are there in the river?” the boss of 
crocodile answered, “We are twenty here.” “Where are they?” the rabbit asked for 
the second time. “What is it for?” the boss of crocodile asked. 
“All of you are good, nice, and gentle and kind, so I want to make a line in 
order. Later I will know how kind you are,” said the rabbit. Then, the boss of 
crocodile called all his friends and asked them to make a line in order from one 
side to the other side of the river. Just then, the rabbit started to count while 
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jumping from one crocodile to another, one… two… three… four… until twenty, 
and finally, he thanked all crocodiles because he had crossed the river. 
 
13. The story mainly tells us about… 
a. Twenty crocodiles 
b. A rabbit and the boss of 
crocodile 
c. The boss of the crocodile 
d. The  boss of the crocodile and 
his friends 
e. A rabbit and crocodiles 
14. What is the communicative purpose of the text? 
a. To describe rabbits 
b. To inform readers 
c. To retell what happened to a 
rabbit 
d. To explain about rabbits 
e. To entertain readers 
15. What problem was faced by the rabbit? He actually wanted … 
a. To cross the river 
b. To know where the crocodiles 
are 
c. To swim across the river 
d. To know the number of 
crocodiles 
e. To meet the boss of crocodile
16. What is the supporting idea of the first paragraph?  
a. He asked help to the boss of crocodile 
b. He could swim and cross the river 
c. He walked on the bridge nearby 
d. Twenty crocodiles swim in the river 
e. The crocodile eat the rabbit
17. “Just then, the rabbit started to count …”  The underlined word is synonym 
with… 
a. Ended  
b. First  
c. Began  
d. Finished  
e. During  
The following text is for questions number 18-24 
A boy stole a lesson-book from one of his schoolfellows and took it home to 
his mother. She not only abstained from beating him, but encouraged him. He, 
next time, stole a cloak and brought it to her, and she again commended him. The 
youth, advanced to adulthood, proceeded to steal things of still greater value. 
At last he was caught in the very act, and having his hands bound behind him, 
was led away to the place of public execution. His mother followed in the crowed 
and violently beat her breast in sorrow, whereupon the young man said, “I wish to 
say something to my mother in her ear.” She came close to him, and he quickly 
seized her ear with his teeth and bit it off. The mother upbraided him as an 
unnatural child, where on he replied, “Ah! If you had beaten me when I first stole 
and brought to you that lesson-book, I should not have come to this, nor have 
been thus led to a disgraceful death.” 
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18. What is the text about? 
a. The effect of supporting bad attitudes 
b. What a mother must do to the children 
c. The life experiences of a professional thief 
d. The relationship between a son and the mother 
e. How a boy became a thief 
19. What did the mother do to his son when he stole in the first time? 
a. She bit him 
b. She bit his ears 
c. She bound his arms 
d. She advised him 
e. She encouraged him 
20. Why did the thief blame his mother for what happened to him? Because…. 
a. He was actually a good man 
b. He wanted his mother to die 
first 
c. She had encouraged him to 
steal again and again 
d. She had taken all the things 
that he stole 
e. She was angry when he stole 
things. 
21. What is the supporting idea of the first paragraph? 
a. The son was in public 
execution 
b. The son stop to stole anything 
c. The mother encourage her son  
d. The mother hit her son 
e. The mother was stole the 
greather value thing 
22. ….but encouraged him. The underlined word in the first paragraph above has 
synonym with.... 
a. Avoid  
b. Supported  
c. Advice  
d. Commanded  
e. Order
23. “Ah! If you had beaten me .... I should not have come to this, nor have been 
thus led to a disgraceful death.” That sentence (paragraph 2 line 6) shows the 
expression of .... 
a. Sadness 
b. Happiness 
c. Proud 
d. Regret 
e. Forgiveness  
24. “She not only abstained from beating him, ….” What is the opposite of the 
underlined word? 
a. Avoid 
b. Let 
c. Bound 
d. Forbade 
e. Obscure 
 
The following text is for questions number 25-32 
 
The Legend of Aji Saka : Java, Indonesia 
 
In the Kingdom of Medang Kamulan, in Java, came a young man, by the 
name of Aji Saka to fight Dewata Cengkar, the cruel King of The Country who 
had a habit to eat human flesh of his own people. Aji Saka himself he came from 
Bumi Majeti. 
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One day he told his two servants, by the name of Dara and Sembodo, that he 
was going to Java. He told them that while  he was away, both of them have to 
guards his Heirloom/ Pusoko. No one except Aji Saka himself allowed to take the 
Pusoko. In the big battle, Aji Saka could successfully push Dewata Cengkar to 
fall  to the South Sea. Dewata Cengkar did not die, he became a Bajul Putih 
(White Crocodile). Aji Saka became a ruler of Medangkamulan. 
Meanwhile a woman of the village of Dadapan, found an egg. She put the egg 
in her Lumbung (Rice Barn). After a certain period the  egg vanished, instead a 
snake found in the rice barn. The villagers would like to kill the snake, but the 
snake said: “I’m the son of Aji Saka, bring me to him”. 
Aji Saka told the snake, that he would be recognized as his son, if he could 
kill the Bajul Putih in the South Sea. After a long stormy battle which both sides 
demonstrating physical strength and showing skillfull ability of fighting, the snake 
could kill Bajul Putih. 
As had been promised the snake was recognized as Aji Saka’s son and he was 
given a name Jaka Linglung (a stupid boy). 
In the palace Jaka Linglung greedily ate domestic pets of the palace. He was 
punished by the King, expelling him to live in the Jungle of Pesanga. He was 
tightly roped until he could not move his head. He was instructed only to eat 
things which fall to his mouth. 
One day, a group of 9 (nine) village boys were playing around in that Jungle. 
Suddenly it was raining heavily. They had to find a shelter, luckily there was a 
cave. Only 8 (eight) boys went inside the cave, the other one who was suffering 
from very bad skin disease, sting and dirty, he had to stay out of the cave. All of a 
sudden, the cave was falling apart. The 8 (eight) boys vanished, only the one who 
stayed outside was safe. The cave in fact was the mouth of Jaka Linglung. 
 
25. What is the story tells about ....  
a. The legend of Aji Saka 
b. The cruel king, named Dewata 
Cengkar 
c. The missing of 8 boys 
d. The legend of Dadapan village 
e. The legend of Jaka Linglung
a. Bajul Putih b. Jaka linglung  
26. Where did Aji Saka come from ? 
a. Medang Kamulan 
b. South Sea 
c. Jungle of Pesanga 
d. Bumi Majeti 
e. Dadapan Village 
27. According to the passage above we can infer that.... 
a. Dewata Cengkar is wise king 
b. Jaka Linglung was stupid boy 
c. Aji Saka is a good and wise 
king 
d. Women of Dadapan village 
found an egg 
e. The Bajul Putih won the fight 
28. What is supporting idea of last paragraph? 
a. It was drizzle b. There were 9 boys who enter 
the cave 
174 
 
 
c. The 8 boys were safe 
d. It was raining heavily 
e. The cave saved them
29. “In the palace Jaka Linglung greedily ate domestic pets of the palace.” What is 
the opposite of the underlined word? 
a. Voracious 
b. Stingy  
c. Greedy 
d. Kind 
e. Simply 
30. ”She put the egg in her Lumbung (Rice Barn).” What is the synonym of the 
underlined word? 
a. Take  
b. Give  
c. Bring  
d. Lay on 
e. Carry  
31. Which of the following statement is NOT mentioned in the text? 
a. Dewata Cengkar eats human flesh of his own people 
b. Jaka linglung greedily ate human flesh of the village 
c. A woman puts the egg in the rice born 
d. Jaka linglung could kill Bajul Putih 
e. Aji Saka pushed Dewata Cengkor to fall to the Sout sea 
 
The following text is for questions number 33-38 
 
Birbal the Wise 
 
One day, a rich merchant came to Birbal. He said to Birbal, “I have seven 
servants in my house. One of them has stolen my bag of precious pearls. Please 
find out the thief.” 
So Birbal went to the rich man’s house. He called all the seven servants in a 
room. He gave a stick to each one of them. Then he said, “These are magic sticks. 
Just now all this stick are equal in length. Keep them with you and return 
tomorrow. If there is a thief in the house, his stick will grow an inch longer by 
tomorrow.” 
The servant who had stolen the bag of pearls was scared. He thought, “If I 
cut a piece of one inch from my stick, I won’t be caught.” So he cut the stick and 
made it shorter by one inch.  
The next day Birbal collected the sticks from the servants. He found that 
one servant’s stick was short by an inch. Birbal pointed his finger at him and said, 
“Here is the thief.” The servant conffesed to his crime. He returned the bag of 
pearls. He was sent to jail. 
 
 
32. What is the supporting idea of second paragraph? 
a. Birbal called all the servants 
b. Birbal didn’t come to the man’ 
house 
c. Birbal gave a wood 
d. A man was not rich 
e. The sticks is not equal 
33. What is the setting for this story.... 
a. Birbal’s house b. In the town  
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c. In the jail 
d. Rich mercant’s house 
e. Man’s house 
34. From the text we know that the Birbal is .... 
a. Cruel  
b. Arogant 
c. Smart   
d. Wise 
e. Fair   
35. “He gave a stick to each one of them.” What is the opposite of the underlined 
word? 
a. Offered 
b. Asked  
c. Put up 
d. Bestowed  
e. Give 
36. What is the moral value of the story? 
a. Bad action will bring to the bad 
ending 
b. We will always be saved 
c. Being smart is miracle 
d. Honesty will safe you 
e. Better to hide our bad action 
 
The following text is for questions number 39-44 
Once upon a time there were four little rabbits. Their names were Flopsy, 
Mopsy, Cotton-tail and Peter. One morning they were allowed to play outside. 
Their mother reminded them not to go to Mr. McGregor’s garden because their 
father had an accident there. 
Flopsy, Mopsy, and Cotton-tail were good little rabbits. They went down the 
lane to pick blackberries. But Peter was naughty. He ran straight away to Mr. 
McGregor’s garden. He ate some lettuces, French beans, and radishes. Suddenly, 
he met Mr. McGregor. Peter was very frightened and rushed away as fast as he 
could. He lost a pair of shoes and a jacket while he was running. Peter never 
stopped running or looked behind him till he got home. During the evening, he 
was sick because he was so tired. He had to drink some medicine while three of 
his brother had bread, mild and blackberries for supper. 
 
37. What did Peter lose while he was running? 
a. One of his shoes 
b. A book 
c. Vegetable 
d. Medicine 
e. A pair of shoes 
38. The supporting idea of second paragrapgh is .... 
a. Flopsy came to the Mr. McGregor’s garden 
b. Peter was not naughty  
c. Peter ate some lettuces, French beans, and radishes 
d. Mopsy was sick 
e. Flopsy, Mops, and Cotton-tail drink medicine 
39. Which one of following answers is including prepositional phrase? 
a. A time 
b. One morning 
c. Morning 
d. Evening 
e. For supper
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40. Which one of the following is NOT stated in the text? 
a. There were four little rabbits  
b. The mother allowed them to 
play outside 
c. Peter enter the Mr. McGregor’s 
garden 
d. Peter was sick because he was 
tired 
e. Flopsy and Mopsy were 
naughty
41. “... he was sick because he was so tired.” The opposite of the underlined word 
is.... 
a. Ill 
b. Unhealthy 
c. Healthy 
d. Pale  
e. Painful  
42. From the text, we know that Mr. McGregor is .... 
a. Kind  
b. Handsome  
c. Wise  
d. Scared  
e. Fierce  
 
The following text is for questions number 43-50 
Sand And Stone 
A story tells that two friends were walking trough the desert. During point of 
the journey they had an argument, and one friend slapped the others one in the 
face. The one who got ..........(43) was hurt, but without saying anything, wrote in 
the sand: “TODAY MY BEST FRIEND SLAPPED ME IN THE FACE.” 
They kept on walking until they found, where they decided to ........... (44) a 
bath. The one who had been slapped, got stuck in the mire and started drowning, 
but the friend saved him. After the friend recovered from the near drowning, 
he………..(45) on a stone. “ TODAY MY BEST FRIEND SAVED MY LIVE.” 
 The friend who had slapped and saved his best friend ............ (46) him, “ 
After I hurt you, you wrote in the sand and now, you write on the stone, why?” 
The other friend replied, “When someone hurts us, we should write it down in 
sand where winds of ……….(47) can erase it away. But, when someone does 
something good for us, we must engrave it on stone where no wind can ever erase 
it.” 
LEARN TO WRITE YOUR HURTS IN THE SAND, AND TO CARVE YOUT 
BENEFITS IN STONE 
 
 
43. The correct word is …. 
a. Slapped 
b. Drown 
c. Feel 
d. Covering 
e. Recover
44. The correct word is .... 
a. Taking 
b. Taken 
c. Take 
d. Takes 
e. Has taken 
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45. The correct word is …. 
a. Write 
b. Writes 
c. Wrote 
d. Has written 
e. Had written
46. The correct word is.... 
a. Ask 
b. Asked 
c. To ask 
d. Is asking 
e. Asking
47. The correct word is …. 
a. Happily  
b. Sad 
c. Forgiveness 
d. Hopeful 
e. Speechless 
48. Which one of the following is NOT mentioned in the text? 
a. Two friends were walking through the desert 
b. Two friends had argument during the journey 
c. One friend slapped the others one in the face 
d. The two friends were hate each other 
e. One of them wrote a goodness of other friend on the stone  
49. Which one of following answers is including prepositional phrase? 
a. Journy 
b. A desert 
c. In face 
d. After the friend 
e. When someone 
50. “....we must engrave it on stone....” The underlined word has similar meaning 
to.... 
a. Carve  
b. Erase  
c. Safe  
d. Have 
e. Throw   
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LEMBAR SOAL TRY OUT POST-TEST MEMBACA NARRATIVE 
TEXT BAHASA INGGRIS 
Petunjuk umum: 
1. Tuliskan identitas nama dan kelas pada lembar jawaban yang tersedia. 
2. Bacalah dengan seksama bacaan yang tersedia. 
 
Petunjuk khusus: 
Berilah tanda silang (X) pada huruf A, B, C, D, atau E untuk menjawab 
pertanyaan yang dianggap paling benar pada lembar jawaban yang tersedia. 
 
The following text is for questions number 1-6 
 
One day a wolf found a sheepskin. He covered himself with the sheepskin 
and got into a flock of sheep grazing in a field. He thought, “The shepherd will 
shut the sheep in the pen after sunset. At night I will run away with a fat sheep 
and eat it.” 
All went well till the shepherd shut the sheep in the pen and left. The wolf 
waited patiently for the night to advance and grow darker. But then an unexpected 
thing happened. One of the servants of the shepherd entered the pen. His master 
had sent him to bring a fat sheep for supper. As luck would have it, the servant 
picked up the wolf dressed in the sheepskin. That night the shepherd and his 
guests had the wolf for supper.  
 
1. What is the main idea of the first paragraph? 
a. The sheeps grazing in a 
field 
b. A sheep found a wolfskin 
c. A wolf found a sheepskin 
d. The wolf eat a sheep 
e. The shepherd shut the pen 
2. What is the wolf’s purpose by using a sheepskin? 
a. He wants to eat the sheep 
b. He would like to grazing  
c. He looking for fun 
d. He wants to live with the 
sheeps 
e. a,b,c, and d are correct 
3. His master had sent him to bring a fat sheep for supper. The underlined word 
has a similar meaning to....  
a. Breakfast 
b. Lunch 
c. Brunch 
d. Dessert  
e. Dinner 
4. What is the purpose of the text? 
a. To give information about the wolf 
b. To describe about sheep grazing 
c. To retell the wolf in sheep’s clothing 
d. To entertaint the readers 
e. Warning the sheeps 
5. The shepherd is.... 
a. Sheep’s cutter 
b. Sheep’s keeper  
c. Sheep’s director 
d. A sheep owner 
e. The guest  
6. What is the supporting idea of second paragraph? 
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a. The wolf run away before 
night 
b. The shepherd didn’t pick the 
wolf 
c. The sheeps are affraid  
d. The shepherd has not guests 
e. The shepherd pick the wolf 
dressed in sheepskin 
 
The following text is for questions number 7-11 
 
One night, three thieves stole a lot of money from a rich man’s house. They 
put the money in a bag and went to the forest. They felt very hungry. So, one of 
them went to a nearby village to buy food. The other two remained in the forest to 
take care of the bag of the money. 
The thief that went for food had an evil idea. He ate his food at a hotel. Then 
he bought food for his two mates in the forest. He mixed a strong poison with the 
food. He thought, “Those two will eat this poisoned food and die. Then I will get 
all the money for myself.” 
Meanwhile, the two wicked men in the forest decided to kill their mate on 
return. They thought that they would divide the money between the two of them. 
All the three wicked men carried out their cruel plans. The thief who wanted all 
the money for himself came to the forest with the poisoned food. The two men in 
the forest hit him and killed him. Then they ate the poisoned food and died.  
Thus, these evil people met with an evil end. 
 
7. What is the main idea of the first paragrah? 
a. The thieves did not need 
some food to eat  
b. The thieves run to the town 
c. The thieves stole money 
d. They went to a hotel 
e. They were take care of each 
other 
8. “The other two remained in the forest...” the underlined word has similar 
meaning to.... 
a. Go away 
b. Stayed 
c. Escaped 
d. Run away 
e. Coming  
9. They felt very hungry. The underlined word has the contrary meaning with... 
a. Thirsty   
b. Enough  
c. Satisfied  
d. Weak  
e. Strong enough 
10. Why did the two thieves in the forest decided to kill their mate on return? 
a. They are two cruel men 
b. They would revenge to their mate 
c. They are commended by rich man 
d. They would divide the money only for both of them 
e. They would not divide the money 
11. “Those two will eat this poisoned food and die. Then I will get all the money 
for myself.” From the sentence we know that a thief was.... 
a. Wise 
b. Fair 
c. Donor 
d. Greedy 
e. Stingy  
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The following text is for questions number 12-16 
 
A farmer had five sons. They were strong and hardworking. But they always 
quarrelled with one another. Sometime, they even fought. The farmer wanted his 
sons to stop quarreling and fighting. He wanted them to live in peace. Plain words 
of advice or scolding did not gave much effect on these young people. 
The farmer always thought what to do to keep his sons united. One day he 
found an answer to the problem. So he called all his son together. He showed 
them a bundle of stick and said, “I want any of you to break these sticks without 
separating them from the bundle.” Each of the five sons tried one by one. They 
used their full strength and skill. But none of them could break the sticks. Then 
the old man separated the sticks and gave each of them just a single stick to break. 
They broke the sticks easily. 
The farmer said, “A single stick by itself is weak. It is strong as long as it is 
tied up in a bundle. Likewise, you will be strong if you are united. You will be 
weak if you are divided.” 
 
12. The text tells about? 
a. The farmer and his stick 
b. The magic of a bundle of 
stick 
c. The farmer and his sons 
d. The five sons 
e. The quarrelled sons 
13. Likewise, you will be strong if you are united. The opposite of the underlined 
word is.... 
a. Together 
b. A group of people 
c. Both of us 
d. Divided 
e. Assemble  
14. A bundle of stick. The meaning of the underlined phrase is.... 
a. Only one stick 
b. A stick in a bundle 
c. A stick made from bundle 
d. Some sticks in a bundle  
e. The bundle from stick 
15. The supporting idea of the first paragraph is.... 
a. The sons were so weak 
b. The sons never fought each 
other 
c. The farmer ignored his sons 
d. The farmer never gave 
advise to his sons 
e. The farmer wanted his sons 
live in peace 
16. What is the moral value of the text? 
a. Stand alone will make us 
stronger and win 
b. United will make us strong 
c. Dont fought 
d. Respect to your father 
e. Should listen to your 
parrents 
 
The following text is for questions number 17-21 
 
The Legend of Beowulf 
Once upon a time, there was a horrible monster called Grendel. He was half-
man and half-monster. He lived in Denmark. One day, he went to the King's 
castle. The king and his men tried to kill the monster but their swords were 
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useless. A knight called Beowulf heard about the problem and went to Denmark 
to help the king.  
That night, Beowulf and his men took off their armor and put away their 
swords and went to sleep. The monster came into the castle and killed a knight. 
Beowulf woke up and fought the monster, he pulled off an arm! Grendel went 
back to his home in a lake and died.  
Grendel’s mother was very angry and the next night she went to the castle 
and killed a knight. In the morning, Beowulf went to the lake. He killed Grendel’s 
mother with a special sword. When he came back, the king was very happy and he 
gave Beowulf presents and money.  
Beowulf went back to his country and became a king. He was king for fifty 
years. But one day, a dragon came to his country, and it attacked people. It lived 
in a cave with treasure. The dragon was very big and breathed fire. The knights 
were afraid and they did not want to fight the dragon. King Beowulf was an old 
man but he put on his armor again and killed to the dragon. 
 
     Taken from Opportunities Elementary, 2003 
 
17. Who is grendel? 
a. A knight 
b. A king 
c. A monster at all 
d. A half-monster and half-
man 
e. a and c ic correct 
18. The monster came into the castle and killed a knight. The word “a knight” in 
the sentence refers to.... 
a. Grendel 
b. The king 
c. Beowulf 
d. Grendel’s mother 
e. Beowulf and his army 
19. What is the supporting idea of the second paragraph? 
a. Grendel was a monster 
b. The monster killed the 
knight 
c. Beowulf is a knight 
d. Beowulf killed Grendel’s 
mother 
e. Grendel’s mother lived in 
the lake
20. “...was a horrible monster called Grendel. The underlined word have similar 
meaning with.... 
a. Scared 
b. Cute 
c. Funny 
d. Cubby 
e. Big  
21. Which of the following statement is NOT mentioned in the text? 
a. Grendel lived in Denmark 
b. Beowulf could kill the dragon 
c. Grendel’s mother ver angry 
d. Beowulf is a knight 
e. Beowulf come from Denmark  
 
The following text is for questions number 22-30 
 
Once a mischievous boy ......... (22) in a village that stood in the feet of a 
hill. One day he thought of having fun at the cost of his fellow-villagers. 
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Standing on a high rock, he ......... (23) at the top of his voice “Lion! Lion! 
Come, save me”. 
The villagers heard the shout and ran to help him. But when they ........ (24) 
there, they could see no lion and the boy was perfectly all right. The boy laughed 
at the villagers saying “No Lion; I did only for fun”. 
The villagers got highly annoyed and came back with an air of anger. 
Few days later the boy ......... (25) the whole act. Again the villagers went to 
his rescue, but were duped again. Now they decided not to be fooled by him 
anymore. 
Unfortunately, one day, the lion really came there. Now the boy shouted, 
“Lion! Lion! as loud as he could”. But nobody came to ........ (26) him out. 
The Lion attacked the boy. The boy struggled hard to save himself but 
within few minutes, the beast killed him. 
So, once a liar, always a liar. 
 
22. The correct word is.... 
a. Lived  
b. Come  
c. Living 
d. Stayed 
e. Stay  
23. The correct word is.... 
a. Scream 
b. Loudly 
c. Shouted  
d. Shout 
e. Sing
24. The correct word is.... 
a. Arrives 
b. Reach 
c. Reaching 
d. Reached  
e. Arrive  
25. The correct word is.... 
a. Repeat 
b. Repeated 
c. Repeats 
d. Repeating 
e. Repeatedly  
26. The correct word is.... 
a. Offering 
b. Asks 
c. Please  
d. Helped  
e. Help  
27. What is the moral value of the text? 
a. Don’t ever lie or you will 
untrusted anymore 
b. Don’t play with the lion 
c. Be wise with your mouth 
d. Don’t hear the others’ said  
e. Be aware to your surronding 
28. Which one of the following sentence is NOT stated in the text? 
a. There was no lion in the 
first boy’s shouted 
b. The boy scream just for fun  
c. The boy unsafe and killed 
by lion  
d. The villagers believe to the 
boy for the third  
e. The villagers came to save 
the boy in the first and 
second
29. Once a mischievous boy. The opposite of the underlined word is.... 
a. Naughty 
b. Noicy 
c. Kind 
d. Friendly 
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e. Easy going 
30. The boy laughed at the villagers saying “No Lion; I did only for fun”. The 
expression in the sentence shows that the boy were.... 
a. Happy 
b. Sad 
c. Confused 
d. Angry 
e. Admire   
 
 
The following text is for questions number 31-37 
 
 Long ago, there were two brothers called Akomi and Ombah. They were 
ambitious and winning. Akomi, the elder brother, said, “If we become the King’s 
employes, we can make laws to collect more money from the people. We will 
become very rich.” 
They went to see King Aruya. Akomi said, “Your Majesty, let us be your 
ministers. We will make good laws. All your subjects will be happy. I am wise 
and clever. I know everything.” King Aruya said angrily, “That is not true! No 
body knows everything. For example, do you know how many stars there are in 
the sky? Guards! Throw this liar into the river of crocodiles!” 
Ombah’s hands trembled. Then he thought to himself, “King Aruya will 
also punish me if I say the wrong thing. My brother said he knew everything and 
his answer was wrong. So if I say the opposite, my answer will be right”. Ombah 
then said to King Aruya, “Your majesty, I know nothing”. King Aruya said, “That 
is also a lie. Nobody knows nothing, truly! Everybody knows at least something. 
For example, you know your father's name, don't you? Guards! Throw him into 
the river of crocodiles, too!” 
 
31. The text mainly tells about? 
a. The king Ayura 
b. The ministers 
c. The ambitious man 
d. The two brothers 
e. The crocodiles 
32. The two brother’s ambition was to....  
a. Become ministers 
b. Become rich 
c. Help the King make good 
laws 
d. Make the King's subjects 
happy 
e. Become a King’s employes 
33. Ombah said I know nothing because he.... 
a. Thought that the answer 
would be right 
b. Did not want to lie to King 
Aruya 
c. Wanted to see the crocodiles 
d. Did not know how many 
stars there were    
e. Wanted to save his brother 
34. Ombah’s hands trembled because he.... 
a. Knew nothing 
b. Was thinking hard 
c. Had the right answer 
d. Was afraid 
e. Was dissappointed to his 
brother 
 
35. From the story, we can see that King Aruya.... 
a. Disliked people who told 
lies 
b. Kept many crocodiles 
c. Could make good laws 
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d. Did not need any ministers e. Proud of the two brother 
36. “...we can make laws to collect more money from the people”. The 
underlined word has opposite meaning to.... 
a. Throw 
b. Bring 
c. Gather  
d. Carry 
e. Gain  
37. They went to see King Aruya. The underlined word has similar meaning to.... 
a. Look  
b. Saw 
c. View 
d. Meet 
e. Know
 
The following text is for questions number 38-45 
 
Long time ago, the sea was not salty. People got their salt from the mountain 
of salt across the sea. One day, the villagers ran out of salt. They could not set out 
of the sea because the waves were high and the wind was strong. Needing salt very 
badly, the villagers remembered Ang-ngalo. Ang-ngalo was a huge giant who lived 
in a mountain close to the village. When Ang-ngalo was fishing, the water was only 
up to his knees. When he walked around the mountains, the highest mountain stood 
no higher than his angkles. 
One day, the villagers went to see the giant. They begged him, “Ang-ngalo, 
we are running out the salt. The mountain of salt is across the sea, but we could not 
use our small boats because of the strong winds. Please allow us to use your legs as 
bridge to cross the sea.” Ang-ngalo was a kind giant. He was willing to help them, 
so he went the other side of the sea and sat by its shore. He extended his legs which 
reached the island where the people waited. The villagers with their empty sacks 
and pails climbed on his legs and walked toward the mountain of salt. 
Unknown to Ang-ngalo, his heel landed on a hill of red ants. Ang-ngalo was 
afraid of ants. He trembled with fear at the sight of the ants. He closes his eyes and 
waited until the last villager reached the other side of the shore. Then he quickly 
bent his knee and washed the red ants with seawater. Ang-ngalo was relieved. 
Soon the villagers came back with their sacks and pails full of salt. “Put back 
your leg down, Ang-ngalo. We are ready to go home,” said a villager. But Ang-
ngalo was overcome with his fear of the bites of ants, so he refused to stretch his 
leg. “Please, Ang-ngalo. We need salt to dry fish and meat. Without salt, all our 
food will get spoiled,” pleased the women. Ang-ngalo pitied the villagers, so he 
stretched his leg again and said, “Hurry! The red ants might crawl on my leg 
again.” The villagers laughed and talked as they walked slowly on the giant’s leg. 
“Hurry! Hurry! Shouted Ang-ngalo. “Such a big man who’s afraid of ants,” laughed 
the men. “Hurry! Hurry! The ants are biting me now!” But the villagers didn’t 
listen to him. They still walked slowly. 
Ang-ngalo’s leg was full of ants now. They started biting him and his leg was 
burning with itchiness. At last, the giant could not help lifting his leg. He dipped his 
itchy leg in the water to get rid of the biting ants. 
The villagers were caught off guard. They fell into the sea with their bags and 
pails of salt. Ang-ngalo then saved their life. But the villagers dropped all dissolved 
salt in the water. That is why to this day the sea is salty. 
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38. The story mainly tells us about.... 
a. The giant Ang-ngalo 
b. The red ants 
c. The legend of the salty 
mountain 
d. The legend of the salty sea 
e. The pitty villagers 
39. What problem was faced by the giant Ang-ngalo? He actually.... 
a. Did not want to help the 
villagers 
b. Cannot reached the 
mountain of salt 
c. Afraid to the villagers 
d. Afraid to across the sea 
e. Afraid to the red ants
40. What is the supporting idea of first paragrah? 
a. The villagers ran out of the 
salt 
b. The villagers could across 
the sea 
c. The weather is good 
d. The giant is no really big 
e. The villagers did not need 
the salt 
41. From the text we know that Ang-ngalo is.... 
a. Miserly giant 
b. Wise giant 
c. Kind giant 
d. Stingy giant 
e. Coward giant 
42. “... so he refused to stretch his leg”. The opposite of the word refused is.... 
a. Prevented 
b. Rejected 
c. Accepted 
d. Push away 
e. Bought 
43. “One day, the villagers ran out of salt.” The underlined word has similar 
meaning to.... 
a. No more left 
b. Go away 
c. Having a little 
d. Did not lose anything 
e. Having a lot 
44. Which one of the following phrase belongs to noun phrase? 
a. Their life 
b. Villagers  
c. Landed on  
d. The small boats 
e. Climbed on 
45. The following statement is in the text,except… 
a. The villagers laugh at the giant 
b. The giant was afraid to the red ants 
c. The giant would like to help the villagers 
d. The villagers could brought the salt through the sea 
e. The giant was really cruel 
 
The following text is for questions number 46-50 
 
The Legend of the Kesodo Ceremony 
Once upon a time on Mount Bromo, East Java, there were a couple living 
there. The new couple wanted to have a child. They had married for a long time 
but they hadn’t got a baby. Every time they prayed to the Gods, asking for a child. 
One day, there was a loud voice in the sky when they were praying. 
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 “You are going to born a baby, and later you will give birth to many 
children. But I have a requirement for you to obey, if you really want to have 
children”, said the voice. 
“Whatever you ask, my Lord”, the couple answered, “We will do it”. 
“You must sacrifice your first son for the gods”. 
The couple agreed to sacrifice their first son in the time that was asked by 
the voice. Then, the wife got pregnant and gave birth to a son. The baby grew up 
into a handsome, tough man. He was named Kesuma. The couple loved Kesuma 
very much. The wife gave birth to eleven more children after Kesuma. And, they 
forget their promise to sacrifice their first son to the god. 
One day, the volcano erupted. Before that, there were series of earthquakes 
followed by thunders in the sky. The sky was very dark, as if it was going to fall 
down. On the next occasion, there was a voice in the sky, reminding the couple 
about their promise. The couple was very afraid, but they just couldn’t sacrifice 
their beloved son, Kesuma. However, because the earthquakes and the thunders 
were becoming more and more horrifying, Kesuma couldn’t let his family and all 
the people in the village die. 
Kesuma knew the situation. Then he said to his parents. “I would sacrifice 
myself in order that our family and all the people in our village will live in peace. 
For the next times, you all have to sacrifice animals and crops to the gods.” Then 
he jumped into the crater of the volcano. Amazingly, the earthquakes and the 
eruption stopped at once. 
 
46. The text tells us about? 
a. A couple in Mount Bromo 
b. Earthquake in Mount Bromo 
c. The legend of Kesomodo ceremony 
d. The legend of Mount Bromo 
e. How people sacrifice Kesuma   
47. Which of the following statement is NOT mentioned in the text? 
a. The earthquakes and 
thunders in the sky 
b. The voice in the sky 
c. Promise to the Gods 
d. Kesuma is not the first child 
e. A couple have no child
48. Which one of the following phrase include prepositional phrase? 
a. In the sky 
b. He jumped 
c. Our family 
d. Eruption 
e. Before that 
49.  “The baby grew up into a handsome, tough man.” What is the opposite of the 
underlined word? 
a. Very firm 
b. Weak  
c. Handsome 
d. Eeasily offended 
e. Hard 
50. What is the supporting idea of last paragraph? 
a. Kesuma did not want to be sacrificed 
b. The parents got mad to Kesuma  
c. The villagers force Kesuma  
d. Kesuma willing to be sacrificed 
e. The earthquakes did not stop  
187 
 
 
LEMBAR SOAL PRE-TEST MEMBACA NARRATIVE TEXT BAHASA 
INGGRIS 
Petunjuk umum: 
1. Tuliskan identitas nama dan kelas pada lembar jawaban yang tersedia. 
2. Bacalah dengan seksama bacaan yang tersedia. 
 
Petunjuk khusus: 
Berilah tanda silang (X) pada huruf A, B, C, D, atua E untuk menjawab 
pertanyaan yang dianggap paling benar pada lembar jawaban yang tersedia. 
 
The following text is for questions number 1-4 
 
A Woman and the Wolves 
 
A long time ago, very few people lived in the New Territories. There were 
only a few villages. If the people wanted to go from one village to another, they 
often had to pass through wild and unsafe forest.  
One day, a farmer’s young wife went to the next village to visit her own 
mother and brother. She brought along her baby son. When it was time for her to 
leave, her brother said “it is getting dark. Let my son, Ah Tim go with you though 
the forest”.   
So Ah Tim led the way and the young woman followed behind, carrying her 
baby. When they were in the forest, suddenly they saw a group of wolves. They 
began to run to avoid the danger, but Ah Tim kicked against a stone and fell 
down. At once the wolves caught him. The young woman cried to the wolves, 
“please eat my own son instead”. Then, she put her baby son on the ground in 
front of the wolves and took her nephew away. 
Everyone understood that this was because the woman was very good and 
kind. She had offered her own son’s life to save her nephew.  
They ran back to the house and called for help. All men in the village fetched 
thick sticks and went back with her into the forest. When they got there, they saw 
something very strange. Instead of eating the woman’s baby the wolves were 
playing with him. 
 
1. The story is about.... 
a. Wild and unsafe forest 
b. A mother who saved Ah Tim  
c. The wolves who killed Ah Tim 
d. A wise mother and the wolves 
e. All men villge killed the 
wolves 
2. “all men in the village fetched thick stick….” The word fetched has a similar 
meaning to.... 
a. Received  
b. Caught 
c. Got  
d. Hit  
e. Take 
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3. From the passage we know that the villages were …. 
a. Located in one huge area  
b. Situated in a large district  
c. Separated by untamed 
jungles 
d. Wild and unsafe 
e. Dark and very dangerous
4. “So Ah Tim led the way and the young woman followed behind, carrying her 
baby”. The underlined word has the opposite meaning to.... 
a. Outside 
b. Inside  
c. A head 
d. Under  
e. Back 
 
The following text is for questions number 5-7 
 
A Beggar 
 
A beggar found a leather purse that someone had dropped in the marketplace. 
Opening it, he discovered that it contained 100 pieces of gold. Then he heard a 
merchant shout, “A reward! A reward to the one who finds my leather purse!” 
Being an honest man, the beggar came forward and handed the purse to the 
merchant says, “Here is your purse. May I have the reward now?” 
“Reward?” scoffed the merchant, greedily counting his gold. “Why the purse 
I dropped had 200 pieces of gold in it. You’ve already stolen more than the 
reward! Go away or I’ll tell the police.”  
“I’m an honest man,” said the beggar defiantly. “Let us take this matter to the 
court.”  
In court, the judge patiently listened to both sides of the story and said, “I 
believe you both. Justice is possible! Merchant, you stated that the purse you lost 
contained 200 pieces of gold. Well, that’s a considerable cost. But, the purse this 
beggar found had only 100 pieces of gold. Therefore, it couldn’t be the one you 
lost.” And, with that, the judge gave the purse and all the gold to the beggar. 
 
5. A beggar is …. 
a. A person asked for money for 
living 
b. A person sold something for a 
living 
c. A man stole the purse 
d. A place sold the purse 
e. A very smart person 
6. “.... who finds my leather purse!” The underlined phrase meant .... 
a. A purse made from cloth 
b. A purse made from leather  
c. A purse made from wool 
d. A purse made from cotton 
e. A purse made from plastic 
7. … he discovered that it contained 100 pieces of gold. The underlined word 
means…. 
a. Fund 
b. Found 
c. Fixed 
d. Took 
e. Put 
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The following text is for questions number 8-12 
 
Once upon a time, a rabbit wanted to cross a river but he could not swim. He 
had an idea. He saw a boss of crocodile swimming in the river. The rabbit asked 
the boss of crocodile, “How many crocodiles are there in the river?” the boss of 
crocodile answered, “We are twenty here.” “Where are they?” the rabbit asked for 
the second time. “What is it for?” the boss of crocodile asked. 
“All of you are good, nice, and gentle and kind, so I want to make a line in 
order. Later I will know how kind you are,” said the rabbit. Then, the boss of 
crocodile called all his friends and asked them to make a line in order from one 
side to the other side of the river. Just then, the rabbit started to count while 
jumping from one crocodile to another, one… two… three… four… until twenty, 
and finally, he thanked all crocodiles because he had crossed the river. 
 
8. The story mainly tells us about… 
a. Twenty crocodiles 
b. A rabbit and the boss of 
crocodile 
c. The boss of the crocodile 
d. The  boss of the crocodile and 
his friends 
e. A rabbit and crocodiles 
9. What is the communicative purpose of the text? 
a. To describe rabbits 
b. To inform readers 
c. To retell what happened to a 
rabbit 
d. To explain about rabbits 
e. To entertain readers 
10. What problem was faced by the rabbit? He actually wanted … 
a. To cross the river 
b. To know where the crocodiles 
are 
c. To swim across the river 
d. To know the number of 
crocodiles 
e. To meet the boss of crocodile
11. What is the supporting idea of the first paragraph?  
a. He asked help to the boss of crocodile 
b. He could swim and cross the river 
c. He walked on the bridge nearby 
d. Twenty crocodiles swim in the river 
e. The crocodile eat the rabbit
12. “Just then, the rabbit started to count …” The underlined word is synonym 
with… 
a. Ended  
b. First  
c. Began  
d. Finished  
e. During  
The following text is for questions number 13-15 
A boy stole a lesson-book from one of his schoolfellows and took it home to 
his mother. She not only abstained from beating him, but encouraged him. He, 
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next time, stole a cloak and brought it to her, and she again commended him. The 
youth, advanced to adulthood, proceeded to steal things of still greater value. 
At last he was caught in the very act, and having his hands bound behind him, 
was led away to the place of public execution. His mother followed in the crowed 
and violently beat her breast in sorrow, whereupon the young man said, “I wish to 
say something to my mother in her ear.” She came close to him, and he quickly 
seized her ear with his teeth and bit it off. The mother upbraided him as an 
unnatural child, where on he replied, “Ah! If you had beaten me when I first stole 
and brought to you that lesson-book, I should not have come to this, nor have 
been thus led to a disgraceful death.” 
 
13. What did the mother do to his son when he stole in the first time? 
a. She bit him 
b. She bit his ears 
c. She bound his arms 
d. She advised him 
e. She encouraged him 
14. ….but encouraged him. The underlined word in the first paragraph above has 
synonym with.... 
a. Avoid  
b. Supported  
c. Advice  
d. Commanded  
e. Order
15. “Ah! If you had beaten me.... I should not have come to this, nor have been 
thus led to a disgraceful death.” That sentence (paragraph 2 line 6) shows the 
expression of.... 
a. Sadness 
b. Happiness 
c. Proud 
d. Regret 
e. Forgiveness  
 
The following text is for questions number 16-19 
 
The Legend of Aji Saka: Java, Indonesia 
 
In the Kingdom of Medang Kamulan, in Java, came a young man, by the 
name of Aji Saka to fight Dewata Cengkar, the cruel King of The Country who 
had a habit to eat human flesh of his own people. Aji Saka himself he came from 
Bumi Majeti. 
One day he told his two servants, by the name of Dara and Sembodo, that he 
was going to Java. He told them that while he was away, both of them have to 
guards his Heirloom/ Pusoko. No one except Aji Saka himself allowed to take the 
Pusoko. In the big battle, Aji Saka could successfully push Dewata Cengkar to 
fall  to the South Sea. Dewata Cengkar did not die, he became a Bajul Putih 
(White Crocodile). Aji Saka became a ruler of Medangkamulan. 
Meanwhile a woman of the village of Dadapan, found an egg. She put the egg 
in her Lumbung (Rice Barn). After a certain period the egg vanished, instead a 
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snake found in the rice barn. The villagers would like to kill the snake, but the 
snake said: “I’m the son of Aji Saka, bring me to him”. 
Aji Saka told the snake, that he would be recognized as his son, if he could 
kill the Bajul Putih in the South Sea. After a long stormy battle which both sides 
demonstrating physical strength and showing skillfull ability of fighting, the snake 
could kill Bajul Putih. 
As had been promised the snake was recognized as Aji Saka’s son and he was 
given a name Jaka Linglung (a stupid boy). 
In the palace Jaka Linglung greedily ate domestic pets of the palace. He was 
punished by the King, expelling him to live in the Jungle of Pesanga. He was 
tightly roped until he could not move his head. He was instructed only to eat 
things which fall to his mouth. 
One day, a group of 9 (nine) village boys were playing around in that Jungle. 
Suddenly it was raining heavily. They had to find a shelter, luckily there was a 
cave. Only 8 (eight) boys went inside the cave, the other one who was suffering 
from very bad skin disease, sting and dirty, he had to stay out of the cave. All of a 
sudden, the cave was falling apart. The 8 (eight) boys vanished, only the one who 
stayed outside was safe. The cave in fact was the mouth of Jaka Linglung. 
 
16. What is the story tells about....  
a. The legend of Aji Saka 
b. The cruel king, named Dewata 
Cengkar 
c. The missing of 8 boys 
d. The legend of Dadapan village 
e. The legend of Jaka Linglung
c. Bajul Putih d. Jaka linglung  
17. Where did Aji Saka come from? 
a. Medang Kamulan 
b. South Sea 
c. Jungle of Pesanga 
d. Bumi Majeti 
e. Dadapan Village 
18. According to the passage above we can infer that.... 
a. Dewata Cengkar is wise king 
b. Jaka Linglung was stupid boy 
c. Aji Saka is a good and wise 
king 
d. Women of Dadapan village 
found an egg 
e. The Bajul Putih won the fight 
19. Which of the following statement is NOT mentioned in the text? 
a. Dewata Cengkar eats human flesh of his own people 
b. Jaka linglung greedily ate human flesh of the village 
c. A woman puts the egg in the rice born 
d. Jaka linglung could kill Bajul Putih 
e. Aji Saka pushed Dewata Cengkor to fall to the Sout sea 
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The following text is for questions number 20-22 
 
Birbal the Wise 
 
One day, a rich merchant came to Birbal. He said to Birbal, “I have seven 
servants in my house. One of them has stolen my bag of precious pearls. Please 
find out the thief.” 
So Birbal went to the rich man’s house. He called all the seven servants in a 
room. He gave a stick to each one of them. Then he said, “These are magic sticks. 
Just now all this stick are equal in length. Keep them with you and return 
tomorrow. If there is a thief in the house, his stick will grow an inch longer by 
tomorrow.” 
The servant who had stolen the bag of pearls was scared. He thought, “If I 
cut a piece of one inch from my stick, I won’t be caught.” So he cut the stick and 
made it shorter by one inch.  
The next day Birbal collected the sticks from the servants. He found that 
one servant’s stick was short by an inch. Birbal pointed his finger at him and said, 
“Here is the thief.” The servant conffesed to his crime. He returned the bag of 
pearls. He was sent to jail. 
 
20. What is the supporting idea of second paragraph? 
a. Birbal called all the servants 
b. Birbal didn’t come to the man’ 
house 
c. Birbal gave a wood 
d. A man was not rich 
e. The sticks is not equal 
21. What is the setting for this story?
a. Birbal’s house 
b. In the town  
c. In the jail 
d. Rich mercant’s house 
e. Man’s house 
22. From the text we know that the Birbal is.... 
a. Cruel  
b. Arogant 
c. Smart   
d. Wise 
e. Fair   
 
The following text is for questions number 23-26 
 
Once upon a time there were four little rabbits. Their names were Flopsy, 
Mopsy, Cotton-tail and Peter. One morning they were allowed to play outside. 
Their mother reminded them not to go to Mr. McGregor’s garden because their 
father had an accident there. 
Flopsy, Mopsy, and Cotton-tail were good little rabbits. They went down the 
lane to pick blackberries. But Peter was naughty. He ran straight away to Mr. 
McGregor’s garden. He ate some lettuces, French beans, and radishes. Suddenly, 
he met Mr. McGregor. Peter was very frightened and rushed away as fast as he 
could. He lost a pair of shoes and a jacket while he was running. Peter never 
stopped running or looked behind him till he got home. During the evening, he 
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was sick because he was so tired. He had to drink some medicine while three of 
his brother had bread, mild and blackberries for supper. 
 
23. What did Peter lose while he was running? 
a. One of his shoes 
b. A book 
c. Vegetable 
d. Medicine 
e. A pair of shoes 
24. The supporting idea of second paragrapgh is.... 
a. Flopsy came to the Mr. McGregor’s garden 
b. Peter was not naughty  
c. Peter ate some lettuces, French beans, and radishes 
d. Mopsy was sick 
e. Flopsy, Mops, and Cotton-tail drink medicine 
25. Which one of the following is NOT stated in the text? 
a. There were four little rabbits  
b. The mother allowed them to 
play outside 
c. Peter enter the Mr. McGregor’s 
garden 
d. Peter was sick because he was 
tired 
e. Flopsy and Mopsy were 
naughty
26. “... he was sick because he was so tired.” The opposite of the underlined word 
is.... 
a. Ill 
b. Unhealthy 
c. Healthy 
d. Pale  
e. Painful  
 
The following text is for questions number 27-30 
 
Sand and Stone 
A story tells that two friends were walking trough the desert. During point of 
the journey they had an argument, and one friend slapped the others one in the 
face. The one who got slapped was hurt, but without saying anything, wrote in the 
sand: “TODAY MY BEST FRIEND SLAPPED ME IN THE FACE.” 
They kept on walking until they found, where they decided to take a bath. 
The one who had been slapped, got stuck in the mire and started drowning, but the 
friend saved him. After the friend recovered from the near drowning, he……….. 
(27) on a stone. “TODAY MY BEST FRIEND SAVED MY LIVE.” 
 The friend who had slapped and saved his best friend asked him, “After I 
hurt you, you wrote in the sand and now, you write on the stone, why?” The other 
friend replied, “When someone hurts us, we should write it down in sand where 
winds of ………. (28) can erase it away. But, when someone does something 
good for us, we must engrave it on stone where no wind can ever erase it.” 
LEARN TO WRITE YOUR HURTS IN THE SAND, AND TO CARVE YOUT 
BENEFITS IN STONE 
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27. The correct word is …. 
a. Write 
b. Writes 
c. Wrote 
d. Has written 
e. Had written
28. The correct word is …. 
a. Happily  
b. Sad 
c. Forgiveness 
d. Hopeful 
e. Speechless 
29. Which one of the following is NOT mentioned in the text? 
a. Two friends were walking through the desert 
b. Two friends had argument during the journey 
c. One friend slapped the others one in the face 
d. The two friends were hate each other 
e. One of them wrote a goodness of other friend on the stone  
30. “....we must engrave it on stone....” The underlined word has similar meaning 
to.... 
a. Carve  
b. Erase  
c. Safe  
d. Have 
e. Throw   
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LEMBAR SOAL POST-TEST MEMBACA NARRATIVE TEXT BAHASA 
INGGRIS 
Petunjuk umum: 
1. Tuliskan identitas nama dan kelas pada lembar jawaban yang tersedia. 
2. Bacalah dengan seksama bacaan yang tersedia. 
 
Petunjuk khusus: 
Berilah tanda silang (X) pada huruf A, B, C, D, atau E untuk menjawab 
pertanyaan yang dianggap paling benar pada lembar jawaban yang tersedia. 
 
 
The following text is for questions number 1-4 
 
One day a wolf found a sheepskin. He covered himself with the sheepskin 
and got into a flock of sheep grazing in a field. He thought, “The shepherd will 
shut the sheep in the pen after sunset. At night I will run away with a fat sheep 
and eat it.” 
All went well till the shepherd shut the sheep in the pen and left. The wolf 
waited patiently for the night to advance and grow darker. But then an unexpected 
thing happened. One of the servant of the shepherd entered the pen. His master 
had sent him to bring a fat sheep for supper. As luck would have it, the servant 
picked up the wolf dressed in the sheepskin. That night the shepherd and his 
guests had the wolf for supper.  
 
1. What is the wolf’s purpose by using a sheepskin? 
a. He wants to eat the sheep 
b. He would like to grazing  
c. He looking for fun 
d. He wants to live with the 
sheep 
e. a,b,c, and d are correct 
2. His master had sent him to bring a fat sheep for supper. The underlined word 
has similar meaning to....  
a. Breakfast 
b. Lunch 
c. Brunch 
d. Dessert  
e. Dinner 
3. What is the purpose of the text? 
a. To give information about the wolf 
b. To describe about sheep grazing 
c. To retell the wolf in sheep’s clothing 
d. To entertaint the readers 
e. Warning the sheeps 
4. What is the supporting idea of second paragraph? 
a. The wolf run away before 
night 
b. The shepherd didn’t pick the 
wolf 
c. The sheeps are affraid  
d. The shepherd has not guests 
e. The shepherd pick the wolf 
dressed in sheepskin 
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The following text is for questions number 5-8 
 
One night, three thieves stole a lot of money from a rich man’s house. They 
put the money in a bag and went to the forest. They felt very hungry. So, one of 
them went to a nearby village to buy food. The other two remained in the forest to 
take care of the bag of the money. 
The thief that went for food had an evil idea. He ate his food at a hotel. Then 
he bought food for his two mates in the forest. He mixed a strong poison with the 
food. He thought, “Those two will eat this poisoned food and die. Then I will get 
all the money for myself.” 
Meanwhile, the two wicked men in the forest decided to kill their mate on 
return. They thought that they would divide the money between the two of them. 
All the three wicked men carried out their cruel plans. The thief who wanted all 
the money for himself came to the forest with the poisoned food. The two men in 
the forest hit him and killed him. Then they ate the poisoned food and died.  
Thus, these evil people met with an evil end. 
 
5. What is the main idea of the first paragrah? 
a. The thieves did not need 
some food to eat  
b. The thieves run to the town 
c. The thieves stole money 
d. They went to a hotel 
e. They were take care of each 
other 
6. “The other two remained in the forest...” the underlined word has similar 
meaning to.... 
a. Go away 
b. Stayed 
c. Escaped 
d. Run away 
e. Coming  
7. Why did the two thieves in the forest decided to kill their mate on return? 
a. They are two cruel men 
b. They would revenge to their mate 
c. They are commended by rich man 
d. They would divide the money only for both of them 
e. They would not divide the money 
8. “Those two will eat this poisoned food and die. Then I will get all the money 
for myself.” From the sentence we know that a thief was.... 
a. Wise 
b. Fair 
c. Donor 
d. Greedy 
e. Stingy  
 
 
The following text is for questions number 9-12 
 
A farmer had five sons. They were strong and hardworking. But they always 
quarreled with one another. Sometime, they even fought. The farmer wanted his 
sons to stop quarreling and fighting. He wanted them to live in peace. Plain words 
of advice or scolding did not give much effect on these young people. 
The farmer always thought what to do to keep his sons united. One day he 
found an answer to the problem. So he called all his son together. He showed 
them a bundle of stick and said, “I want any of you to break these sticks without 
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separating them from the bundle.” Each of the five sons tried one by one. They 
used their full strength and skill. But none of them could break the sticks. Then 
the old man separated the sticks and gave each of them just a single stick to break. 
They broke the sticks easily. 
The farmer said, “A single stick by itself is weak. It is strong as long as it is 
tied up in a bundle. Likewise, you will be strong if you are united. You will be 
weak if you are divided.” 
 
9. The text tells about? 
a. The farmer and his stick 
b. The magic of a bundle of 
stick 
c. The farmer and his sons 
d. The five sons 
e. The quarreled sons 
10. Likewise, you will be strong if you are united. The opposite of the underlined 
word is.... 
a. Together 
b. A group of people 
c. Both of us 
d. Divided 
e. Assemble  
11. The supporting idea of the first paragraph is.... 
a. The sons were so weak 
b. The sons never fought each 
other 
c. The farmer ignored his sons 
d. The farmer never gave 
advise to his sons 
e. The farmer wanted his sons 
live in peace 
12. What is the moral value of the text? 
a. Stand alone will make us 
stronger and win 
b. United will make us strong 
c. Don’t fought 
d. Respect to your father 
e. Should listen to your parents 
 
The following text is for questions number 13-16 
 
The Legend of Beowulf 
 
Once upon a time, there was a horrible monster called Grendel. He was half-
man and half-monster. He lived in Denmark. One day, he went to the King's 
castle. The king and his men tried to kill the monster but their swords were 
useless. A knight called Beowulf heard about the problem and went to Denmark 
to help the king.  
That night, Beowulf and his men took off their armor and put away their 
swords and went to sleep. The monster came into the castle and killed a knight. 
Beowulf woke up and fought the monster, he pulled off an arm! Grendel went 
back to his home in a lake and died.  
Grendel’s mother was very angry and the next night she went to the castle 
and killed a knight. In the morning, Beowulf went to the lake. He killed Grendel’s 
mother with a special sword. When he came back, the king was very happy and he 
gave Beowulf presents and money.  
Beowulf went back to his country and became a king. He was king for fifty 
years. But one day, a dragon came to his country, and it attacked people. It lived 
in a cave with treasure. The dragon was very big and breathed fire. The knights 
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were afraid and they did not want to fight the dragon. King Beowulf was an old 
man but he put on his armor again and killed to the dragon. 
 
13. Who is grendel? 
a. A knight 
b. A king 
c. A monster at all 
d. A half-monster and half-
man 
e. a and c is correct 
14. The monster came into the castle and killed a knight. The word “a knight” in 
the sentence refers to.... 
a. Grendel 
b. The king 
c. Beowulf 
d. Grendel’s mother 
e. Beowulf and his army 
15. Which of the following statement is NOT mentioned in the text? 
a. Grendel lived in Denmark 
b. Beowulf could kill the dragon 
c. Grendel’s mother ver angry 
d. Beowulf is a knight 
e. Beowulf come from Denmark  
16. “...was a horrible monster called Grendel. The underlined word have similar 
meaning with.... 
a. Scared 
b. Cute 
c. Funny 
d. Cubby 
e. Big  
 
The following text is for questions number 17-21 
 
Once a mischievous boy ......... (16) in a village that stood in the feet of a 
hill. One day he thought of having fun at the cost of his fellow-villagers. 
Standing on a high rock, he shuoted at the top of his voice “Lion! Lion! 
Come, save me”. 
The villagers heard the shout and ran to help him. But when they ........ (17) 
there, they could see no lion and the boy was perfectly all right. The boy laughed 
at the villagers saying “No Lion; I did only for fun”. 
The villagers got highly annoyed and came back with an air of anger. 
Few days later the boy ......... (18) the whole act. Again the villagers went to 
his rescue, but were duped again. Now they decided not to be fooled by him 
anymore. 
Unfortunately, one day, the lion really came there. Now the boy shouted, 
“Lion! Lion! as loud as he could”. But nobody came to help him out. 
The Lion attacked the boy. The boy struggled hard to save himself but 
within few minutes, the beast killed him. 
So, once a liar, always a liar. 
 
17. The correct word is.... 
a. Lived  
b. Come 
c. Living 
d. Stayed 
e. Stay  
18. The correct word is.... 
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a. Arrives 
b. Reach 
c. Reaching 
d. Reached  
e. Arrive  
19. The correct word is.... 
a. Repeat 
b. Repeated 
c. Repeats 
d. Repeating 
e. Repeatedly  
20. Which one of the following sentence is NOT stated in the text? 
a. There was no lion in the 
first boy’s shouted 
b. The boy scream just for fun  
c. The boy unsafe and killed 
by lion  
d. The villagers believe to the 
boy for the third  
e. The villagers came to save 
the boy in the first and 
second
21. The boy laughed at the villagers saying “No Lion; I did only for fun”. The 
expression in the sentence shows that the boy were.... 
a. Happy 
b. Sad 
c. Confused 
d. Angry 
e. Admire   
 
 
The following text is for questions number 22-26 
 
 Long ago, there were two brothers called Akomi and Ombah. They were 
ambitious and winning. Akomi, the elder brother, said, “If we become the King’s 
employes, we can make laws to collect more money from the people. We will 
become very rich.” 
They went to see King Aruya. Akomi said, “Your Majesty, let us be your 
ministers. We will make good laws. All your subjects will be happy. I am wise 
and clever. I know everything.” King Aruya said angrily, “That is not true! No 
body knows everything. For example, do you know how many stars there are in 
the sky? Guards! Throw this liar into the river of crocodiles!” 
Ombah’s hands trembled. Then he thought to himself, “King Aruya will 
also punish me if I say the wrong thing. My brother said he knew everything and 
his answer was wrong. So if I say the opposite, my answer will be right”. Ombah 
then said to King Aruya, “Your majesty, I know nothing”. King Aruya said, “That 
is also a lie. Nobody knows nothing, truly! Everybody knows at least something. 
For example, you know your father's name, don't you? Guards! Throw him into 
the river of crocodiles, too!” 
 
22. The text mainly tells about? 
a. The king Ayura 
b. The ministers 
c. The ambitious man 
d. The two brothers 
e. The crocodiles 
23. The two brother’s ambition was to....  
a. Become ministers 
b. Become rich 
c. Help the King make good 
laws 
d. Make the King's subjects 
happy 
e. Become a King’s employes 
24. Ombah’s hands trembled because he.... 
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a. Knew nothing 
b. Was thinking hard 
c. Had the right answer 
d. Was afraid 
e. Was dissappointed to his 
brother 
 
25. From the story, we can see that King Aruya.... 
a. Disliked people who told 
lies 
b. Kept many crocodiles 
c. Could make good laws 
d. Did not need any ministers 
e. Proud of the two brother 
26. “...we can make laws to collect more money from the people”. The 
underlined word has opposite meaning to.... 
a. Throw 
b. Bring 
c. Gather  
d. Carry 
e. Gain  
 
The following text is for questions number 27-30 
 
Long time ago, the sea was not salty. People got their salt from the 
mountain of salt across the sea. One day, the villagers ran out of salt. They could 
not set out of the sea because the waves were high and the wind was strong. 
Needing salt very badly, the villagers remembered Ang-ngalo. Ang-ngalo was a 
huge giant who lived in a mountain close to the village. When Ang-ngalo was 
fishing, the water was only up to his knees. When he walked around the 
mountains, the highest mountain stood no higher than his angkles. 
One day, the villagers went to see the giant. They begged him, “Ang-ngalo, 
we are running out the salt. The mountain of salt is across the sea, but we could 
not use our small boats because of the strong winds. Please allow us to use your 
legs as bridge to cross the sea.” Ang-ngalo was a kind giant. He was willing to 
help them, so he went the other side of the sea and sat by its shore. He extended 
his legs which reached the island where the people waited. The villagers with their 
empty sacks and pails climbed on his legs and walked toward the mountain of 
salt. 
Unknown to Ang-ngalo, his heel landed on a hill of red ants. Ang-ngalo was 
afraid of ants. He trembled with fear at the sight of the ants. He closes his eyes 
and waited until the last villager reached the other side of the shore. Then he 
quickly bent his knee and washed the red ants with seawater. Ang-ngalo was 
relieved. 
Soon the villagers came back with their sacks and pails full of salt. “Put 
back your leg down, Ang-ngalo. We are ready to go home,” said a villager. But 
Ang-ngalo was overcome with his fear of the bites of ants, so he refused to stretch 
his leg. “Please, Ang-ngalo. We need salt to dry fish and meat. Without salt, all 
our food will get spoiled,” pleased the women. Ang-ngalo pitied the villagers, so 
he stretched his leg again and said, “Hurry! The red ants might crawl on my leg 
again.” The villagers laughed and talked as they walked slowly on the giant’s leg. 
“Hurry! Hurry! Shouted Ang-ngalo. “Such a big man who’s afraid of ants,” 
laughed the men. “Hurry! Hurry! The ants are biting me now!” But the villagers 
didn’t listen to him. They still walked slowly. 
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Ang-ngalo’s leg was full of ants now. They started biting him and his leg 
was burning with itchiness. At last, the giant could not help lifting his leg. He 
dipped his itchy leg in the water to get rid of the biting ants. 
The villagers were caught off guard. They fell into the sea with their bags 
and pails of salt. Ang-ngalo then saved their life. But the villagers dropped all 
dissolved salt in the water. That is why to this day the sea is salty. 
27. What is the supporting idea of first paragrah? 
a. The villagers ran out of the 
salt 
b. The villagers could across 
the sea 
c. The weather is good 
d. The giant is no really big 
e. The villagers did not need 
the salt 
28. From the text we know that Ang-ngalo is.... 
a. Miserly giant 
b. Wise giant 
c. Kind giant 
d. Stingy giant 
e. Coward giant 
29. “... so he refused to stretch his leg”. The opposite of the word refused is.... 
a. Prevented 
b. Rejected 
c. Accepted 
d. Push away 
e. Bought  
30. The following statement is in the text, except.... 
a. The villagers laugh at the giant 
b. The giant was afraid to the red ants 
c. The giant would like to help the villagers 
d. The villagers could brought the salt through the sea 
e. The giant was really cruel 
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Appendix 05 
THE ANSWER KEYS 
 
 
The Answer Key of Tryout of Pre-test items 
No Answer No Answer No Answer No Answer No Answer 
1 D 11 D 21 C 31 B 41 C 
2 C 12 B 22 B 32 A 42 E 
3 D 13 E 23 D 33 D 43 A 
4 E 14 E 24 B 34 C 44 C 
5 C 15 A 25 A 35 B 45 C 
6 C 16 A 26 D 36 A  46 B 
7 A 17 C 27 C 37 E 47 C 
8 A 18 A 28 D 38 C 48 D 
9 C 19 E 29 E 39 E 49 C 
10 B 20 C 30 D 40 E 50 A 
 
 
The Answer Key of Tryout of Post-test Items 
No Answer No Answer No Answer No Answer No Answer 
1 C 11 D 21 E 31 D 41 C 
2 A 12 C 22 A 32 B 42 C 
3 E 13 D 23 C 33 A 43 A 
4 D 14 D 24 D 34 D 44 D 
5 B 15 E 25 B 35 A 45 E 
6 E 16 B 26 E 36 C 46 C 
7 C 17 D 27 A 37 D 47 D 
8 B 18 C 28 D 38 D 48 A 
9 C 19 B 29 C 39 E 49 B 
10 D 20 A 30 A 40 A 50 D 
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The Answer Key of Pre-test 
No Answer No Answer 
1 D 16 A 
2 E 17 D 
3 C 18 C 
4 C 19 B 
5 A 20 A 
6 B 21 D 
7 B 22 C 
8 E 23 E 
9 E 24 C 
10 A 25 E 
11 A 26 C 
12 C 27 C 
13 E 28 C 
14 B 29 D 
15 D 30 A 
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The Answer Key of Post-test 
 
No Answer No Answer 
1 A 16 A 
2 E 17 A 
3 D 18 D 
4 E 19 B 
5 C 20 D 
6 B 21 A 
7 D 22 D 
8 D 23 B 
9 C 24 D 
10 D 25 A 
11 E 26 A 
12 B 27 A 
13 D 28 C 
14 C 29 C 
15 E 30 E 
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Appendix 06 
LIST OF STUDENTS 
 
LIST OF STUDENTS IN EXPERIMENTAL CLASS 
 
No Name Class 
1 Affandi Ilham Fadillah X IPA 3 
2 Alia Rifqoh Khoyyiroh X IPA 3 
3 Alma Delta Lukitasari X IPA 3 
4 Amelia Tri Widyastuti X IPA 3 
5 Arif Sarbudin X IPA 3 
6 Dinda Muliawati X IPA 3 
7 Dwi Ayu Fouziah Ashmi X IPA 3 
8 Fil Mayasari X IPA 3 
9 Hafiz Ilham Fadhillah X IPA 3 
10 Ika Sasita Wulandari X IPA 3 
11 Iram Restu Achmadi X IPA 3 
12 Istiqomah Azam Sahidah X IPA 3 
13 Itsnaini Qiwam Robbayani X IPA 3 
14 Khairunnisa Febrianti Arbain X IPA 3 
15 Lailly Rachmatiara Sukma X IPA 3 
16 Meli Intan Septiani X IPA 3 
17 Nabilah Intan Wiyaningtyas X IPA 3 
18 Qoiru Nisa C.M. X IPA 3 
19 Rhima Prahastya Wardhani X IPA 3 
20 Riska Amellia Putri X IPA 3 
21 Setiawan Pambudi X IPA 3 
22 Shondari  X IPA 3 
23 Siti Masithoh Munawwaroh X IPA 3 
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24 Toni Andreas Rahmadani X IPA 3 
25 Tutut Mitra Yuliana X IPA 3 
26 Yekti Eka Pertiwi X IPA 3 
 
 
 
 
LIST OF STUDENTS IN CONTROL CLASS 
 
No Name Class  
1 Abbiyu Irfan  Fauzi X IPA 2 
2 Afifah Nurul Khotimah X IPA 2 
3 Ahmad Miftahul Fauzan X IPA 2 
4 Amanda Sheila Rinjani X IPA 2 
5 Arula Febra Sersadewi X IPA 2 
6 Arsita Khusnia Anggraini X IPA 2 
7 Aviffah Nurul 'Aini X IPA 2 
8 Ayu Adiningsih X IPA 2 
9 Berliana Nurul Ihza X IPA 2 
10 Elsa Anis Sintya X IPA 2 
11 Ervany Tri Rahayu X IPA 2 
12 Galeh Bambang Tetukho X IPA 2 
13 Hesti Awandani Pangestu X IPA 2 
14 Inez Aprilia Riandha Putri X IPA 2 
15 Isnani Nur Istiqomah X IPA 2 
16 Kristianto X IPA 2 
17 Kristina Deva Octarina X IPA 2 
18 Muhammad Gema Akbar X IPA 2 
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19 Muhammad Isadoh Robbin. A X IPA 2 
20 Nadylla Aisyah Saputri X IPA 2 
21 Rahayu Budiasih X IPA 2 
22 Rahmat Risky Saputra X IPA 2 
23 Rita Kusumasari X IPA 2 
24 Rosita Ayuningtyas X IPA 2 
25 Salmaa Ayatul Sajidah X IPA 2 
26 Satriany Bagas Teguh. S X IPA 2 
 
 
 
 
LIST OF STUDENTS IN TRY OUT CLASS 
 
No Name Class 
1 Ansyari Rian Pratama X IPA 1 
2 Artesya Afri Wulandari X IPA 1 
3 Audrey Wiyan Hanafie X IPA 1 
4 Aulya Arum Kusumawati X IPA 1 
5 Habib Muhammad Sholehudin X IPA 1 
6 Halimah Nur'afifah Al Hasan X IPA 1 
7 Inasya Safira Ramadiani P.A. X IPA 1 
8 Isma Oktaviyani X IPA 1 
9 Larasati Sekar Prabandari X IPA 1 
10 Latifah Nur Hidayati X IPA 1 
11 Luthfia Putri Chairrunisa X IPA 1 
12 Maulana Yusuf Ahmadi X IPA 1 
13 Muthia Annisa Rama Dhanti X IPA 1 
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14 Nurul Aini Lessy X IPA 1 
15 Pratama Cahya Febrianova X IPA 1 
16 Revi Komala Siwi X IPA 1 
17 Rezika Iga Adinda X IPA 1 
18 Risma Mareta Maharani X IPA 1 
19 Risma Widiawati X IPA 1 
20 Salsabilla Diva Qotrunnada X IPA 1 
21 Siti Rohayah X IPA 1 
22 Soleh Nur Muhammad X IPA 1 
23 Utari Dyah Ayu Astami X IPA 1 
24 Vania Cetta Damayanti X IPA 1 
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Appendix 07 
SCORE OF THE STUDENTS 
 
SCORE OF THE STUDENTS IN EXPERIMENTAL CLASS 
No Name 
Score 
Pre-test Post-test 
1 A I F 63 83 
2 A R K 47 50 
3 A D L 80 87 
4 A T W 60 63 
5 A S 63 80 
6 D M  60 70 
7 D A F A 50 67 
8 F M  43 57 
9 H I F 57 63 
10 I S W 33 50 
11 I R A 63 80 
12 I A S 80 90 
13 I Q R 70 80 
14 K F A 30 57 
15 L R S 53 80 
16 M I S 47 77 
17 N I W 43 63 
18 Q N C M 63 77 
19 R P W 60 73 
20 R A P 40 60 
21 S P 70 80 
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22 S D R 43 70 
23 S M M 83 87 
24 T A R 57 70 
25 T M Y 77 80 
26 Y E P 43 67 
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SCORE OF THE STUDENTS IN CONTROL CLASS 
No Name 
Score 
Pre-test Post-test 
1 A I F 63 80 
2 A N K 50 70 
3 A M F 67 60 
4 A S R 47 57 
5 A F S 43 57 
6 A K A 80 87 
7 A N A 50 60 
8 A A 63 63 
9 B N I 60 67 
10 E A S 60 80 
11 E T R 63 70 
12 G B T 37 50 
13 H A P 50 43 
14 I A R P 57 63 
15 I N I 73 70 
16 K R 67 57 
17 K D O 77 70 
18 M G A 57 67 
19 M I R A 47 50 
20 N A S 57 67 
21 R B 43 50 
22 R R S 57 43 
23 R K 70 67 
24 R A 37 47 
25 S A S 73 67 
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26 S B T S 47 57 
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Appendix 08 
VALIDITY OF TRY OUT TEST 
 
1. Validity of try out pre-test 
The calculation bellow is an example of getting the validity for item of try 
out pre-test number 1. 
 
Responden X (1) Y (total) XY X2 Y2 
1 1 37 37 1 1369 
2 0 22 0 0 484 
3 1 40 40 1 1600 
4 0 43 0 0 1849 
5 0 18 0 0 324 
6 0 23 0 0 529 
7 1 25 25 1 625 
8 1 40 40 1 1600 
9 1 42 42 1 1764 
10 0 28 0 0 784 
11 0 24 0 0 576 
12 1 42 42 1 1764 
13 1 35 35 1 1225 
14 1 39 39 1 1521 
15 1 41 41 1 1681 
16 1 32 32 1 1024 
17 1 40 40 1 1600 
18 1 42 42 1 1764 
19 0 41 0 0 1681 
20 1 25 25 1 625 
21 1 26 26 1 676 
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22 1 36 36 1 1296 
23 1 35 35 1 1225 
24 0 30 0 0 900 
∑ 16 801 572 16 28087 
∑(X)2 256 641601    
 
 
 
 
 
The procedure to get the validity test is using this formula: 
 =  Ʃ	−ƩƩ	Ʃ2−Ʃ2Ʃ	2−Ʃ	2  
 = 24.572 − 16. 80124.16 − 256 . 24.28087 − 641601  
 = 13728−12816√ 128.32487   
 = 912√ 4158336  
 = 9122039,199 
      = 0,44723 
Based on calculation above, it can be seen that rcount (0,44723) is higher 
than rtable for N = 24 with level of significance 5% = 0,404. It means that the 
item number 1 is valid. For the other item, it is determined with the same way 
as above. 
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2. The Result of Validity 
The results of the validity try out test can be seen in the following table: 
TRYOUT PRE TEST 
Question 
Item 
rcount rtable result 
Question 
Item 
rcount rtable result 
1 0,4472 0,404 Valid 26 0,4245 0,404 Valid 
2 -0,2609 0,404 Invalid 27 0,6049 0,404 Valid 
3 0,5935 0,404 Valid 28 0,5081 0,404 Valid 
4 0,4237 0,404 Valid 29 0,0988 0,404 Invalid 
5 0,5486 0,404 Valid 30 0,4094 0,404 Valid 
6 -0,4426 0,404 Invalid 31 0,5038 0,404 Valid 
7 0,6912 0,404 Valid 32 -0,1563 0,404 Invalid 
8 0,5029 0,404 Valid 33 0,5813 0,404 Valid 
9 0,5296 0,404 Valid 34 0,3295 0,404 Invalid 
10 0,7522 0,404 Valid 35 0,5658 0,404 Valid 
11 -0,6002 0,404 Invalid 36 -0,0186 0,404 Invalid 
12 0,4392 0,404 Valid 37 0,5061 0,404 Valid 
13 0,3363 0,404 Invalid 38 0,3348 0,404 Invalid 
14 0,772 0,404 Valid 39 0,4398 0,404 Valid 
15 -0,3647 0,404 Invalid 40 0,5174 0,404 Valid 
16 0,4593 0,404 Valid 41 0,3273 0,404 Invalid 
17 -0,202 0,404 Invalid 42 0,1189 0,404 Invalid 
18 0,772 0,404 Valid 43 0,4355 0,404 Valid 
19 0,5038 0,404 Valid 44 0,5174 0,404 Valid 
20 0,1054 0,404 Invalid 45 0,245 0,404 Invalid 
21 0,6912 0,404 Valid 46 0,0931 0,404 Invalid 
22 0,4718 0,404 Valid 47 0,4355 0,404 Valid 
23 0,5447 0,404 Valid 48 0,5447 0,404 Valid 
24 -0,2001 0,404 Invalid 49 -0,2988 0,404 Invalid 
25 0,6912 0,404 Valid 50 0,4742 0,404 Valid 
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3. Validity of try out post-test 
The calculation bellow is an example of getting the validity for item of try 
out post-test number 1. 
Responden  X (1) Y (total) XY X2 Y2 
1 1 26 26 1 676 
2 1 39 39 1 1521 
3 1 36 36 1 1296 
4 1 36 36 1 1296 
5 0 19 0 0 361 
6 0 24 0 0 576 
7 0 27 0 0 729 
8 1 29 29 1 841 
9 1 46 46 1 2116 
10 1 25 25 1 625 
11 1 18 18 1 324 
12 0 35 0 0 1225 
13 0 36 0 0 1296 
14 1 32 32 1 1024 
15 0 21 0 0 441 
16 0 17 0 0 289 
17 1 23 23 1 529 
18 1 43 43 1 1849 
19 1 40 40 1 1600 
20 1 36 36 1 1296 
21 0 22 0 0 484 
22 1 33 33 1 1089 
23 1 30 30 1 900 
24 0 26 0 0 676 
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∑ 15 719 492 15 23059 
∑(X)2 225 516961    
 
 
 
The procedure to get the validity test is using this formula: 
 =  Ʃ	−ƩƩ	Ʃ2−Ʃ2Ʃ	2−Ʃ	2  
 = 24.492 − 15. 71924.15 − 225 . 24.23059 − 516961  
 = 11808−10785√ 135 .36455   
 = 1023√ 4921425  
 = 10232218,428 
      = 0,46113 
Based on calculation above, it can be seen that rcount (0,46113) is higher 
than rtable for N = 24 with level of significance 5% = 0,404. It means that the 
item number 1 is valid. For the other item, it is determined with the same way 
as above. 
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4. The Result of Validity 
The results of the validity try out test can be seen in the following table: 
TRYOUT POST TEST 
Question 
Item 
rcount rtable result 
Question 
Item 
rcount rtable result 
1 0,4611 0,404 Valid 26 -0,1739 0,404 Invalid 
2 0,474 0,404 Valid 27 0,4989 0,404 Valid 
3 0,5407 0,404 Valid 28 -0,0786 0,404 Invalid 
4 0,1392 0,404 Invalid 29 -0,1204 0,404 Invalid 
5 0,6148 0,404 Valid 30 0,4099 0,404 Valid 
6 0,4367 0,404 Valid 31 0,5619 0,404 Valid 
7 0,4518 0,404 Valid 32 0,5161 0,404 Valid 
8 0,5906 0,404 Valid 33 0,5125 0,404 Valid 
9 0,5352 0,404 Valid 34 0,4242 0,404 Valid 
10 0,4229 0,404 Valid 35 -0,0473 0,404 Invalid 
11 -0,2237 0,404 Invalid 36 0,5693 0,404 Valid 
12 0,6419 0,404 Valid 37 0,4518 0,404 Valid 
13 0,407 0,404 Valid 38 0,5628 0,404 Valid 
14 -0,0197 0,404 Invalid 39 0,1974 0,404 Invalid 
15 0,5152 0,404 Valid 40 -0,097 0,404 Invalid 
16 0,4253 0,404 Valid 41 0,4311 0,404 Valid 
17 0,4614 0,404 Valid 42 0,5628 0,404 Valid 
18 0,4179 0,404 Valid 43 0,5102 0,404 Valid 
19 -0,0156 0,404 Invalid 44 0,4629 0,404 Valid 
20 -0,1059 0,404 Invalid 45 0,2356 0,404 Invalid 
21 0,4828 0,404 Valid 46 0,2156 0,404 Invalid 
22 -0,1153 0,404 Invalid 47 0,5883 0,404 Valid 
23 0,5304 0,404 Valid 48 0,6592 0,404 Valid 
24 -0,4814 0,404 Invalid 49 0,3896 0,404 Invalid 
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25 0,4518 0,404 Valid 50 0,4843 0,404 Valid 
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Appendix 09 
RELIABILITY OF TRY OUT TEST 
 
1. The Reliability of try out pre-test 
No x y x² y² xy 
1 20 17 400 289 340 
2 11 11 121 121 121 
3 20 20 400 400 400 
4 22 21 484 441 462 
5 7 11 49 121 77 
6 16 7 256 49 112 
7 13 12 169 144 156 
8 22 18 484 324 396 
9 23 18 529 324 414 
10 17 11 289 121 187 
11 13 11 169 121 143 
12 19 23 361 529 437 
13 18 17 324 289 306 
14 16 21 256 441 336 
15 19 21 361 441 399 
16 19 13 361 169 247 
17 18 22 324 484 396 
18 22 19 484 361 418 
19 20 21 400 441 420 
20 11 14 121 196 154 
21 13 13 169 169 169 
22 18 18 324 324 324 
23 18 17 324 289 306 
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24 15 15 225 225 225 
Ʃ 410 391 7384 6813 6945 
Ʃ(x)2 168100 152881 
 
 
 =  Ʃ	−ƩƩ	Ʃ2−Ʃ2Ʃ	2−Ʃ	2  
 = 24.6945 − 410. 39124.7384 − 168100 . 24.6813 − 152881  
 㺾 = 166680−160310√ 9116.10631   
 = 6370√ 96912196  
 = 63709844,4 
       = 0,64707 
11 =  2. 12121 +  1122 
 
11 =  2.0,647071 + 0,64707 
 
11 =  1,294141,64707 
 11 =  0,78572 
 
r hitung = r1/2.1/2 =   0.647068 
r11 =    0.785721 
r tabel (α =0,05) =   0.404 
keputusan =   RELIABEL 
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Based on calculation above, it can be seen that r11 (0,785721) is higher 
than rtable for N = 24 with level of significance 5% = 0,404. It means that the 
try out instrument was reliable. 
 
2. The Reliability of try out post-test 
No x y x² y² xy 
1 12 14 144 196 168 
2 21 18 441 324 378 
3 17 19 289 361 323 
4 17 19 289 361 323 
5 10 9 100 81 90 
6 11 13 121 169 143 
7 17 10 289 100 170 
8 18 11 324 121 198 
9 22 24 484 576 528 
10 16 9 256 81 144 
11 6 12 36 144 72 
12 19 16 361 256 304 
13 20 16 400 256 320 
14 14 18 196 324 252 
15 12 9 144 81 108 
16 11 6 121 36 66 
17 16 7 256 49 112 
18 24 19 576 361 456 
19 22 18 484 324 396 
20 16 20 256 400 320 
21 14 8 196 64 112 
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  =  Ʃ	−ƩƩ	Ʃ2−Ʃ2Ʃ	2−Ʃ	2  
 = 24.5620 − 388. 33124.6720 − 150544 . 24.5099 − 109561  
 = 134880−128428√ 10736.12815   
 = 6452√ 137581840  
 = 645211729,528 
       = 0,55006 
11 =  2. 12121 +  1122 
 
11 =  2.0,550061 + 0,55006 
 
11 =  1,100121,55006 
 11 =  0,70973 
 
 
 
 
 
 
22 20 13 400 169 260 
23 19 11 361 121 209 
24 14 12 196 144 168 
Ʃ  388 331 6720 5099 5620 
 Ʃ(x)2 150544 109561       
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r hitung = r1/2.1/2 =   0.55006 
r11 =    0.70973 
r tabel (α =0,05) =   0.404 
keputusan =   RELIABEL 
 
Based on calculation above, it can be seen that r11 (0,70973) is higher 
than rtable for N = 24 with level of significance 5% = 0,404. It means that the 
try out instrument was reliable. 
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Appendix 10 
DATA DESCRIPTION 
 
A. Data Description of Pre-Test 
Computation of Pre Test Standard Deviation 
EXPERIMENT (X) CONTROL (Y) 
No Score x rat X-Xrat (X-Xrat)2 No Score Y rat Y-Yrat (Y-Yrat)2 
1 63 56,84615 6,153846 37,86982 1 63 57,5 5,5 30,25 
2 47 56,84615 -9,84615 96,94675 2 50 57,5 -7,5 56,25 
3 80 56,84615 23,15385 536,1006 3 67 57,5 9,5 90,25 
4 60 56,84615 3,153846 9,946746 4 47 57,5 -10,5 110,25 
5 63 56,84615 6,153846 37,86982 5 43 57,5 -14,5 210,25 
6 60 56,84615 3,153846 9,946746 6 80 57,5 22,5 506,25 
7 50 56,84615 -6,84615 46,86982 7 50 57,5 -7,5 56,25 
8 43 56,84615 -13,8462 191,716 8 63 57,5 5,5 30,25 
9 57 56,84615 0,153846 0,023669 9 60 57,5 2,5 6,25 
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10 33 56,84615 -23,8462 568,6391 10 60 57,5 2,5 6,25 
11 63 56,84615 6,153846 37,86982 11 63 57,5 5,5 30,25 
12 80 56,84615 23,15385 536,1006 12 37 57,5 -20,5 420,25 
13 70 56,84615 13,15385 173,0237 13 50 57,5 -7,5 56,25 
14 30 56,84615 -26,8462 720,716 14 57 57,5 -0,5 0,25 
15 53 56,84615 -3,84615 14,7929 15 73 57,5 15,5 240,25 
16 47 56,84615 -9,84615 96,94675 16 67 57,5 9,5 90,25 
17 43 56,84615 -13,8462 191,716 17 77 57,5 19,5 380,25 
18 63 56,84615 6,153846 37,86982 18 57 57,5 -0,5 0,25 
19 60 56,84615 3,153846 9,946746 19 47 57,5 -10,5 110,25 
20 40 56,84615 -16,8462 283,7929 20 57 57,5 -0,5 0,25 
21 70 56,84615 13,15385 173,0237 21 43 57,5 -14,5 210,25 
22 43 56,84615 -13,8462 191,716 22 57 57,5 -0,5 0,25 
23 83 56,84615 26,15385 684,0237 23 70 57,5 12,5 156,25 
24 57 56,84615 0,153846 0,023669 24 37 57,5 -20,5 420,25 
25 77 56,84615 20,15385 406,1775 25 73 57,5 15,5 240,25 
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26 43 56,84615 -13,8462 191,716 26 47 57,5 -10,5 110,25 
Sum 1478     5285,385 Sum 1495     3568,5 
Mean   56,84615     Mean   57,5     
n-1   25     n-1   25     
variance sum/n-1 211,4154     variance sum/n-1 142,74     
SD akar var 14,54013     SD akar var 11,94738     
PRE 
MEDIAN 58,5 EX 
57 CO 
MODE 63 EX 
57 CO 
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B. Data Description of Post-Test 
Computation of Post Test Standar Deviation 
EXPERIMENT (X) CONTROL (Y) 
No Score x rat X-Xrat (X-Xrat)2 No Score Y rat Y-Yrat (Y-Yrat)2 
1 83 71,57692 11,42308 130,4867 1 80 62,26923 17,73077 314,3802 
2 50 71,57692 -21,5769 465,5636 2 70 62,26923 7,730769 59,76479 
3 87 71,57692 15,42308 237,8713 3 60 62,26923 -2,26923 5,149408 
4 63 71,57692 -8,57692 73,56361 4 57 62,26923 -5,26923 27,76479 
5 80 71,57692 8,423077 70,94822 5 57 62,26923 -5,26923 27,76479 
6 70 71,57692 -1,57692 2,486686 6 87 62,26923 24,73077 611,6109 
7 67 71,57692 -4,57692 20,94822 7 60 62,26923 -2,26923 5,149408 
8 57 71,57692 -14,5769 212,4867 8 63 62,26923 0,730769 0,534024 
9 63 71,57692 -8,57692 73,56361 9 67 62,26923 4,730769 22,38018 
10 50 71,57692 -21,5769 465,5636 10 80 62,26923 17,73077 314,3802 
11 80 71,57692 8,423077 70,94822 11 70 62,26923 7,730769 59,76479 
12 90 71,57692 18,42308 339,4098 12 50 62,26923 -12,2692 150,534 
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13 80 71,57692 8,423077 70,94822 13 43 62,26923 -19,2692 371,3033 
14 57 71,57692 -14,5769 212,4867 14 63 62,26923 0,730769 0,534024 
15 80 71,57692 8,423077 70,94822 15 70 62,26923 7,730769 59,76479 
16 77 71,57692 5,423077 29,40976 16 57 62,26923 -5,26923 27,76479 
17 63 71,57692 -8,57692 73,56361 17 70 62,26923 7,730769 59,76479 
18 77 71,57692 5,423077 29,40976 18 67 62,26923 4,730769 22,38018 
19 73 71,57692 1,423077 2,025148 19 50 62,26923 -12,2692 150,534 
20 60 71,57692 -11,5769 134,0251 20 67 62,26923 4,730769 22,38018 
21 80 71,57692 8,423077 70,94822 21 50 62,26923 -12,2692 150,534 
22 70 71,57692 -1,57692 2,486686 22 43 62,26923 -19,2692 371,3033 
23 87 71,57692 15,42308 237,8713 23 67 62,26923 4,730769 22,38018 
24 70 71,57692 -1,57692 2,486686 24 47 62,26923 -15,2692 233,1494 
25 80 71,57692 8,423077 70,94822 25 67 62,26923 4,730769 22,38018 
26 67 71,57692 -4,57692 20,94822 26 57 62,26923 -5,26923 27,76479 
Sum 1861     3192,346 Sum 1619     3141,115 
Mean   71,57692     Mean   62,26923     
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n-1   25     n-1   25     
variance sum/n-1 127,6938     variance sum/n-1 125,6446     
SD akar var 11,30017     SD akar var 11,20913     
POST 
MEDIAN 71,5 EX 
63 CO 
MODE 80 EX 
67 CO 
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Appendix 11 
NORMALITY 
 
1. The Normality of Pre-Test in Experimental Class 
 
 
 
experimental 
NORMALITY OF PRE TEST 
x f fk x-X 
z =(x-
X/SD) 
f(z) s(z) |f(z)-s(z)| 
30 1 1 -26.6 -1.79917 0.035996 0.038462 0.002466 
33 1 2 -23.6 -1.59626 0.055215 0.076923 0.021708 
40 1 3 -16.6 -1.12279 0.130763 0.115385 0.015378 
43 4 7 -13.6 -0.91988 0.178818 0.269231 0.090413 
47 2 9 -9.6 -0.64933 0.258064 0.346154 0.08809 
50 1 10 -6.6 -0.44641 0.32765 0.384615 0.056965 
53 1 11 -3.6 -0.2435 0.40381 0.423077 0.019267 
57 2 13 0.4 0.027055 0.510792 0.5 0.010792 
60 3 16 3.4 0.22997 0.590942 0.615385 0.024442 
63 4 20 6.4 0.432884 0.66745 0.769231 0.10178 
70 2 22 13.4 0.906351 0.817625 0.846154 0.028529 
77 1 23 20.4 1.379817 0.916179 0.884615 0.031563 
80 2 25 23.4 1.582732 0.943259 0.961538 0.01828 
83 1 26 26.4 1.785646 0.962922 1 0.037078 
                
Jumlah 26 
  
        
    
        
Mean (X) 56.6 
  
        
SD 14.78456 
 
NORMAL         
L table 0.15195 
  
        
L hitung 0.10178 
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2.  The Normality of Post-Test in Experimental Class 
 
 
 
 
 
experimental 
NORMALITY OF POST TEST 
X f fk x-X 
z =(x-
X/SD) 
f(z) s(z) |f(z)-s(z)| 
50 2 2 -21.12 -1.87145 0.030642 0.076923 0.046281 
57 2 4 -14.12 -1.25118 0.105435 0.076923 0.028512 
60 1 5 -11.12 -0.98534 0.162227 0.192308 0.03008 
63 3 8 -8.12 -0.71951 0.235912 0.307692 0.07178 
67 2 10 -4.12 -0.36507 0.357528 0.384615 0.027087 
70 3 13 -1.12 -0.09924 0.460473 0.5 0.039527 
73 1 14 1.88 0.166587 0.566153 0.538462 0.027691 
77 2 16 5.88 0.521028 0.698826 0.615385 0.083442 
80 6 22 8.88 0.786858 0.784318 0.846154 0.061836 
83 1 23 11.88 1.052689 0.853758 0.884615 0.030857 
87 2 25 15.88 1.407129 0.920305 0.961538 0.041233 
90 1 26 18.88 1.67296 0.952832 1 0.047168 
                
Jumlah 26 
  
        
    
        
    
        
Mean (X) 71.12 
  
        
SD 11.28539 
 
NORMAL         
L table 0.15195 
  
        
L hitung 0.083442 
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3. The Normality of Pre-Test in Control Class 
 
 
 
 
 
 
 
 
control 
NORMALITY OF PRE TEST 
x f fk x-X 
z=(x-
X/SD) 
f(z) s(z) |f(z)-s(z)| 
37 2 2 -20.5 -1.7159 0.04309 0.07692 0.03383 
43 2 4 -14.5 -1.2137 0.11244 0.15385 0.04141 
47 3 7 -10.5 -0.8789 0.18974 0.26923 0.07949 
50 3 10 -7.5 -0.6278 0.26508 0.38462 0.11953 
57 4 14 -0.5 -0.04185 0.483309 0.538462 0.055152 
60 2 16 2.5 0.209251 0.582874 0.615385 0.032511 
63 3 19 5.5 0.460352 0.677368 0.730769 0.053401 
67 2 21 9.5 0.795153 0.786738 0.807692 0.020955 
70 1 22 12.5 1.046254 0.852278 0.846154 0.006124 
73 2 24 15.5 1.297355 0.902745 0.923077 0.020331 
77 1 25 19.5 1.632156 0.948677 0.961538 0.012862 
80 1 26 22.5 1.883257 0.970167 1 0.029833 
                
Jumlah 26 
  
        
    
        
Mean (X) 57.5 
  
        
SD 11.94738 
 
NORMAL         
L table 0.15195 
  
        
L hitung 0.119532 
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4. The Normality of Post-Test in Control Class 
 
 
 
 
 
 
 
control 
NORMALITY OF POST TEST 
x f fk x-X 
z=(x-
X/SD) 
f(z) s(z) |f(z)-s(z)| 
43 2 2 -19.2692 -1.71907 0.042801 0.076923 0.034122 
47 1 3 -15.2692 -1.36221 0.086565 0.115385 0.028819 
50 3 6 -12.2692 -1.09457 0.136852 0.230769 0.093918 
57 4 10 -5.26923 -0.47008 0.319148 0.384615 0.065468 
60 3 13 -2.26923 -0.20244 0.419784 0.5 0.080216 
63 2 15 0.730769 0.065194 0.52599 0.576923 0.050933 
67 5 20 4.730769 0.422046 0.663504 0.769231 0.105726 
70 3 23 7.730769 0.689685 0.754804 0.884615 0.129812 
80 2 25 17.73077 1.581815 0.943154 0.961538 0.018384 
87 1 26 24.73077 2.206306 0.986319 1 0.013681 
                
Jumlah 26             
                
Mean (X) 62.26923 
  
        
SD 11.20913 
 
NORMAL         
L table 0.15195 
  
        
L hitung 0.129812 
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Appendix 12 
HOMOGENEITY 
 
1. Data Homogeneity of Pre-Test 
The data homogeneity of pre-test scores in experimental class and 
control class can be seen as follow: 
Pre-Test 
Experiment Control 
63 63 
47 50 F-Test Two-Sample for Variances Experiment 
80 67 
60 47   63 83 
63 43 Mean 56.84615385 71.57692308 
60 80 Variance 211.4153846 127.6938462 
50 50 Observations 26 26 
43 63 Df 25 25 
57 60 F 1.655642703 
33 60 P(F<=f) one-tail 0.107213365 
63 63 F Critical one-tail 1.955447207   
80 37 
70 50 F hitung 1.655642703 
30 57 F tabel 1.955447207 
53 73 Keterangan HOMOGENEOUS 
47 67 
43 77 
63 57 
60 47 
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2. Data Homogeneity of Post-Test 
The data homogeneity of post test score in experiment class and control 
class can be seen as follow: 
 
Post-Test 
Experiment Control 
83 80 
50 70 F-Test Two-Sample for Variances Control 
87 60 
63 57   63 80 
80 57 Mean 57.5 62.26923 
70 87 Variance 142.74 125.6446 
67 60 Observations 26 26 
57 63 df 25 25 
63 67 F 1.136061419 
50 80 P(F<=f) one-tail 0.376137829 
80 70 F Critical one-tail 1.955447207   
40 57 
70 43 
43 57 
83 70 
57 37 
77 73 
43 47 
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90 50 
80 43 F hitung 1.136061419 
57 63 F tabel 1.955447207 
80 70 Keterangan HOMOGENEOUS 
77 57 
63 70 
77 67 
73 50 
60 67 
80 50 
70 43 
87 67 
70 47 
80 67 
67 57 
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Appendix 13 
HYPOTHESIS TESTING 
Post-
Test 
Ex Control 
83 80 
50 70 T-Test: Two-Sample Assuming Equal Variances 
87 60 
63 57   83 80 
80 57 Mean 71.57692308 62.269231 
70 87 Variance 127.6938462 125.64462 
67 60 Observations 26 26 
57 63 Pooled Variance 126.6692308 
63 67 Hypothesized Mean Difference 0 
50 80 df 50 
80 70 t Stat 2.981797371 
90 50 P(T<=t) one-tail 0.002209534 
80 43 t Critical one-tail 1.675905025 
57 63 P(T<=t) two-tail 0.004419067 
80 70 t Critical two-tail 2.008559112   
77 57 
63 70 
77 67 
73 50 
60 67 Ho DITOLAK 
80 50 
70 43 
87 67 
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To find t-value, the researcher used formula as follow:  
# =  $ − %
&'( − 1)(* + '* − 1)** '( + '* − 2  1'( + 1'*
 
# =  71,577 − 62,26926 − 111,3* + 26 − 111,2091*26 + 26 − 2  126 + 126
 
# =  9,30825127,69 + 25125,64450 0,03846 + 0,03846
 
# =  9,3083192,25 + 3141,150 0,07692
 
# =  9,3086333,3550  0,07692
 
# =  9,308126,667 0,07692 
# =  9,3089,74322564 
# =  9,3083,1214140449 
# = 2,981981841 
The result of t computation (t-test) stated that tobserved is 2,98 and ttable is 
2,008 with the degree of freedom is 50 and the level of significance is 0,05. 
From the result calculation t-test, t = 2,98 and ttable =2,008. As the value 2,98 > 
2,008. It means that Ho is rejected and Ha is accepted.  
70 47 
80 67 
67 57 
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Appendix 14 
THE EXAMPLE OF STUDENT’ WORKSHEET 
 
A.  Experimental Class 
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B. Control Class 
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Appendix 15 
THE PHOTOGRAPH OF STUDENTS’ ACTIVITIES 
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Appendix 16 
Tabel Nilai r Product Moment 
N Taraf Signif N Taraf Signif N Taraf Signif 
5% 10% 5% 10% 5% 10% 
3  0,997  0,999  27  0,381  0,487  55  0,266  0,345 
4  0,950  0,990  28  0,374  0,478  60  0,254  0,330 
5  0,878  0,959  29  0,367  0,470  65  0,244  0,317 
6  0,811  0,917  30  0,361  0,463  70  0,235  0,306 
7  0,754  0,874  31  0,355  0,456  75  0,227  0,296 
8  0,707  0,834  32  0,349  0,449  80  0,220  0,286 
9  0,666  0,798  33  0,344  0,442  85  0,213  0,278 
10  0,632  0,765  34  0,339  0,436  90  0,207  0,270 
11  0,602  0,735  35  0,334  0,430  95  0,202  0,263 
12  0,576  0,708  36  0,329  0,424  100  0,195  0,256 
13  0,553  0,684  37  0,325  0,418  125  0,176  0,230 
14  0,532  0,661  38  0,320  0,413  150  0,159  0,210 
15  0,514  0,641  39  0,316  0,408  175  0,148  0,194 
16  0,497  0,623  40  0,312  0,403  200  0,138  0,181 
17  0,482  0,606  41  0,308  0,398  300  0,113  0,148 
18  0,468  0,590  42  0,304  0,393  400  0,098  0,128 
19  0,456  0,575  43  0,301  0,389  500  0,088  0,115 
20  0,444  0,561  44  0,297  0,384  600  0,080  0,105 
21  0,433  0,549  45  0,294  0,380  700  0,074  0,097 
22  0,423  0,537  46  0,291  0,376  800  0,070  0,091 
23  0,413  0,526  47  0,288  0,372  900  0,065  0,086 
24  0,404  0,515  48  0,284  0,368  1000  0,062  0,081 
25  0,396  0,505  49  0,281  0,364 
   
26  0,388  0,496  50  0,279  0,361 
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